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A guide for preservice, new, and experienced agricultural educators.

The teaching of agriculture is a rewarding, 
engaging, and complex endeavor. Nearly 
9,000 schools in all 50 states and Puerto Rico 
provide instruction in agriculture, food, and 
natural resources. Some 13,000 teachers of 
agriculture deliver high quality teaching and 
advising to well over one million students 
every day. Agricultural content, modes of 
delivery, and people involved in agricultural 
education are as varied as our geography 
and people. 

To help meet the demands of providing this 
robust instruction, enterprising agriculture 
teachers, state staff, teacher educators, and 
the National FFA Organization developed 
and wrote the Agriculture Teacher’s Manual 
(1998). The Agriculture Teacher’s Manual 
encompassed promising and effective 
practices necessary to deliver the total 
agricultural education model, including 
classroom instruction, FFA, Supervised 

Agricultural Experiences (SAE), and 
community and stakeholder engagement. 
Agriculture teachers, teacher educators, 
state staff, and aspiring preservice 
agriculture teachers have relied on the 
Agriculture Teacher’s Manual for ideas and 
guidance on agricultural education.

In 2018, leaders in agricultural education, 
including the National Association of 
Agricultural Educators (NAAE) and The 
National Council for Agricultural Education 
decided an update and revision was 
needed. The Council commissioned NAAE 
to develop the revised manual as a project 
of the Council.

In August 2019, the initial writing team, 
comprised of agriculture teachers, state 
staff, and teacher educators assembled in 
Lexington, Kentucky, to revise the Agriculture 
Teacher’s Manual (see Table 1). After a 
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thorough review of the 1998 publication, the 
writing team decided to start with a fresh 
outline of concepts and practices necessary 
for a beginning agriculture teacher. The 
result of those decisions and efforts is this 
Agriculture Teacher’s Resource (2021).

The Resource intends to provide a  
compilation of promising and effective 
practices related to delivering today’s 
total agricultural education model. Woven 
throughout the Resource is the collective 
knowledge and practices of literally years 
of combined experience and wisdom. 
This version of the guide will be updated 
frequently as technology, agriculture, 
and knowledge of teaching and learning 
processes advance.

We hope you find the Resource to be 
useful in your preparation for a fulfilling 
and accomplished career in agricultural 
education. The Resource Guide is intended to 

help you “endeavor to develop professionally 
through study, travel, and exploration,” 
(Ag Teacher’s Creed) and we expect it to 
enhance your “own ability to work efficiently 
and think clearly, with such knowledge and 
skill as [you] can secure,” (FFA Creed) as you 
teach and embolden future generations 
of agriculture, food, and natural resources 
professionals and leaders. 

May you open and inspire young minds with 
the wonders of agriculture, food, and natural 
resources.

Sincerely,

Travis Park 
Agricultural Teacher Educator,  
North Carolina State University 
February 22, 2021
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GETTING THE POSITION/
TRANSITIONING 
POSITIONS

SECTION 1

The job search process can be hectic and at times intimidating; and the desire to have 
a job before it's "too late in the year" can lead to hurried interviews, snap decisions, 
and missed opportunities. Taking the time to plan and ask useful questions to the 
appropriate people are key to navigating the application, interview, and hiring 
process.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Creating Your Portfolio  

Tips:
Strategies for Interview Success

Tips: 
Creating a Favorable First Impression

Checklist:
Finding Your Fit 

Tips:
Accepting the Position  

1. Develop a portfolio that reflects your experience 
and achievements.

2. Prepare for and manage your interview using the 
strategies for interview success.

3. Once offered a position, obtain the information you 
need to make the most of the opportunity. 

4. Find your fit.
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TIPS

CREATING YOUR PORTFOLIO
To land a position teaching agriculture, you need to “sell” yourself and your 
accomplishments to prospective employers. A professional portfolio can showcase 
how elements of your preservice training or professional experience have prepared 
you to do an exceptional job.

To best showcase your experiences, build your 
portfolio around the elements that constitute a 
total agricultural education program: the classroom, 
FFA, and SAE. You may want to include pictures, 
sample lesson plans and papers, statements and/or 
summaries of related work experience, along with 
your ideas for the future. The portfolio can be hard 
copy or digital in nature. You might ask potential 
employers if you can quickly review your portfolio 
during the initial interview. Always bring a copy of all 
interview material if you plan to reference anything 
so they also have the copy in front of them. It should 
provide a “show and tell” opportunity to summarize 
your key experiences and accomplishments.

INSTRUCTOR’S PROFESSIONAL 
PREPARATION
Include a professional resume (and extra copies) that 
outlines —

 ■ your education/degree(s);

 ■ training and experience as an instructor; 
(including field experiences if you are just 
starting out)

 ■ awards and honors;

 ■ membership in professional organizations;

 ■ participation in professional conferences and 
special training opportunities (any and all 
certificates). 

CLASSROOM/LABORATORY 
INSTRUCTION
In your professional portfolio, include samples that 
illustrate —

 ■ your use of various instructional techniques and 
strategies; 

 ■ familiarity with curriculum development and/or 
state-required course work;

 ■ experience developing lessons that blend local 
and student needs with state requirements;

 ■ development of laboratory-based lessons;

 ■ example lesson plans and completed student 
work (with their names removed).

COORDINATION OF EXPERIENTIAL 
LEARNING
Include examples that illustrate —

 ■ your involvement with student supervised 
agricultural experience (SAE) programs;

 ■ familiarity with how work-based experiential 
learning can work in the agricultural education 
program;

 ■ commitment to work-based, experiential 
learning.
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TIPS
CREATING YOUR PORTFOLIO
PROGRAM DEVELOPMENT AND 
EVALUATION
Include samples that illustrate familiarity with—

 ■ sources of funds for updated program content 
and equipment;

 ■ current and emerging technology for the 
classroom and the workplace;

 ■ elements of a quality agricultural education 
program.

PARTNERSHIP BUILDING
Include samples that illustrate—

 ■ your involvement with community volunteers in 
an agricultural education program;

 ■ experience mobilizing volunteers;

 ■ your own philosophy of community involvement.

 ■ networking with FFA Alumni and Supporters

AGRICULTURAL EDUCATION 
PROGRAM MARKETING
Include samples that illustrate—

 ■ how you have promoted a positive image of 
agricultural education;

 ■ a sample communication plan that includes 
student recruitment, brand development, 
networking, etc.;

 ■ past involvement with program marketing.

AGRICULTURAL EDUCATION STUDENT 
ORGANIZATIONS
Include examples that illustrate—

 ■ experience with FFA;

 ■ participation in local, state and national student 
events;

 ■ familiarity with other agricultural education 
organizations.

 ■ Program of activities

 ■ Chapter FFA Officer development

DIGITAL PORTFOLIO TOOLS
There are numerous online resources that can be 
used to create a professional and effective digital 
portfolio, including

 ■ Google Sites

 ■ Live Binders

 ■ PortfolioGen

 ■ Bulb
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STRATEGIES FOR 
INTERVIEW SUCCESS
You’re on your way! Here are tips for turning the interview to your advantage.

INFORMATION TO FIND ON THE 
SCHOOL WEBSITE
1. How many agriculture courses are taught each 

semester? What are the titles?

2. Is this a ten-month or extended-contract 
position?

3. What class schedule is followed? (block, etc.)

4. What schools provide or “feed” students to this 
school?

THINGS TO CHECK BEFORE THE 
INTERVIEW

 ■ My attire  gives me a professional appearance.

 ■ I have a notebook or portfolio to use for taking 
notes and holding papers.

 ■ I am taking extra copies of my resume.

 ■ I have a list of prepared questions to ask. I have 
thought about possible questions I may be 
asked and have prepared answers.

 ■ I have planned to arrive 15-20 minutes early.  
I will leave myself plenty of time to get there! (It’s 
better to be early than late.)

INTERVIEW TIME
 ■ Greet your interviewer(s) with a smile, firm 

handshake, and an accurate pronunciation of 
his or her name. In addition, express a sincere 
compliment of some kind, such as the beautiful 
school landscaping, how well laid out the school 
is, how friendly everyone is, etc. Everyone loves a 
sincere compliment!

 ■ Sit down when you are offered the opportunity. 
Use your prepared questions to help you stay 
organized, and record answers to your questions. 
Writing down answers will help you remember 
small, but vital, details. If a response to one of 
your questions is unclear, ask for clarification.

 ■ Having prepared questions helps you look 
interested and organized. You want to impart 
the feeling you are a valuable teacher that other 
schools also want.

QUESTIONS FOR THE INTERVIEW
1. How many students took agriculture courses last 

year? How many of these had special needs?

2. Does the agriculture department have an active 
advisory committee? How often does it meet?

3. Does the agriculture department have an active 
FFA Alumni group? How often does it meet?

4. Annual budgets? 
 - classroom, FFA, SAE, Farm, transportation

5.  Additional yearly duties? 
 - committee involvement? 
 - transportation (will an ag truck be available?) 
 - is there an FFA stipend?

6. How is FFA funded?

7. What opportunities will there be for professional 
development?

8. How soon does the hiring committee expect to 
make a decision?

9. When should I get back to you concerning this 
position?

10. May I tour the agriculture room and facilities?

11. (If the former agriculture instructor is not 
present at the interview) Will the former 
agriculture instructor be available to answer 
some questions? May I set up a time to talk with 
him or her, or will you give me that person’s 
phone number?

12. What are your expectations for the agricultural 
education program?

13. If there are multiple teachers, how are duties 
divided?

TIPS
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The following questions may or may not be 
appropriate. Talk them over with your university’s 
faculty or an experienced agriculture instructor 
before the interview.

1. What employment benefits do you offer?

2. Is the teacher contract fixed or flexible for salary 
negotiation?

3. Is there an extended summer contract? How 
long is it? What is the rate of pay or how is it 
calculated?

4. Are there other benefits, such as health 
insurance, a dental/vision plan, graduate course 
compensation, etc.? 

5. Is there compensation for mileage or gas for 
personal car use?

6. Does the school pay for the agriculture 
instructor’s professional development 
conferences and dues for professional 
organizations?

7. Is there a stipend for working with the FFA? How 
is it calculated?

8. Does the FFA or agriculture department have its 
own vehicle?

9. Is the agriculture instructor allowed and 
encouraged to attend appropriate FFA events?

10. Is there a local county salary supplement?

If the former agriculture instructor is present at the 
interview, you may want to ask the questions that 
follow, perhaps while you tour the facilities. As a 
new instructor, the fewer surprises you encounter, 
the better. Make the most of your contact with the 
former instructor. This could be the last time you will 
have contact with that valuable information source, 
unless you are fortunate enough to replace a retiring 
instructor who doesn’t mind helping you get started.

STRATEGIES FOR INTERVIEW 
SUCCESS TIPS

QUESTIONS FOR THE FORMER 
AGRICULTURE INSTRUCTOR:
1. Are there student files? Where are they located?

2. Do you have an advisory committee? How 
often does it meet? Where are the associated 
documents kept? What are the committee 
requirements? School board members? Alumni? 
Parents?

3. Are there old program of activities, meeting 
minutes, fund-raising files, etc. to refer to? 
Where can I find them?

4. How much are FFA chapter dues?

5. Which FFA programs and events did your 
chapter participate in last year (National FFA 
Convention, state leadership conference, Food 
For America, PALS, WLC, science fair, LDE, career 
development events, etc.)?

6. Is an FFA achievement points system in place? 
May I see a copy?

7. Are the students set up for supervised 
agricultural experiences (SAEs) with record 
books? Do you use AET or some other type of 
record keeping?

8. Do you have a copy of last year’s banquet 
agenda, program, invitations and awards?

9. Did your chapter have a Program of Activities 
(POA) last year? Is a copy available?

10. What fundraisers did your chapter have last 
year? How much did each net?

11. How much money is in the FFA account? Who 
handles the money? 

12. Do you have an FFA Alumni? Who is the contact 
person? Do they use their funds to support the 
FFA chapter or for their own activities?

13. How did the chapter handle member 
recruitment last year? Was it successful?

14. Did you set up a directory or phone list for your 
community or for students’ parents? Is a copy 
available?

15. How do you manage the FFA chapter website 
and social media?
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16. Are there any current district, area, regional or 
state FFA officers in your chapter?

17. Did you hold other volunteer positions in the 
community (4-H leader, fair committee member, 
etc.)? Do you recommend I become involved in 
the same efforts? Can you give me the contact 
names and phone numbers?

18. Are there administrators’ or board members’ 
children in the agriculture program?

19. Did you have a state plan for your department? 
Where is it kept, and when is the next program 
review scheduled?

20. Where do you see this program going? What 
concerns need immediate attention?

STRATEGIES FOR INTERVIEW SUCCESS

TIPS
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 ■ Do your homework on the school and 
community. 
Try to find out something about the people you 
plan to meet. People are always impressed when 
you know something about them.

 ■ Look over your online presence. 
Even before you arrive at the interview or start 
in the school, people will begin to form opinions 
of you based on your social media and other 
online accounts. Make sure they present the 
professional image you want to portray. 

 ■ Be timely, do not be late. 
Being late for an appointment makes people 
think you do not value their time, and it creates a 
negative impression. Respond to school district 
requests in a timely manner. 

 ■ Look like a professional. 
Dress and hygiene are important to convey 
a professional attitude. Make sure to present 
yourself in the best possible light with through 
professional attire.

CREATING A FAVORABLE
FIRST IMPRESSION

TIPS

 ■ Say a person’s name correctly and use it more  
than once. 
Do not be afraid to ask if you are unsure of 
people’s names. They will appreciate your 
interest.

 ■ Be a good listener: don’t talk too much and 
don’t interrupt.  
An overabundance of chatter makes you seem 
nervous and unsure of yourself. Give others the 
opportunity to contribute to the conversation. 
Never interrupt while someone else is speaking. 
People appreciate being heard, they have lots of 
insight to share.

 ■ Act in an ethical and responsible manner. 
Teaching is an honor and a privilege. Teachers 
are in a position of trust and authority with 
youth. It is your responsibility to conduct yourself 
in a manner that reflects the Ag Teacher’s Creed. 

 ■ Follow up after the interview. 
It is important to follow up after the interview 
to remind the administration you are interested 
and look forward to hearing from them 
regardless of their decision.
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FINDING YOUR FIT
Whether it’s your first school or your fourth, you want the school, community, and 
program to be a good “fit” for you and your career goals. While there is no guaranteed 
way to find your fit, it is important to consider a variety of factors. Here are just a few:

What does the curriculum teach? Is it something I am comfortable with?  
Is it something I am willing to learn?

What are the school administration’s and the community’s expectations for the program?

How is the CTE director supportive of agricultural education?

Will this program help me achieve my career goals?

Can I see myself working here in five years? 10 years? Retiring?

Is the administration supportive of the program and teacher professional development?

Is there an alumni/supporters group? How have they interacted with the previous teacher?

What is the turnover rate of teachers in the district? Are teachers leaving quickly?

What are the administrators most proud of in their district? Does it align with your values?

What does the school's website and social media accounts say about what they value? 

How does the school support and mentor new teachers?

Is the salary and additional contracts/stipends competitive to other districts? 

Do the teachers like one another?

Is the program single or multiple teacher? How does that fit for me?

What does your “gut” tell you?

CHECKLIST
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ACCEPTING THE POSITION

TIPS

Great news! They are offering you the position! What’s next?

 ■ If the district has a negotiable contract situation, 
set up a second interview to finalize the details 
of your contract. Know exactly what you want 
(and a justification) when you go in and what 
you will, in reality, settle for if what you want is 
out of reach. If the details are nonnegotiable, and 
this is the job you want, you only have to say, “I’ll 
take it!” Ask when you need to come in again to 
sign papers and/or meet with other faculty.

 ■ Buy yourself a planner of some type if you do not 
already have one. It is essential to stay organized. 
Paper and digital versions only work if you use 
them. Select whatever method you are most 
comfortable with.  In about a month, your new 
planner will undoubtedly look quite full—and 
that is the way it will probably stay.

 ■ Visit the secretary you made friends with when 
you first called, if you have the job in hand, or the 
principal or superintendent, if you are seeing one 
of them to accept an offer.

QUESTIONS TO ASK AFTER ACCEPTING 
THE POSITION:
1. Is there a schedule of teacher’s meetings prior 

to the start of school? What are the dates and 
times?

2. Are there student and teacher handbooks? 
(Check the school website before asking.)

3. Are copies of the school calendar available? 
(Check the school website before asking.)

4. How do I request a vehicle (bus, school car, etc.) 
for field trips? What type of paperwork must be 
completed prior to a field trip?

5. What is my classroom supplies budget? How 
does ordering materials and reimbursement for 
classroom materials work?

6. Is there a yearly bulletin board or poster 
allotment to decorate classrooms that does not 
come out of the department budget?

7. What is the district’s policy regarding teachers 
transporting students in private vehicles or 
driving a school vehicle?

8. Who are the maintenance director and janitors? 
Where are their offices?

9. What are the name and phone number of my 
contact person in the school district office?

HOW TO RESPECTFULLY RESPOND IF 
YOU DON’T GET THE POSITION:
It can be difficult to find out that you didn’t get a job 
you wanted. Think of the application and interview 
process as a networking opportunity. Creating a 
professional connection, whether or not you are 
selected for a position, may be useful later in your 
career. Here are a few key points to include when 
responding, whether in person, on the phone, or by 
email.

 ■ Thank the interviewer

 ■ Express your disappointment

 ■ Show continued interest

 ■ Ask for feedback

These few simple steps can make for a more positive 
experience for both you and your interviewers. 
Should the position become open again, they may 
remember your professionalism and give you a call.
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ACCEPTING THE POSITION

TIPS

IN CONCLUSION
You may think this introductory process is exhaustive, 
but you will also find it invaluable. An effective 
teacher never stops learning. They understand that 
questions lead to knowledge—and that knowledge 
provides the confidence necessary to succeed in the 
classroom.

By the end of your first year, you will have asked many 
more questions than those listed here! You also will 
find there are many people eager to help, including 
administrators and parents. In addition, your advisory 
committee should help review past accomplishments 
and ask pertinent questions about coming plans. 
By listening to and asking questions, you show you 
are open to change for the improvement of your 
program.

If you are considering multiple offers, be sure to 
communicate openly with all the schools involved. 
That will prevent any misunderstandings while you 
are figuring out which offer you will accept.
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ORIENTATION  
TO THE SCHOOL  
AND COMMUNITY

SECTION 2

New instructors need a working knowledge of the school’s people and places when 
seeking assistance throughout the year.

IN THIS SECTIONSTEPS TO SUCCESS
Checklist:
Exploring the School and Community

Checklist:
School Tour Guide

Tips: 
Collaborating with Other School Clubs 
and Organizations

Tips:
Administrative Matters

1. Explore the school and community and  
collect information about school personnel, 
departments and buildings.

2. Collect other local school information. Note the 
names, levels, addresses and key personnel of 
other schools in the district, from elementary 
through postsecondary.

3. Conduct a school tour on your own or with other 
new teachers.

4. Identify and meet people who can be important 
to your success. Some examples might be 
science teachers, transportation staff and office 
workers. Use the contacts forms to guide your 
explorations.

5. In each situation, do your best to create a 
favorable first impression.
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EXPLORE THE SCHOOL  
AND COMMUNITY
While exploring the school and community, make sure to obtain the following 
information.

Personnel Directories 
Obtain personnel directories for your school 
and school system that include employees’ 
names and phone numbers. Save important 
phone numbers, such as those of your 
administrators, in your phone.

Mentors 
Work with your administrator to see if the 
district will assign a mentor to you for your 
first few years of teaching. You may also want 
to work with your state agricultural educators’ 
association to see if they offer a mentorship 
program as well.

School Tour 
Ask your administrator to walk through the 
school building with you. This will help you 
“get the lay of the land” and have a better 
understanding of the day-to-day functions of 
the school.

Local Community 
If time allows, get to know the following 
people; businesses in the area, farmers and 
agriculturalists, county extension agents,  
philanthropic groups, social workers/supports 
for students in crisis, etc. 

New Teacher Resources 
Many school districts provide new teachers 
with digital or printed resources that will 
help you become better acquainted with 
the school district. Keep these resources to 
reference later. 

Access to School Facilities 
Make sure to obtain the right keys, codes, and 
cards to access all necessary school facilities, 
including those specific to the agricultural 
education department. 

CHECKLIST
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SCHOOL TOUR GUIDE

CHECKLIST

Find and familiarize yourself with these areas and the people who staff them.

 ■ Administrative Offices

 ■   Superintendent 

 ■   Principal/Vice Principal

 ■   Dean of Students

 ■   CTE Director 

 ■   Activities Director/Athletic Director

 ■   Business Manager

 ■   Front Office Staff

 ■ Agriculture Facilities

 ■ Cafeteria and Kitchen

 ■ Nurse’s Office 

 ■ Copying Room

 ■ Guidance Office

 ■ Library or Media Center

 ■ Mail Area

 ■ Music and Art Facilities

 ■ Science Facilities

 ■ Special Education Department/ 
Resource Teacher 

 ■ Supply Room

 ■ Teachers’ Lounge

 ■ Transportation Department

 ■ School Board

 ■ Technology Coordinator

 ■ Maintenance

 ■ Other CTE Facilities (list):

 ■ Other classrooms (list):

 ■ Other areas (list):
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TIPS

COLLABORATING WITH OTHER
SCHOOL CLUBS AND ORGANIZATIONS
It is important to have a healthy and supportive relationships with other club advisors 
in your building. You are all working with the same group of students and want the 
best for them. Working together to identify ways you can collaborate and maximize 
student engagement. Having overlapping meetings times only limits your potential 
member pool.

Take some time to introduce yourself to other club 
and organization advisors.  

Things you might discuss with these advisors 
includes:

 ■ Timing of events (meetings, competitions, etc.)

 ■ Fundraisers (types and timings)

 ■ Potential Collaborations

COMMON SCHOOL CLUBS AND 
CAREER AND TECHNICAL STUDENT 
ORGANIZATIONS:

 ■ Business Professionals of America

 ■ DECA

 ■ Future Business Leaders of America (FBLA)

 ■ FCCLA

 ■ FFA

 ■ HOSA - Future Health Professionals

 ■ SkillsUSA

 ■ TSA
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TIPS

ADMINISTRATIVE MATTERS
All that paperwork! It is probably not why you chose to become a teacher. Still, your 
career success depends in part on upholding policies, following procedures and 
keeping up with important dates. Here are some administrative matters to keep in 
mind as you navigate your new place of employment.

 ■ Obtain a copy of the school handbook and/
or other materials containing policies and 
procedures.

 ■ Obtain copies of procedures followed by your 
school’s accountant. There may be different 
procedures for working with program funds; FFA 
chapter funds; grants; school-based enterprises; 
and local, state and federal funds.

 ■ Obtain copies of all policies that relate to the 
use of school facilities including science labs, 
greenhouses, animal science facilities, computer 
lab, animals on campus, etc.

 ■ Work with your school administrator to 
understand the purchasing process for 
materials. Some district may provide you with 
a school-issued credit card, while others may 
require you to work directly with an individual to 
purchase items.

 ■ Obtain access to a district calendar, school 
building calendar, and a calendar for staff and/or 
department meetings.

 ■ Understand your various budgets (consumables, 
capital projects, FFA)

 ■ Work with other teachers to determine how you 
obtain classroom supplies such as paper clips, 
staplers, paper, etc. 

 ■ Ask your administrator what school committees 
exist and if you will be required to serve on a 
committee. This is a great opportunity to learn 

more about your new school district.

 ■ Be sure to understand how attendance is taken 
and how tardies and absences are documented. 
Most school districts rely on a digital school 
management system.

 ■ In the event of an emergency, what procedures 
should you follow? Make sure you have a 
working knowledge of what to do if an injury 
occurs in your classroom or elsewhere in the 
school.

 ■ Work with your school administrator to gain 
information about handling emergencies that 
are weather related. Most districts will provide 
physical copies of procedures for each classroom. 
Understand what you will do if you need to 
escape the building or shelter in place with your 
students. 

 ■ Work with your administrator and/or state staff 
to know what is needed to keep your licensure 
and/or teaching certificate up to date.

 ■ Understand expectations of the ag teacher as a 
bus driver. Is your CDL recommended? How is 
time and money allocated to earn your CDL?

 ■ How is FFA transportation handled? Who pays 
for it?

 ■ What is the school’s learning management 
system (LMS)?
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STARTING RIGHT

SECTION 3

Your first weeks of teaching will not be easy, but they can be exciting and rewarding 
— if you’re prepared. Task management, organization, realistic expectations and a 
positive attitude will go a long way.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Task Management Tips

Tips:
Time Management Matrix

Tips:
Ways to Create a Positive Learning 
Environment

Tips:
Classroom Basics for the Instructor

Tips:
Characteristics of Effective Teachers 
and Teaching Behaviors

Tips: 
Basic Classroom Supplies

Checklist:
First Week “To Do’s”

1. Adopt effective task management strategies, 
and start practicing them immediately.

2. Identify and commit to a basic classroom 
behavior management plan that you will use 
consistently.

3. Learn what to expect by talking with other 
teachers and exploring things learned by        
first-year agriculture instructors across the 
nation. Incorporate their insights into your plans.

4. Prepare and use a calendar for organization       
each day.
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TIPS

TASK MANAGEMENT TIPS
 ■ Prepare an annual or semester teaching 

calendar that specifies scope and sequence of 
the instructional programs.

 ■ Prepare your lesson plans at least a week 
ahead for every class. 
If possible, plan a unit at a time to encourage 
continuity of your curriculum. 

 ■ Keep the lessons for each course organized 
and backed up. 
Once you get through your first year of lesson 
plans, the following years will get easier.

 ■ Keep yourself and your program organized.  
Class materials very quickly can become 
disorganized piles or messy computer desktops. 
Keep class files separate for student protection.

 ■ Keep an up-to-date calendar.                             
Note all appointments, meetings and reminders. 
Have access to your calendar at all times. Never 
say yes to a meeting or event before consulting 
your calendar. You have unlimited “yes’s in your 
day; you have unlimited “no’s.”

 ■ Learn to say “no.”                                                         
Turn down requests that are not important to 
you or your students or are not requirements of 
your job.

 ■ Set up a system for both your 
curriculum and program management.                                         
Make sure you understand and can use it 
effectively and efficiently. Your curriculum files 
can be set up prior to developing your lessons. As 
you develop lessons, just drop related materials 
into the appropriate file. 

 ■ Make a daily to-do list.  
Electronic programs such as Trello or 
Google Keep can be a great addition to your 
organization routine. Alternatively, paper-and-
pencil lists work well too. 

 ■ Break up larger projects into smaller chunks. 
This can help you track your progress and 
manage your time better. 

 ■ Set priorities by numbering your items in order 
of importance or use color coding techniques. 
Remember to be realistic about how much you 
can accomplish in one day. Keep your list where 
you are able to see it clearly. 

 ■ Be willing to accept some things are out of 
your control. 
Do something about the things you do have 
control and influence over.

 ■ Use your time wisely and to your advantage. 
“Waiting time” can be used to accomplish small 
tasks or take small chunks out of larger ones.

 ■ Use volunteers to accomplish appropriate 
tasks. 
You may be surprised the number of caretakers, 
parents and guardians and community 
members who are willing to help. Also, delegate 
tasks to trusted students as well. 

 ■ Find a task management system that works 
for you and stick to it. 

 ■ Remember these truths:                           
“Tomorrow begins with no mistakes.” 
“Procrastination can steal your dreams.”

Adapted from: Heath-Camp, B. and Camp, W. (1992). 
Professional Development of Beginning Vocational 
Teachers: An Introduction to the Professional 
Development Program for Beginning Vocational Teachers 
(Report No. ED351568). National Center for Research in 
Vocational Education. https://files.eric.ed.gov/fulltext/
ED351568.pdf

https://trello.com/en
https://keep.google.com/u/0/
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TIME MANAGEMENT MATRIX

• crises

• emergencies

• pressing problems

• deadline-driven 
projects

• last minute 
preparations

• preparation, 
planning, and 
prevention

• values clarification

• relationship 
building 

• true recreation/
relaxation

• busy work

• trivial activities

• some calls/emails

• escape activities

• time wasters

• interruptions

• some callers, some 
mail

• some meetings

• many pressing 
matters

• popular activities

URGENT NOT URGENT

IM
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R
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TIPS

“What is important is seldom urgent and what is urgent is seldom important.”
— Dwight D. Eisenhower
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WAYS TO CREATE A 
POSITIVE LEARNING ENVIRONMENT

TIPS

Beginnings are important. Whether the class is large or small, it makes sense to start 
the semester well. Students will decide very early—often the first day—whether they 
will like the course, its contents, you and their fellow students. Here are some ways to 
create a positive learning environment.

The following checklists can help you create a 
positive learning environment. Not only the first 
day, but every day is important in retaining capable 
students. Even if the syllabus is printed and ready to 
go, you can make adjustments in teaching methods 
as the course unfolds and you get to know students’ 
characteristics.

These suggestions were gathered from teachers 
nationwide and compiled by Joyce Povlacs at the 
University of Nebraska—Lincoln. 

These techniques should prepare you to —

 ■ help students make the transition from summer 
or holiday activities;

 ■ direct students’ attention to the immediate 
situation of classroom learning;

 ■ spark intellectual curiosity—challenge students;

 ■ encourage students’ active involvement in 
learning;

 ■ build a sense of community in the classroom.

HELP STUDENTS MAKE THE 
TRANSITION
First Day

 ■ Start the first day of class with substantial 
content.

 ■ Introduce yourself. Give a brief background on 
your likes and dislikes.

 ■ Hand out an informative, attractive, user-friendly 
syllabus. Issue textbooks and manuals.

 ■ Give an assignment on the first day to be 
collected the next class.

 ■ Start laboratory experiments and other exercises 
the first time lab meets.

 ■ Tell students how much study time the course 
requires.

 ■ Hand out supplemental study aids such as 
how to use the library, study tips, supplemental 
readings, exercises.

 ■ Put in writing a limited number of ground 
rules regarding absences, late work, testing 
procedures, grading and general decorum. 
Follow them.

 ■ Explain the difference between legitimate 
collaboration and academic dishonesty; be clear 
when collaboration is wanted and when it is 
forbidden.

Daily

 ■ Take attendance: roll call, clipboard sign-in, 
seating chart.

 ■ Announce times when you are available to meet 
with students out of class.

 ■ Show students how to handle learning in various 
classroom situations.

 ■ Seek out a different student each day and get to 
know something about him or her.

Find out about students’ jobs; if they are working, 
how many hours per week and what kinds of jobs.

Lab

 ■ Call attention (written and oral) to what makes a 
good lab experience: completing work, following 
procedures, using equipment properly, cleaning 
up, maintaining and conserving supplies, 
practicing safety, using complete lab time.
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Test Success

 ■ Direct students to someone if help is needed 
with basic academic or learning skills.

 ■ Explain how to study for the types of tests given.

 ■ Give sample test questions and answers.

DIRECT STUDENTS’ ATTENTION
 ■ Greet students at the door when they enter the 

classroom.

 ■ Start class on time.

 ■ Give a pretest on the day’s topic.

 ■ Start the lesson with an interest approach; use 
a puzzle, question, paradox, picture or cartoon 
prepared on a slide or transparency to focus on 
the day’s topic.

 ■ Elicit student questions and concerns at the 
beginning and list these on the blackboard to be 
answered during class.

 ■ Have students write down what they think the 
important issues or key points of the day’s lesson 
will be.

CHALLENGE STUDENTS
 ■ Have students write out their expectations for 

the course and their own goals for learning.

 ■ Use a variety of presentation methods for every 
class meeting.

 ■ Incorporate community resources: plays, 
concerts, the state fair, government agencies, 
businesses, the outdoors.

 ■ Show a film in a novel way: stop it for discussion, 
show a few frames only, anticipate the ending, 
hand out a critique sheet, replay parts of it.

 ■ Share your philosophy of teaching with students. 
(See Section 6, Program Development.)

 ■ Form a student panel to present alternative 
views of the same concept.

WAYS TO CREATE A 
POSITIVE LEARNING ENVIRONMENT TIPS

 ■ Tell about your current interests and how you 
got there.

 ■ Stage a change-your-mind debate, with 
students moving to different parts of the 
classroom to signal change in opinion during the 
discussion.

 ■ Conduct role-play to make a point or to lay out 
issues.

 ■ Conduct brainstorming sessions to expand 
students’ thinking.

 ■ Distribute a list of the unsolved problems, 
dilemmas or questions in agriscience, and invite 
students to choose one to investigate.

 ■ Take students to hear guest speakers or special 
programs.

PROVIDE SUPPORT
 ■ Use Remind, GroupMe, Google Teams or another 

app to communicate with students as a group.

 ■ Check out absentees. Call, email or write a 
personal note.

 ■ Hand out study questions or study guides.

 ■ Be redundant. Students should hear, read or see 
key material at least three times.

 ■ Use formative assessment to let students know 
how they are doing: quizzes, exercises, problem 
sets, oral feedback.

 ■ Organize. Post the day’s “program” on board or 
overhead.

 ■ Use multiple examples in various media to 
illustrate key points and important concepts: 
videos, social media, slides, podcasts, sample 
material.

 ■ Make appointments with all students who are 
behind or struggling (individually or in small 
groups).

 ■ Hand out wallet-sized telephone cards listing 
important telephone numbers.
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WAYS TO CREATE A POSITIVE 
LEARNING ENVIRONMENT TIPS

 ■ Print all important course dates on a calendar 
and hand it out.

 ■ Maintain an open and current lab grade book so 
students may check their progress.

 ■ Direct students having problems with academic 
or campus matters to the appropriate offices or 
resources.

 ■ Explain the grading system to students.

 ■ Stop work at times to find out what students are 
thinking, feeling and doing in their lives.

 
ENCOURAGE ACTIVE LEARNING

 ■ Invite students to critique each other’s essays or 
short answers for readability and content.

 ■ Invite students to ask questions, and wait for 
their response.

 ■ Probe students’ responses to questions, and wait 
for their response.

 ■ Allow students to pair up to quiz each other over 
material for the day.

 ■ Give students an opportunity to voice opinions 
about the subject matter.

 ■ Have students apply subject matter to solve real 
problems.

 ■ Place a suggestion box at the rear of the room, 
and encourage students to use it.

 ■ Conduct oral show-of-hands multiple-choice 
tests for review. Kahoot works great, as it is 
anonymous to other students.

 ■ Use task groups to accomplish specific 
objectives.

 ■ Give students plenty of opportunity for practice 
before a major test.

 ■ Give a test early in the semester and return it 
graded within the week.

 ■ Have students write questions on index cards to 
be collected and answered the next class period.

 ■ Give students a take-home problem relating to 
the day’s lesson.

 ■ Encourage students to bring current news items 
to class that relate to the subject matter, and 
post on a bulletin board. This could be used for 
bonus points.

 ■ Learn every student’s name.

 ■ Set up a buddy system so students can contact 
each other about assignments and course work.

 ■ Take pictures of students (snapshots in small 
groups, mug shots), and post in classroom, office 
or lab, per school guidelines.

 ■ Form small groups for getting acquainted; mix 
and form new groups several times.

 ■ Assign a team project early in the semester and 
provide time to assemble the team.

 ■ Help students form study groups to operate 
outside the classroom.

FEEDBACK ON TEACHING
 ■ Solicit student feedback in the first three weeks 

to improve teaching and learning.

 ■ Solicit suggestions from students for outside 
resources and guest speakers on course topics.

Source: Povlacs Lunde, J. (n.d.). 101 Things You Can Do 
in the First Three Weeks of Class. Retrieved August 22, 
2022, from https://www.unl.edu/gradstudies/professional-
development/first-3-weeks 
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CLASSROOM BASICS FOR THE 
INSTRUCTOR

TIPS

1. Plan the instructional program in advance. 
Prepare your lesson with details necessary to 
provide students with a sturdy educational 
foundation. Acquire all necessary materials for 
execution.

2. Be present whenever possible.            
Unnecessary absences demonstrate poor 
attendance habits to students and will hinder 
interest and progress in your class. When you 
must be absent, advise your substitute early 
enough so you and the substitute can prepare 
for continued, quality student learning.

3. Be on time. 
Greet students at the door. Be present several 
minutes before class is to begin.

4. Be personally interested in each member of 
your class.                                                                      
Call students by their names. Be interested 
in each of your students and willingly give 
attention or assistance to any learning barriers 
that may exist.

5. Be attentive to the classroom environment. 
Before beginning the lesson, make necessary 
adjustments to the lights, ventilation, window 
shades, desk arrangements, whiteboard, etc.

6. Begin and end promptly.                                        
Do not wait for late comers, and do not extend 
the lesson beyond the time set to end the class. 
Your promptness will encourage your students 
to be prompt.

7. Encourage student participation and 
discussion. 
Utilize a variety of teaching techniques that 
stimulate student thinking and engagement. 
Remember that the one doing the talking is 
typically the one doing the thinking. 

8. Mediate differences of opinion respectfully. 
Permit discussion of differences, but when 
they turn into arguments, move on to the next 
question or point of discussion.

9. Stay Organized.                                                     
Keep your workspace clean, attend to daily 
emails and administrator requests, and keep 
your files and equipment organized.

10. Realize your serious responsibilities.                  
Be as serious as possible about your teaching. 
Realize that what and how you teach may lead 
your students to fuller understanding and 
appreciation or discourage them from learning.

11. Set clear technology expectations for your 
students. 
Consult your school’s technology guidelines to 
see what policies are in place and stick to them. 

12. Develop healthy habits.                                           
Developing habits is not a process that happens 
over night. Try to develop health habits that will 
help you sustain energy throughout the day.
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CHARACTERISTICS OF EFFECTIVE 
TEACHERS AND TEACHING BEHAVIORS

TIPS

CHARACTERISTICS OF EFFECTIVE 
TEACHERS

 ■ Clarity

 ■ Variability

 ■ Enthusiasm

 ■ Task Oriented/Business-Like Behavior

 ■ Opportunity to Apply Material

Rosenshine, B., & Furst, N. (1971). Research on teacher 
performance criteria. In B.O. Smith Ed.), Research in 
Teacher Education (pp. 37–72). Englewood Cliffs, NJ: 
Prentice Hall.

POSITIVE EXPECTATIONS
The effective agriculture teacher establishes positive, 
clear expectations for all students and believes that 
all students can learn. This is exhibited in the way 
they interact with students, ask questions, design 
learning, and talk about their teaching. 

CLASSROOM MANAGEMENT
The effective teacher develops clear expectations and 
procedures for managing the learning environment, 
including managing students, space, time, and 
materials. An established, well-ordered environment 
encourages on task behavior and engagement in 
learning activities. 

TEACHING BEHAVIORS                                      
FOR POWERFUL LEARNING

 ■ Diagnosing student understanding in order to 
scaffold the learning process step-by-step.

 ■ Creating ambitious and meaningful tasks that 
reflect how knowledge is used in the field.

 ■ Drawing connections to student’s prior 
knowledge and experiences.

 ■ Engaging students in active learning, so that 
they apply and test what they know.

 ■ Providing clear standards, constant feedback, 
and opportunities for work.

 ■ Assessing student learning continuously and 
adapting teaching to student needs.

 ■ Encouraging strategic and metacognitive 
thinking, so that students can learn to evaluate 
and guide their own learning.

Darling-Hammond, L. et al. (2008). Power Learning: What 
We Know About Teaching For Understanding. Hoboken, 
NJ: Jossey-Bass.

LESSON MASTERY
The effective teacher designs lessons which allow 
students to engage in the material and provides 
opportunities for practicing skill development which 
lead to student mastery of the learning objectives.

To learn more about how you can cultivate each of 
these elements of being an effective teacher, check 
out The First Days of School: How to be an Effective 
Teacher (2018) by Harry and Rosemary Wong.
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BASIC CLASSROOM SUPPLIES

TIPS

When you first start teaching, it is easy to feel overwhelmed by the long list of 
classroom supplies you think you will need, however, a basic set of classroom supplies 
can go a long way. You can also get creative by borrowing supplies from coworkers, 
bringing in items from home, etc. Here is a basic list of classroom supplies that will get 
you started. Some of these supplies may be provided to you.

 ■ Pens and Pencils 

 ■ Dry Erase Markers & Eraser

 ■ Sticky Notes 

 ■ Paper

 ■ Organizational Supplies

 ■ Scissors

 ■ Stapler and Staples 

 ■ Binder Clips

 ■ Index Cards 

 ■ Tape  

 ■ Tissues

 ■ Hand Sanitizer

 ■ 3-Ring Binders

 ■ 3-Hole Punch

 ■ Highlighters

 ■ Colored Pencils/Markers/Crayons

 ■ A clear space to turn in assignments

 ■ Sanitizing Wipes
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FIRST WEEK “TO DO’S”

CHECKLIST

FIRST DAY “TO DO’S”

 Introduce yourself to your students.

 Build a sense of community in your classroom.

 Begin your first day with an engaging, hands-on activity, to get to know the students.

FIRST WEEK “TO DO’S”

 Have students complete a student information form.

 Discuss school policies outlined in the student handbook.

 Review course syllabus.

 Issue textbooks and/or other materials to students, if applicable.

 Review class discipline plan.

 Tour school facilities and land lab.

 Discuss expectations for notebooks and grades policy.

 Explain expectations for FFA membership and Supervised Agricultural Experience participation.

 Host an FFA community event such as a picnic or BBQ to meet the officers, members, families and    
 advisory committee.
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CURRICULUM
DEVELOPMENT

SECTION 4

Each state education department typically has set course descriptions used by 
agricultural education instructors. In addition, each school will have specific policies 
and procedures for curriculum development, be sure to check with your school 
administration.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Curriculum Building Blocks

Tips:
Curriculum for Agricultural Science 
Education (CASE)

Tips: 
Technology Integration

1. Obtain a copy of your state’s course descriptions 
from the previous instructor in your position or 
find the link the state education department’s 
website.

2. If the state in which you are teaching does not 
have curriculum guides, explore what has been 
done previously at this school. Obtain a class 
listing with course descriptions. Look through 
the previous instructor’s materials and textbooks. 
Meet with your local CTE director to discuss the 
agricultural education curriculum.

3. Look for professional development and 
technology training at state-level conferences. 
Contact teacher educators at the nearest 
university.
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CURRICULUM BUILDING BLOCKS

TIPS

BACKWARD DESIGN
Backward design is a method to develop an 
educational curriculum by starting with the student 
outcomes/objectives in mind then work backward 
to create lesson plans that meet what the student is 
expected to learn or achieve by the end of the unit or 
course.

Step 1: Identify what are the learning outcomes, 
knowledge and skills a student should acquire?

Step 2: What performance indicators will be used 
and how will student learning be assessed? 

Step 3: What activities, projects or lessons will lead 
to the attainment of knowledge and success on the 
assessment? 

Source: McTighe, J., & Wiggins, G. (1998) Understanding 
by Design. Alexandria, VA: Association for Supervision & 
Curriculum Development

STANDARDS
Standards set benchmarks that measure the 
knowledge and skills a student should be able to 
accomplish at the completion of that stage of their 
education. The curriculum should be aligned with 
the National Ag, Food & Natural Resources Career 
Cluster Content Standards and State level standards 
to ensure students are meeting the learning goal 
appropriate for their grade level. 

AFNR STANDARDS
The AFNR Career Cluster Content Standards (https://
thecouncil.ffa.org/afnr) provide state agricultural 
education leaders and educators with a high-quality, 
rigorous set of standards to guide what students 
should know and be able to do after completing 
a program of study in each of the AFNR career 
pathways.

CAREER PATHWAYS/PROGRAMS OF 
STUDY
There are eight career pathways in the AFNR 
framework :

 ■ Agribusiness Systems

 ■ Animal Systems

 ■ Biotechnology Systems

 ■ Environmental Service Systems

 ■ Food Products and Processing Systems

 ■ Natural Resources Systems

 ■ Plant Systems

 ■ Power, Structural, and Technical Systems

COURSE DESCRIPTIONS 
A course description is a brief statement that informs 
students about the subject matter, approach, and 
applicability of the course. Texas CTE provides a 
variety of AFNR course description examples that 
might help you get started. 

SAMPLE AVAILABLE CURRICULUM 
AND INSTRUCTIONAL MATERIALS 
RESOURCES

 ■ AgEdNet.com

 ■ Curriculum for Agricultural Science Education

 ■ Cornell University Veterinary Science Curriculum

 ■ iCEV

 ■ MyCAERT

 ■ Various agriculture commodity organizations’ 
curriculum resources.

https://thecouncil.ffa.org/afnr/
https://www.txcte.org/sites/default/files/20-21%20TEA%20CTE%20Master%20Course%20List%20FINAL_09.21.2020.pdf
https://agednet.com
https://case4learning.org
https://nyvetcurriculum.store.cornell.edu/default
https://www.icevonline.com/
https://www.mycaert.com/
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CORE CONTENT INTEGRATION
Agricultural education serves as the practical/
real-world application of the core content areas of 
education. It is important to understand how to 
develop a curriculum and lessons that integrate these 
areas. Working with your core teacher allows your 
students and core content teachers to understand 
the transfer of skill between and the core content 
area.

 ■ Math

 ■ Science

 ■ ELA

 ■ Social Studies

 ■ STEM or STEAM

PACING GUIDES/TEACHING CALENDAR 
Pacing guides help teachers plan what content will 
be taught at what point during the year. They can be 
useful to help develop cross-curricular connections 
with the core content teaching areas.

BASIC LESSON PLANNING AND 
FORMAT
Lesson plans are step-by-step plans on what the 
teacher will do on a daily basis. They may include 
objectives/student outcomes, essential questions, 
teaching methods, material and procedures, 
assessments and reflection/extension activities. Here 
are a variety of basic lesson plan templates. (https://
www.teacherplanet.com/lesson-plan-templates/)

CURRICULUM BUILDING BLOCKS

TIPS

https://www.teacherplanet.com/lesson-plan-templates/daily-lesson-plan-templates
https://www.teacherplanet.com/lesson-plan-templates/
https://www.teacherplanet.com/lesson-plan-templates/
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CURRICULUM FOR AGRICULTURAL
SCIENCE EDUCATION (CASE)

TIPS

CASE OVERVIEW 
Curriculum for Agricultural Science Education (CASE) 
empowers teachers to utilize powerful instructional 
strategies in inquiry-based, STEM-enriched teaching 
practices. To foster this environment, CASE develops 
comprehensive curriculum materials with purposeful 
design elements to promote rigor and relevance. 
However, the most powerful aspect of CASE is the 
professional development designed to reinforce and 
assist the implementation of CASE curriculum.

In order to use CASE curriculum, a teacher must 
successfully complete 50- to 100-hours of intense 
professional development per course they wish 
to implement. The professional development 
experiences are rigorous, and the outcome is 
to provide the teacher an adequate overview of 
the content, pedagogy, and course design. In 
addition to the tangible aspects of the professional 
development, CASE professional development 
sessions provide a teacher confidence in teaching 
STEM-related concepts and encourage participation 
in a professional learning community to provide 
the teacher with support after the professional 
development session.

Once teachers are certified in a CASE course through 
professional development, they may offer the course 
to their students. CASE courses include lessons 
that build on previous lessons leading students to a 
higher understanding of big-picture STEM concepts. 
Rigorous lessons are delivered using inquiry-based 
instruction, student-directed learning, and activities, 
projects and problems (APP).

CASE PROGRAM OF STUDY PATHWAYS
CASE offers four Program of Study pathways 
comprised of ten courses forming pathways 
in Animal Science, Plant Science, Agricultural 
Engineering, and Natural Resources. A Program of 
Study pathway consists of four courses for students to 
develop knowledge and skills related to the pathway 
content area. Each pathway is designed to facilitate 
purposeful agricultural instruction integrated with 
science and mathematics while increasing rigor and 
independent learning strategies throughout the 
sequence of courses. 

The recommended implementation of a pathway 
is to start with the introductory course and add 
courses within the pathway. Additional pathways 
may be added based on program needs and staffing. 
CASE does not require pathway implementation, 
and individual programs may utilize the curriculum 
to fit their needs. The following is an illustration of 
the CASE Program of Study pathway model.  Visit  
www.case4learning.org for more details. 

https://case4learning.org
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TECHNOLOGY INTEGRATION

TIPS

Technology in the classroom has never been more prevalent. While each district 
will have their own policies related to technology that you need to follow, keep the 
following things in mind when integrating technology into your classroom.

 ■ Obtain a copy of your school district’s 
technology policy and have a thorough 
understanding of it.                                                     
By reading through the policy, you will have 
a better understanding of how to handle 
situations that may come up. 

 ■ Set clear technology expectations for your 
students, and stick to them. 
Will cell phones be allowed in your classroom? 
If so, when? Will students be allowed on 
the computer when they are done with an 
assignment? Set clear technology expectations, 
and stick to them. If you do not set clear 
ground rules and enforce them, students may 
take advantage of using technology in your 
classroom.

 ■ Understand that technology issues do arise.                                                                        
Technology is not always perfect. There may be 
times when you will need to shift or change an 
activity because of issues related to technology. 
Try your best, and if the technology is not 
working, you may need to find a different way to 
deliver the activity and/or lesson.

 ■ Develop a process for storing/caring for /using 
technology.  
How will students store, care for, and use 
technology in your classroom? Find a system 
that works for you, and implement it on day 
one. If you have laptops that are stored in your 
classroom, make sure to develop a system for 
students to put them away at the end of the 
class period. Set expectations related to charging 
personal devices and one-to-one devices as well 
for students. 

 ■ Implement technology purposefully.        
Sometimes it can be easy to get carried away 
with implementing technology. However, is it 
always the best fit for every activity or lesson? 
No. Use technology in a way that enhances 
student learning that may not be as successful 
or engaging if delivered in a traditional way.
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TEACHING

SECTION 5

At last, you are in command of a classroom. Good teaching is not a “power trip,” 
however. Be sure to pay constant attention to observing, evaluating and improving 
your teaching. Teaching is both an art and a science. The following information aims 
to help you better prepare to deliver high quality instruction which engages your 
students in working toward meeting established learning outcomes.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Essential Terms and Abbreviations

Tips:
Ways to Motivate Students

Tips: 
Teaching Methods

Tips:
Developing and Using Questioning 
Skills

Tips:
Teaching Outside the Classroom

Tips:
Differentiated Instruction

Checklist:
Questions to Initiate Reflection

Tips:
Teaching Observation and Evaluation

1. Review effective teaching methods and 
techniques you have seen demonstrated and/
or learned. Use the best in your classroom, 
including effective questioning skills.

2. Think about your teaching effectiveness every 
day. 

3. Take time out for reflective self-evaluation at 
least once a week. Use the insights you gain to 
improve next week’s teaching.

4. Observe teachers—yourself (on video or audio 
tape) and others. Analyze the experience on the 
teaching observation and evaluation form.

5. Enhance students’ reading and mathematics 
skills. Have students read on a daily basis and use 
mathematics skills to solve problems.
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21st Century Skills - skills which students need to 
be successful and productive citizens beyond high 
school. Examples include critical thinking, creativity, 
collaboration, and communication. See also 
Employability Skills.

Academic integration - infusing concepts and skills 
from core academic subjects including math, science, 
English, and social studies, into your instruction. 

Advanced Placement (AP) - designation for a course 
which is instruction on the college level for students 
of advanced academic ability. Typically results in 
students taking the AP Exam for their corresponding 
coursework at the end of the school year. Students 
meeting a minimum set score can earn college credit 
at various postsecondary institutions.

Assessment

 ■ Criterion-referenced - assessment that 
formulates a grade based on the result of the 
student’s performance compared to a standard. 

 ■ Norm-referenced - assessment which measures 
a student’s performance against the overall 
performance of a group of similar students. 
Examples are curved grades.

 ■ Summative - final assessment of student 
knowledge. Typically exams and large projects. 

ESSENTIAL TERMS AND  
ABBREVIATIONS

TIPS

 ■ Formative - assessment which checks for 
student understanding of the content as that 
content is being taught. Results of these checks 
for understanding informs the instructor’s 
knowledge of student progress toward 
the learning objectives. Examples include 
questioning, homework, and entrance and exit 
slips. 

 ■ Authentic - assessment which requires students 
to apply the skills and knowledge they have 
developed in a real-world and/or applied context. 
This is in contrast to assessments which require 
primarily memorizing information instead of 
utilizing information.

 ■ Standardized - assessment which typically 
consists of multiple-choice questions to allow for 
consistent and standardized scoring. 

Asset approach (vs. deficit approach) - assumption 
that your students all have knowledge and experiences 
to share, rather than assuming something is wrong 
with them that needs to be fixed. 

Background knowledge - knowledge, experiences, 
and assumptions which students have prior to 
your instruction of a topic. Also referred to as “prior 
knowledge.”
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Best practices - research-based ways of teaching 
and learning which have been shown to be effective.

Bloom’s Taxonomy - framework developed by 
Benjamin Bloom (1956) and later revised (2001) 
to classify the types of cognitive processes which 
people engage with thinking and learning. Resource 
commonly used to develop learning objectives.

Critical thinking - ability to analyze a situation or text 
and form an opinion or solution.

Curriculum integration - organizing curriculum 
around core themes instead of core subjects.

Data-based decisions - making informed decisions 
about teaching and learning based on assessment 
results. 

Differentiated instruction - tailoring instruction to 
meet individual needs. Whether teachers differentiate 
content, process, products, or the learning 
environment, the use of ongoing assessment and 
flexible grouping makes this a successful approach 
to instruction.

Domains of learning - There are many categories 
of learning, each of which fall under three major 
domains: cognitive, affective, and psychomotor. Each 
type of learning outcome requires a different type of 
instruction.

 ■ Cognitive - Intellectual skills, cognitive strategy 
and verbal information. Learning outcome 
examples: understanding, problem solving, 
categorizing, time management, memorization, 
etc.

 ■ Affective - Affective skills and disposition for 
appropriate emotions and responses. Learning 
outcome example: A vet science student may 
need to know and demonstrate appropriate 
emotional responses to a future client’s 
statements and actions.

ESSENTIAL TERMS AND ABBREVIATIONS

TIPS

 ■ Psychomotor - Physical actions, reflexes, 
interpretive movements and hand-eye 
coordination. Learning outcome example: A 
student studying welding will need to know how 
to lay a bead as well as be able to perform laying 
a bead.

Employability Skills -  essential skills, personal 
qualities, and values that enable someone to 
thrive in any workplace. Examples include; good 
communication, motivation, work ethic, and team 
work.

Flipped instruction - instructional strategy and a 
type of blended learning, which aims to increase 
student engagement and learning by having 
students complete readings at their home and work 
on live problem-solving during class time.

Graphic organizer - visual and graphic display that 
depicts the relationships between facts, terms, and 
or ideas within a learning task. 

Growth mindset - the belief that you can learn more 
or become smarter if you work hard and persevere. 
Students who embrace growth mindsets may learn 
more, learn it more quickly, and view challenges and 
failures as opportunities to improve their learning 
and skills.

Higher-order thinking skills - series of important 
competencies individuals can utilize in order to 
improve learning progress and critical thinking.

Inclusion - the practice or policy of providing equal 
access to opportunities and resources for people who 
might otherwise be excluded or marginalized, such 
as those who have physical or mental disabilities and 
members of other minority groups.
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Inquiry-based learning - an approach to learning 
that emphasizes the student’s role in the learning 
process. Rather than the teacher telling students 
what they need to know, students are encouraged to 
explore the material, ask questions, and share ideas.

Learning styles - the ways that different students 
learn. 

Mastery learning - the idea that teaching should 
organize learning through ordered steps. In order to 
move to the next step, students have to master the 
prerequisite step.

Metacognition - awareness and understanding of 
one’s own thought processes.

Motivation - the general desire or willingness of 
someone to do something.

Intrinsic - the act of doing something without any 
obvious external rewards.

Extrinsic - the tendency to engage in activities in 
order to gain some type of known, external reward.

Multicultural education - any form of education or 
teaching that incorporates the histories, texts, values, 
beliefs, and perspectives of people from different 
cultural backgrounds. At the classroom level, for 
example, teachers may modify or incorporate lessons 
to reflect the cultural diversity of the students in a 
particular class.

Multiple intelligences - a theory describing the 
different ways students learn and acquire information.

 ■ Bodily-kinesthetic - learners are hands-on 
learners and grasp information more easily by 
doing, exploring, and discovering.

 ■ Interpersonal - the ability to understand and 
interact effectively with others.

ESSENTIAL TERMS AND ABBREVIATIONS

TIPS

 ■ Intrapersonal - the capacity to understand 
oneself and one’s thoughts and feelings, 
and to use such knowledge in planning and 
directioning one’s life.

 ■ Linguistic-verbal - the ability to think in words 
and to use language to express and appreciate 
complex meanings.

 ■ Logical-mathematical - the ability to calculate, 
quantify, consider propositions and hypotheses, 
and carry out complete mathematical 
operations.

 ■ Musical - the capacity to discern pitch, rhythm, 
timbre, and tone. This intelligence enables us 
to recognize, create, reproduce, and reflect 
on music, as demonstrated by composers, 
conductors, musicians, vocalist, and sensitive 
listeners.

 ■ Naturalistic - the human ability to discriminate 
among living things (plants, animals) as well as 
sensitivity to other features of the natural world 
(clouds, rock configurations).

 ■ Visual-spatial - the ability to think in three 
dimensions. Core capacities include mental 
imagery, spatial reasoning, image manipulation, 
graphic and artistic skills, and an active 
imagination.

Positive classroom management - the wide variety 
of skills and techniques that teachers use to keep 
students organized, orderly, focused, attentive, on 
task, and academically productive during a class.

Problem-based learning - a student-centered 
approach in which students learn about a subject by 
working in groups to solve an open-ended problem.
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ESSENTIAL TERMS AND ABBREVIATIONS

TIPS

Project-based learning - a teaching method in which 
students learn by actively engaging in real-world and 
personally meaningful projects.

Relevance - Relevance is the ability of a person to 
acknowledge and align oneself with a purpose that 
is meaningful, one that will enhance their survival or 
success.

Rigor - Rigor is creating an environment in which 
each student is expected to learn at high levels, each 
student is supported so he or she can learn at high 
levels, and each student demonstrates learning at 
high levels.

Rubric - a scoring guide used to evaluate the quality 
of students’ constructed responses.

Scaffolding - a variety of instructional techniques 
used to move students progressively toward stronger 
understanding and, ultimately, greater independence 
in the learning process.

Scientific method - a method of procedure that has 
characterized natural science since the 17th century, 
consisting in systematic observation, measurement, 
and experiment, and the formulation, testing, and 
modification of hypotheses.

 ■ Hypothesis - an educated prediction that can be 
tested. 

 ■ Observation - the active acquisition of 
information from a primary source. In science, 
observation can also involve the perception 
and recording of data via the use of scientific 
instruments.

 ■ Data - the information gained from observing 
and testing an experiment.

 ■ Conclusion - new ideas based on evidence.

SLO - Student Learning Objective  - the 
implementation of a long-term academic goal or set 
of goals created by a teacher or group of teachers 

using data about students and their learning over 
a defined period of time. SLOs are being used as a 
component of teacher evaluation in many states.

Teachable moment - an opportunity for a teacher or 
parent to provide special insights on a topic that has 
captured the attention of their classroom or children. 
Teachable moments are unplanned and must be 
sensed and seized by the teacher or parent.

SLO - Student Learning Objective  -  the 
implementation of a long-term academic goal or set 
of goals created by a teacher or group of teachers 
using data about students and their learning over 
a defined period of time. SLOs are being used as a 
component of teacher evaluation in many states.

Teachable moment - an opportunity for a teacher or 
parent to provide special insights on a topic that has 
captured the attention of their classroom or children. 
Teachable moments are unplanned and must be 
sensed and seized by the teacher or parent.
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WAYS TO MOTIVATE STUDENTS

TIPS

One of the biggest challenges you may face as an agriculture teacher is identifying 
how to motivate and engage students in your agriculture program. Adolescent 
learners experience a variety of demands upon their attention while still navigating 
the challenges of growing up. A great teacher can make a powerful impact on 
their lives. Below is a list of different ways to motivate and engage students in your 
teaching and learning.

1. Know your students, and use their names often.

2. Plan every class; never try to “wing it.”

3. Pay attention to the strengths and limitations 
of each student. Reward their strengths and 
strengthen their weaknesses.

4. Set your room in a “U” shape to encourage 
interaction among students.

5. Send positive messages with posters, bulletin 
boards, and pictures.

6. Be sure your classroom is comfortable; check air 
circulation, temperature, lighting, and humidity.

7. Keep the laboratory well organized and efficient.

8. Vary your instructional strategies; use illustrated 
lectures, demonstrations, discussions, 
computers, tutoring, coaching and more.

9. Review class objectives each day, and help 
students see the scope of the entire program.

10. Make your instruction relevant. Show students 
how the content relates to them and the world 
of work.

11. Open each lesson with an introduction that 
captures students’ interest.

12. Move around the room as you teach; walk 
energetically and purposefully.

13. Be expressive with your face. Smile display your 
genuine enjoyment of your work. 

14. Put some excitement into your speech; vary your 
pitch, volume, and rate.

15. Show demonstrative movements with your 
head, arms and hands; keep your hands out of 
your pockets.

16. Use words that are highly descriptive; give lots 
of examples which connect to prior student 
learning.

17. Consider students’ ideas and comments, even if 
they are inaccurate; correct in a positive manner.

18. Maintain eye contact and move toward your 
students as you interact with them.

19. Give positive feedback when students respond, 
offer ideas, perform a task correctly, come to 
class on time and bring their materials with 
them.

20. Foster an active FFA chapter.

21. Use appropriate humor in both teaching and 
tests to relieve anxiety, such as posting program-
related cartoons and memes and use them on 
notes and handouts.
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WAYS TO MOTIVATE STUDENTS

TIPS

22. Provide opportunities for students to speak in 
class.

23. Be available before class starts, during breaks, 
and after class to visit with students, and make 
this known to the students.

24. Return assignments and tests to students as 
soon as possible. Make positive comments and 
suggestions.

25. Teach by asking lots of questions during 
introductions, presentations, demonstrations 
and laboratory work.

26. Plan laboratory activities so all necessary tools, 
equipment, and materials are available when 
students are ready to use them.

27. Give students an opportunity to participate 
in the organization and management of 
laboratories.

28. Be aware of students who need assistance, and 
see that they receive it.

29. Plan the time so students keep busy with 
productive, relevant activities.

30. Be professional in your dress, language, school 
support, and respect for the profession.

31. Be consistent in your treatment of students.

32. Make sure your tests are current, valid, reliable 
and based on curriculum objectives.

33. Organize a “student of the month” award.

34. Invite parents, advisory committee members, 
and school administrators to visit your program 
for special activities.

35. Plan relevant study trips outside school.

36. Bring dynamic subject matter experts to your 
program.

37. Recognize appropriate behavior and reward it on 
a continuing basis.

38. Use a surprise, such as an interesting film, 
special break or similar activity, to reward the 
class for good behavior.

39. Use games and simulations to spark interest, 
provide a break in routine and supplement a unit 
in your curriculum.

40. Praise students in front of the class; reprimand 
them in private.
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WAYS TO MOTIVATE STUDENTS

TIPS

41. Explain your rules, why activities are important 
and why some requests must be denied.

42. Involve all students in your teaching.

43. Provide clear directions for program activities 
and assignments.

44. Chunk learning into shorter learning activities. 
Students have difficulty maintaining attention 
after a longer period of time. A 45-minute class 
might have three 15-minute chunks, while a 
90-minute period may have a variety of shorter 
and longer chunks, depending on the topic. 

45. Plan hands-on labs for longer class periods to 
allow students to engage fully in the learning 
activity.

46. Provide opportunities for students to read alone 
and in a group.

47. Make home visits to new students entering your 
program.

48. Send positive reports home to parents 
periodically through notes or via online parent 
boards.

49. Use task and job sheets to help students 
remember skill steps.

50. Be enthusiastic about yourself, your students 
and your profession.

Source: Sullivan, R., & Wircenski, J. L. (1988). “5O Tips on 
Motivating Students”. Vocational Education Journal, 63(3), 
39-40.*
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TEACHING METHODS
Effective teachers plan ahead for instruction which helps students learn. Students 
learn in a variety of ways, so it is important to vary the ways in which you teach. This 
section highlights various approaches you can use to help students learn agricultural 
skills and subject matter.

TIPS

LECTURE
When people think about what teaching looks like, 
they often envision a teacher leading the class in a 
lecture about a particular topic. This approach usually 
involves the teacher preparing notes ahead of class 
and presenting the content to students. Considering 
how much class time is focused on the teacher, this 
teaching method is what is referred to as a “teacher-
centered” approach. While this approach may be 
necessary for presenting complex technical content, 
it is not advisable to rely solely on this approach for 
class every single day; both you and your students 
will tire of this quickly! 

 ■ An effective lecture cultivates interaction 
between the students and the teacher, and 
between students, is clearly organized, and 
provides students with an opportunity to 
personalize the learning. Often teachers will 
present their notes on a topic through a 
slideshow presentation. 

 ■ Slides which highlight key points instead of 
listing paragraphs of information are more 
appealing and effective for learners to read. 
The effective teacher expounds upon these key 
points instead of reading them word for word off 
the slides. 

 ■ Many students do not know how to effectively 
take notes or how to focus on key ideas from 
a lecture. A teacher can help their students 
be more mindful of these things by modeling 
for them how to organize their notes, or by 
providing them with graphic organizers that 
allow students to organize the main ideas in 
a visual manner that streamlines the content. 
Additionally, teachers can walk around the room 

while lecturing to ensure students are recording 
key points and to vary the mode of delivery. 

DEMONSTRATION
A demonstration is the preferred method for showing 
students how to perform a new skill. Just as it is stated 
in the FFA motto, students “learn to do” by “doing to 
learn.” Typically, an agriculture teacher would prepare 
a short lecture to explain the purpose of the skill to be 
demonstrated, the steps involved, and illustrations to 
show how the skill is performed. 

For example, if an agriculture teacher were to 
demonstrate how to properly trim the hooves of the 
school’s dairy goats, they might explain the necessity 
of hoof trimming as it relates to animal health and 
production, illustrate on the board what a healthy hoof 
and an overgrown hoof look like, and walk students 
through the steps to properly trim hooves, all prior 
to entering the space where the goats are housed. 
Once the instructor and students are around the 
goats, the teacher would review the steps presented 
in the classroom, perform the skill themselves while 
explaining what they are doing, and then invite a 
student to trim a hoof in front of the class. Students 
should be provided with an opportunity to practice 
performing the skill independently and with guided 
feedback. It is essential that the teacher provide 
formative feedback to students to help them practice 
the skill properly.

It is very important that the agriculture teacher 
consider the following guidelines when planning a 
demonstration: 

1. Scope of the skills to be demonstrated is 
appropriate for the experience of the students 
and the time frame of the class; 
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2. Space and materials are available to properly and 
safely allow students to practice the skill to be 
demonstrated;

3. Materials are assembled ahead of time to 
maximize instructional time, and; 

4. The teacher has practiced the demonstration 
in advance of teaching it. Rehearsing the 
demonstration ahead of time allows the teacher 
to identify points of confusion for students, 
where to best stand to allow all students to 
view the demonstration, and grouping and 
organization of materials. 

DISCUSSION
When a teacher wants students to analyze and talk 
about specific prompts, a discussion approach can 
be the ideal teaching method. Discussion can occur 
as a whole class, in small groups, or in pairs, where 
students are responding to prompts or questions 
which the teacher has carefully and intentionally 
crafted to spur on conversation. It is imperative that 
prior to implementing the discussion method that 
teachers strive to build and maintain a classroom 
culture which is welcoming and inclusive, so that all 
students feel as though they can participate fully in 
the conversations being held. 

 ■ Discussion-based approaches can be particularly 
useful when brainstorming ideas, sharing 
perspectives and experiences, or tackling 
controversial issues. Often, the direction of 
the discussion is determined by the topics 
brought up by students. To ensure that students 
have grasped the major purpose of having a 
discussion, the teacher should write the purpose 
somewhere for students to see, and lead the 
class in summarizing the key points discussed 
that day. 

 ■ Asking the right questions is key to holding a 
successful class discussion. Questions should 
be purposefully designed to invite discussion. 
Asking generic questions like “What agricultural 
products are grown in our area?” could easily be 
asked of the whole class, while more thought-
provoking difficult questions might require 
individual thought and processing time before 
sharing a response. For example, a question 
which a teacher would want to allow students 

more time to process prior to discussion would 
be “How can you contribute to the growth of 
agriculture in our county?” For more information 
on how to ask quality questions see the section 
on “Developing and Using Questioning Skills.”

ROLE-PLAY
Agricultural educators often pride themselves on 
providing students with an education that prepares 
them for the “real world.” Allowing students the 
opportunity to experience learning in a simulated 
situation through role-play can be an effective way 
to help students practice skills related to interactions 
with others. For example, role-play could be used to 
demonstrate the do’s and don’ts of a job interview, 
how to obtain a loan from the bank, or client/
customer relations at a veterinary office. 

 ■ It is very important to consider the desired 
learning outcomes of the role-play as well as 
which students will play which roles. When 
selecting students to play certain roles, be 
especially mindful of the various identities 
which your students bring to your classroom: 
gender, ethnicity, race, sexual orientation, 
culture, abilities, and socioeconomic status. 
Selecting students to play roles which perpetual 
stereotypes, especially those which are racially 
charged is never appropriate! You should also 
consider the social dynamics of the students 
in your class and how placing students in 
various roles might highlight areas of extreme 
discomfort for them. For example, selecting 
students who recently broke off a friendship 
or relationship to play a couple seeking a bank 
loan, would likely bring undue strain on to the 
students, and the rest of the class may pay more 
attention to the awkward tension between the 
pair than the actual skills being demonstrated 
through the role-play. 

 ■ Once the teacher has selected the appropriate 
students to play various roles, they should brief 
the actors on their expected performance. This 
does not necessarily mean that the students 
are provided a script, but they should be made 
aware of the desired outcomes of the role-play 

TIPS
TEACHING METHODS
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performance. 

 ■ After the conclusion of the role-play, the 
agriculture teacher should be sure to lead the 
class in a reflective discussion about what they 
had just observed. 

 ■ This discussion should lead to a logical summary 
of the purpose of the role-play and connection 
with the day’s learning objectives. 

COOPERATIVE LEARNING
Cooperative learning is a teaching method in which 
the teacher selects groups of students to work 
together towards a common goal, typically to master 
content. One might also think of cooperative learning 
as a form of “group work.” Through cooperative 
learning, students each contribute to a portion of the 
group project. 

For example, a teacher might utilize cooperative 
learning to provide students an opportunity to 
apply their learning from a dairy management unit. 
Students would be merged into groups and assigned 
a scenario to evaluate which describes conditions on a 
dairy farm, and the group members work together to 
identify farm management practices which currently 
work well, which practices should be adjusted and 
improved, and which ones might be eliminated. The 
resulting project might be a written report, poster 
presentation, or oral presentation to the class. Another 
example of cooperative learning might be students 
working together to research various fuels used on 
farms, and then creating posters for the agricultural 
mechanics shop to educate their peers about proper 
storage and handling of each fuel. 

 ■ When selecting groups, the teacher should 
consider a variety of factors: student learning 
styles, organization, performance abilities, 
social interaction, and more. This is particularly 
important when assigning cooperative group 
projects which involve students who have IEP 
or 504 modifications for extended time. Peers in 
their group do not necessarily know that some 
students receive modifications, nor should you 
share this information with them (that is against 
the law!). 

 ■ However, you might assign the group project to 
a student with extended time modifications in 
advance of the rest of their group, so that they 
are given the extended time on the front end of 
the project, rather than on the back end.  
 
It is important that students understand the 
purpose of the cooperative learning project, so 
that it does not appear as “busy-work.” 

 ■ Students may have negative impressions 
of working with others based on their past 
experiences, so it can be beneficial to have 
your groups establish group expectations for 
performance at the beginning of the project, 
which will be used to evaluate their performance 
at the conclusion of the project. When 
conducting projects which require students 
to work together, the teacher should consider 
how to assess students: will you grade the end 
product exclusively or will you grade the process 
which students engaged in to create the end 
product? Will you use a combination of both 
process and product to determine individual 
student grades? It is imperative that the teacher 
identify how students will be graded ahead of 
the project, so that students are well aware of 
how their grade is being determined for that 
project. The use of rubrics is imperative, so the 
students understand how to receive full credit. 

COLLABORATIVE LEARNING
At first glance, collaborative learning may appear 
very similar to cooperative learning. Some people 
might use these terms interchangeably, further 
adding to the confusion! Both collaborative learning 
and cooperative learning involve the use of groups to 
propel student learning, but collaborative learning 
is more about individual student thinking. Through 
collaborative learning, students test ideas, but are 
not aiming to come to a consensus as a group. 

Working as a group capitalizes on allowing students 
the opportunity to talk out an idea and hear others’ 
perspectives. 

TIPS
TEACHING METHODS
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When structuring collaborative learning, one should 
be sure to follow these steps to encourage positive 
collaborations:

 ■ Allow for thinking time - Students think quietly 
on their own about how they might respond to 
the problem prompt.

 ■ Partner talk - Students share their ideas with 
each other on how they would respond to the 
problem prompt. This is also sometimes referred 
to as “Think, Pair, Share.”

 ■ Assign roles - The teacher assigns roles for a 
student to play within a group such as “recorder,” 
“materials gatherer,” “questioner” etc. Eventually 
the teacher should work toward students 
developing these roles on their own. 

An example of how the agriculture teacher might 
implement the use of collaborative learning could 
be identifying the problem observed in greenhouse 
marigolds. The teacher could show the diseased 
marigolds to the class, and then ask students to 
individually think about what could be causing the 
problem, share with other students involved in their 
group, and then through their discussions, each 
student comes up with their own way of testing the 
marigolds to identify the source of disease.

PROJECT-BASED LEARNING
In project-based learning (PBL), students work on a 
project which engages them in addressing a real-
world problem or answering a complex question. 

 ■ Typically, students will demonstrate their 
learning through the development of a product 
or presentation which is extended beyond the 
classroom. This project is one which is rather 
sustained in nature, occurring over several 
weeks, and possibly even months in the course. 
Planning a quality project can occur with varying 
levels of student input, but when first designing 
a project, the teacher may choose to exercise 
more control over the elements of the project, 
and as they become more comfortable with 
this teaching method, gradually place more 
responsibility on students to plan the project. 

 ■ To set students up for success, the teacher 
should follow these steps when planning a 
project:

TIPS

1. Develop an idea and connect it to state/
national standards and other learning goals 
(such as your local school district’s initiatives).

2. Decide what major products or performances 
students will create and how they will be 
made public.

3. Map out the steps in the project and create a 
calendar.

4. Plan activities and lessons and gather 
resources related to completing the project.

5. Plan an engaging launch for the project which 
captures students interest and curiosity, 
generating student buy-in to complete the 
project.  

Detailed resources related to implementing 
Project-based learning in your classroom (including 
worksheets, project examples, and planning guides) 
can be found from the Buck Institute for Education: 
https://www.pblworks.org/what-is-pbl 

INQUIRY-BASED LEARNING
Inquiry-based learning, or inquiry-based instruction 
is a student-centered approach toward teaching and 
learning which has gained a lot of attention in recent 
years. Instead of focusing on student memorization of 
facts and figures, inquiry-based approaches focus on 
fostering critical thinking and analysis skills, creating 
opportunities for students to develop skills related to 
the process of creating new knowledge. 

 ■ Inquiry-based learning engages students in the 
use of the scientific method to solve problems. 
When students engage in inquiry-based 
learning utilizing the scientific method, they: 

1. question,

2. investigate,

3. use evidence to describe, explain, and predict, 

4. connect evidence to knowledge, and;

5. share findings. 

There are various ways which agriculture teachers 
can implement inquiry-based teaching into their 
classrooms. Below are links to resources which 

TEACHING METHODS

https://www.pblworks.org/what-is-pbl
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further describe inquiry-based learning and how you 
can implement it in your own classroom.

https://edis.ifas.ufl.edu/publication/wc076

FIELD TRIPS
Field trips can be a great way to situate student 
learning in context of actual industry sites. The 
teacher might plan a trip to local farms or agricultural 
businesses during class time which coincide with the 
content being taught in their current unit. 

For example, if students were learning about 
integrated pest management techniques, the 
agriculture teacher might plan a field trip to a farm 
which utilizes IPM when growing their hothouse 
tomatoes. This could be a learning activity to introduce 
students to new concepts, or a culminating activity 
which summarizes the learning completed in a unit 
or course, demonstrating application of the learned 
concepts in a “real-life” setting. 

In addition to taking field trips to farms and business 
during class time, the agriculture teacher might 
also plan all-day or multi-day trips to leadership 
conferences, industry conferences, Extension 
workshops, or farm tours. 

Depending on the length and distance of the trip, 
the agriculture teacher will have to plan ahead 
appropriately to manage logistics smoothly. 

 ■ The agriculture teacher should be sure to plan 
for the field trip as they would for a lesson at 
school, identifying the purpose and learning 
objectives of the lesson while on a field trip. 
Additionally, the teacher should account for safe 
travel and transport of the students, making sure 
to plan for an accessible form of transportation 
for all students, particularly those students who 
may have disabilities. 

 ■ Leading up to the field trip, the teacher should 
prepare students for learning on the trip by 
reviewing the purpose of the trip and asking 
students what they anticipate about the learning 
experience. Oftentimes students are anxious 
about the setting, what they will be doing, 
and being in a new learning environment. The 
teacher can alleviate some of this anxiety by 
providing students with a “vicarious experience” 

or one which models what students will be 
experiencing on the trip. This could include 
showing students videos or pictures of what they 
could anticipate seeing. 

 ■ Upon return of the trip, teachers should guide 
students in a reflective discussion about what 
they learned and experienced, and provide 
students with an opportunity to apply or extend 
their knowledge gained from the trip. 

 ■ Remember to write a thank you note to your 
field trip hosts upon return from your trip! 

 ■ For more information about planning successful 
field trips, see https://edis.ifas.ufl.edu/wc054. 

GUEST SPEAKERS
Guest speakers can be a great way to engage your 
students in the surrounding community. Instead of 
transporting your students to a local business, you 
might also have members of the community and 
local industry come into your classroom. 

 ■ The teacher might organize a guest speaker 
lesson in a few different ways:

1. Individual speaker for whole class

2. Panel of speakers in front of whole class

3. Variety of speakers interacting with students 
one-on-one or in small groups

4. External judges for class projects

5. Demonstration of specific skill or technique

 ■ Speakers can be a source of expertise on specific 
subjects which the agriculture teacher might be 
unsure of their level of knowledge, or serve as a 
reinforcer of knowledge. Sometimes students 
“tune out” their everyday teacher, but suddenly 
listen to someone new. Considering that 
agricultural education is a Career and Technical 
Education subject, the agriculture teacher has 
a responsibility to expose students to career 
options available in agriculture. Incorporating 
guest speakers who work in various fields of the 
agricultural industry can be one way of engaging 
students in conversations about possible paths 

TIPS
TEACHING METHODS

https://edis.ifas.ufl.edu/publication/wc076
https://edis.ifas.ufl.edu/publication/wc054
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after graduating high school. 

 ■ As in other experiences, it is important that 
the teacher prepare students for the learning 
experience involving guest speakers. In addition 
to behavioral expectations, the teacher should 
identify the purpose of inviting guest speakers 
to class, and share some brief information with 
the students about who will be attending their 
class that day. Students and the teacher could 
generate questions for the guest speaker ahead 
of time and share them with the speaker so that 
they can focus their discussion. 

 ■ It is also important to prepare the guest speaker 
for what it is you desire them to do during their 
time in your classroom. You should share with 
them the purpose of your inviting them to work 
with your students, including your learning 
objectives, and orient them to the technology 
available in your classroom. Often guest speakers 
are unsure of what format you would like to 
see their presentation, so they tend to prepare 
a set of slides and lecture during their time 
with your students. Sometimes, this can work 
well if the topic and the speaker are engaging 
to adolescent learners, but other times it is a 
recipe for disaster! It can be helpful to suggest 
to guest speakers to provide students with 
real-world scenarios related to things they have 
experienced on the job, and then ask students 
“What would you do?,” leading a discussion in 
small groups instead of lecturing to students the 
entire 45 minute period of class time. 

 ■ It is also important that the teacher describe 
what students have already learned and what 
topics are coming up next, the classroom layout, 
anticipated interruptions such as the bell ringing 
in the middle of class, office check-in procedures, 
and how the teacher plans on introducing them 
and concluding class. 

 ■ While you are not legally allowed to identify 
specific students and their diagnoses related 
to disabilities, you should make the speaker 
aware of any special circumstances in class. For 
example, if you have a student with Tourrette’s 
Syndrome who makes erratic gestures or blurts 
out random phrases, it can be helpful to let 
the guest speaker know that they might be 

interrupted on occasion; not all speakers are 
familiar with working with young people on a 
regular basis, so they may be unsure of how to 
best engage with your students.  
 
In addition to preparing their students and the 
guest speaker, the teacher is responsible for 
coordinating a variety of other pieces of logistics 
when utilizing this approach. School districts 
vary significantly in what they require of school 
volunteers or guest speakers. 

 ■ Some districts will require that each outside 
community member stepping into the 
classroom have a background check completed, 
while others only require that the teacher notify 
the main office when they anticipate receiving 
a visitor to the school. Make sure to check with 
your administration before planning a guest 
speaker so that you can remain in compliance 
with the school rules and procedures. The 
teacher should also check with the guest 
speaker regarding their schedule well in advance 
of when they anticipate bringing them in to 
talk. It is important to make the speaker aware 
of what the school’s schedule is, particularly if 
it is a rotating schedule; the rest of the world 
does not operate on a bell schedule the way 
high school and middle school classes do! This 
can sometimes create challenges, particularly 
when there are weather delays or cancellations. 
Preparing a back-up plan in case of these 
emergencies can alleviate some of these 
challenges. 

 ■ While the guest speaker is presenting to 
students, the agriculture teacher should be an 
engaged member of the audience. Occasionally, 
the teacher might pose questions to the speaker 
to guide the direction of their talk to ensure 
that students are exposed to specific topics 
as a result of the presentation. The teacher 
should also be monitoring student behavior 
and engagement, as it should not be the 
responsibility of the guest speaker to discipline 
students. 

TIPS
TEACHING METHODS
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 ■ After the guest speaker has left, the teacher 
should be sure to guide students through 
reflective conversations to summarize, apply, and 
extend the learning gained through the guest 
speaker experience. 

 ■ Write a thank you note to the guest speaker(s) 
thanking them for their time and expertise. 
Having students write the note and the whole 
class sign it can be a powerful way to model 
appropriate etiquette, and build relationships 
with members of the community.

CASE STUDIES
Case studies are stories with an educational message, 
typically describing an actual or very realistic scenario. 
Sometimes case studies are referred to as problem-
based learning, as students are exposed to a problem 
through the story told in the case study scenario. Case 
studies are popular in agricultural education since 
they can describe situations which have occurred in 
the industry, at a student’s SAE project or in the FFA 
chapter. 

 ■ Stories can be a captivating way to engage 
student interest and attention, and students 
are put in the driver’s seat in terms of making 
decisions about how they would address the 
problems presented in the case study. 

 ■ A case study can be fairly brief, written in a way 
to generate conversation at the beginning of 
class, or it can be a much more detailed case 
which can guide the direction of learning over 
the course of a unit or entire course! 

 ■ Case studies are a great tool to guide in-depth 
classroom discussion, particularly over current 
issues or when modeling how to navigate 
challenging decisions.  
 
The teacher can generate their own case 
studies based on their own experiences in 
agriculture, stories shared with them by others 
or observations of students at their SAE projects 
and FFA events. There are also a variety of case 
study resources available including a recent 
project of Texas Tech, the University of Florida, 
and Colorado State University, which assembled 
five different case studies and teaching materials 
related to recent agricultural issues receiving 
news media coverage. 

E-MOMENTS 
In the teaching methods section you learned about 
methods you could use to broadly plan the delivery 
of your class and structure student learning. To 
personalize the learning to various student learning 
styles and engage students in learning which uses their 
whole body, agriculture teachers can use e-Moments 
( e = engaging). National FFA has a free resource 
which outlines 31 different e-Moment strategies for 
engaging students in higher-order thinking, learning 
modalities, and various multiple intelligences. You 
can download this resource here: https://ffa.app.box.
com/s/qk84mkgfg8w5j4eqdwpulybd492u1qiy

TIPS
TEACHING METHODS

https://ffa.app.box.com/s/qk84mkgfg8w5j4eqdwpulybd492u1qiy
https://ffa.app.box.com/s/qk84mkgfg8w5j4eqdwpulybd492u1qiy
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DEVELOPING AND USING 
QUESTIONING SKILLS
You can improve your teaching by developing effective questioning techniques.

TIPS

USE QUESTIONING DURING A CLASS 
TO

 ■ stimulate thinking

 ■ assess student progress

 ■ check on clarity of materials presented

 ■ motivate students to pay attention

 ■ maintain classroom control

 ■ provide repetition

 ■ emphasize key points

Student success in answering questions is often 
determined by the teacher’s questioning techniques. 
The way a student responds is determined by 
the level at which questions are worded: recall, 
comprehension, analysis or evaluation.

 ■ Most questions teachers ask are simple recall 
questions that require students to remember 
factual information and recite it back.

 ■ Comprehension questions require students to 
demonstrate understanding in addition to mere 
recall.

 ■ Analysis questions require students to apply 
comprehension to a new setting.

 ■ Evaluative questions ask students for their 
beliefs or opinions.

QUESTIONING SKILLS GUIDELINES
 ■ Be sure the question is clear in your own mind. 

Think through what you want from the student 
before you ask the question.

 ■ State the question without calling on a specific 
student. When you call on a student before the 
question is asked, every other student is free to 
ignore the question.

 ■ After stating the question, pause while 
everybody has a chance to think of an answer. 
If no one answers, then (and only then) call on 
a student to respond. Wait a necessary amount 
of time to allow the students to formulate a 
meaningful answer after posing any question 
before you call on a student to answer.

 ■ Ask only one question at a time. Multiple-part 
questions are confusing and are likely to result in 
student misunderstanding.

 ■ Use recall questions first to be sure the 
students have the knowledge. Then proceed to 
comprehension and analysis questions. Follow 
those with evaluative questions.

 ■ Expect students to write their answers before 
answering aloud. This balances the classroom 
playing field and encourages higher quality 
answers.
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QUESTIONING SKILLS TIPS
SHIFT INTERACTION
Shifting the interaction involves redirecting the class 
discussion from one student to another if the first 
student’s response is incomplete or incorrect and 
probing is not productive. Positive reinforcement 
should be provided to the first student and the same 
question redirected to a second or even third student.

When a student responds to your question with 
another question, your can use “shift interaction” to 
redirect the student’s question to another student. If 
the student asks for an opinion, you may even redirect 
it back to the same student.

PROBING
Probing involves the use of further questions to help 
students answer the initial question or to provide a 
more complete answer. Effective use of probing is one 
of the most important questioning skills. Students 
may not know the complete answer but can provide 
a partial answer. In some cases, even though the 
question is clear to you, it might need to be restated 
or broken down into smaller pieces. Do not accept “I 
don’t know” as the final response

QUESTIONING EXAMPLES
Objective:  To relate soil slope to soil erosion and the use of terracing to control erosion. 

Recall Question   “What causes most topsoil erosion?” (WAIT) (Name a student) (WAIT) 

Student:   “I guess water does.”

Probing Question:   “How does water cause soil erosion?” (WAIT) (Name a second student) (WAIT) 

Second Student:   “It washes the soil away.”

Probing Question:   “That’s true, but how does it do that?”(Look at second student) (WAIT) 

Second Student:   “It dissolves the soil.”

Probing Question:   “That is partly right. It does dissolve some minerals, but what action of water   
  causes the soil to move away?” 

  (Look at second student) (WAIT)

  Second Student: ???

Shifting Interaction:   (Name third student) “(Name), can you help (name second student) with this?”  
  (WAIT)

Third Student:  “As water moves, it picks up soil particles and caries them along.” 

Comprehension Question: “That’s right. Now, what does the slope of the field have to do with that?”   
 (WAIT)  (Name fourth student) (WAIT)

Fourth Student:  “The steeper the slope, the faster the water runs off, and that makes the erosion  
  worse.”

Information provided by William G. Camp, Virginia Polytechnic Institute and State University.
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TEACHING OUTSIDE THE CLASSROOM
As an agricultural educator, it is likely that you will spend a great deal of time 
teaching outside of the traditional classroom. Whether you find yourself teaching 
in the greenhouse, science lab, animal barn, or ag mechanics shop, it is important 
to follow safety protocols to ensure that you and your students stay safe. It is likely 
that your school district may already have these policies in place. The lists below are 
suggestions of things to keep in mind when teaching in these spaces.

TIPS

 ■ Require students to wear proper personal 
protective equipment (PPE) for all laboratory 
activities. Model this expectation by wearing 
proper PPE, in the proper way, at all times.

 ■ Set ground rules related to acting responsibly 
and mature in the labs, and enforce it. Do not 
tolerate fooling around in the lab.

 ■ Do not allow food, drinks, or gum chewing in the 
science lab.

 ■ Encourage students to keep their work station 
clean and orderly. A clean work station is a safe 
work station. Additionally, make sure to have 
students clean up their work station and put 
away materials at the end of the hour.

 ■ Provide detailed instruction related to disposing 
of all types of waste in the lab. Do not allow 
students to pour chemicals down the sink. This 
could be dangerous. 

 ■ Ensure that every student has a strong 
understanding of where emergency equipment 
is in the science lab, including the eyewash 
station, lab safety shower, fire alarm, phone, etc. 
Additionally, make sure to explain how to use 
each piece of equipment.

 ■ Keep an open line of communication with your 
students and have them report all accidents, 
injuries, or breakages to you. 

 ■ Set a standard of handling all equipment, 
materials, live animals, tools, etc. with respect 
and care. 

 ■ Require students to dress properly during a 
laboratory activity. This may include pulling 
back long hair, removing dangling jewelry, and 
wearing closed-toe shoes that cover the foot. 

 ■ Do not allow students in the ag storage rooms 
or preparation areas unless given specific 
permission.
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DIFFERENTIATED INSTRUCTION

TIPS

An agriculture teacher will find that no class is the 
same as another, and that the diversity of learner 
abilities, learning preferences, and backgrounds vary 
significantly. It is important that the teacher meet the 
learning needs of all students, not just some or most 
of the students. Adjusting your teaching approach 
to meet students where they are at is a major 
component of differentiated instruction. Through 
differentiated instruction, teachers actively plan for 
student differences so that all students can learn. 

Teachers should be sure to scaffold their instruction 
by chunking information into appropriate amounts, 
highlighting key terms, and modeling learning 
strategies. Scaffolding is done for all students in the 
class so that they can be successful in accessing the 
new material. Differentiation is what the teacher 
does beyond scaffolding to assist learners in further 
accessing the material, particularly when the student 
has a diagnosed disability which affects their learning. 
For example, the teacher might have students read 
an article about administering vaccinations to cattle. 
To scaffold their instruction, the teacher can review 
key parts of reading a magazine article with the 
class, select an article which chunks information in a 
visually-friendly way, and assign students to read the 
article in groups using various literacy strategies. For 
a student who has further challenges with reading, 
the teacher might select an entirely different article, 
still about the same topic of vaccinating cattle, but 
perhaps at a lower or more advanced level, depending 
on the learner. 

Differentiating your instruction for learners with an 
Individualized Education Plan (IEP) or 504 is required 
by law. Typically the modifications needed to meet a 
student’s needs will be outlined in their paperwork. 
You may also meet with special education teachers 
who are the case managers of students enrolled in 
your classes to identify what modifications would 
work well with students in your class. 

For more information about scaffolding and 
differentiating your instruction see the following 
resources:

6 Scaffolding Strategies to use with Your Students: 
https://www.edutopia.org/blog/scaffolding-lessons-
six-strategies-rebecca-alber 

3 Ways to Plan for Diverse Learners: What Teachers Do 
https://www.edutopia.org/blog/scaffolding-lessons-
six-strategies-rebecca-alber 

IEPS AND 504 PLANS 
If a student has an IEP or a 504 plan, it is your 
legal obligation to follow the plan and provide 
modifications as needed. 

An IEP is a comprehensive document that essentially 
serves as a blueprint or road map for a child with 
special education services. It includes comprehensive 
information about a child’s diagnoses, needs, 
recommended services, and accommodations, 
and anything else pertaining to the child’s unique 
identifying factors. It is formal and legally binding, 
and is the result of a comprehensive evaluation. 

A 504 plan is also a map or plan, but it deals specifically 
with how a child will be learning within the school, 
and does not equate to a diagnosis or even formal 
special education services. 

To best serve your students have either an IEP or a 
504 plan, work with your district’s special education 
department.

https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
https://www.edutopia.org/blog/scaffolding-lessons-six-strategies-rebecca-alber
https://www.edutopia.org/blog/differentiated-instruction-ways-to-plan-john-mccarthy
https://www.edutopia.org/blog/differentiated-instruction-ways-to-plan-john-mccarthy
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QUESTIONS TO INITIATE REFLECTION
Participating in reflective self-examination will provide you with the opportunity to 
analyze the planning and delivery of your previous lessons and use the results to 
improve your teaching. Use the questions here as a guide for your reflective  
self-examinations.

CHECKLIST

North Carolina Department of Public Instruction 

Questions for Teacher Reflection (Clements, 2013, adapted)

SELECT AND DESCRIBE
1. Why have you selected this lesson to reflect 

upon?

2.  To which class did you teach this lesson?

3.  What are the demographics of the class (race, 
gender, age, etc.)

4.  What was the content of the lesson?

5.  Where does the lesson fit in your curriculum? 
Unit plan?

6.  What did you teach before this lesson? After?

7.  What were your expected outcomes?

8.  What did you and your students do during the 
lesson/roles you played?

9.  What kinds of questions did you ask?

ANALYZE
10. How did you present the material?

11.  How were students engaged in learning?

12.  Did students react to one another as well as to 
you?

13.  How did things go? What was your overall 
impression of your effectiveness?

14.  How did you measure what students learned?

15.  Did you relate this to previous learning or 
students’ shared experiences?

16.  How did you account for diversity in the lesson?

APPRAISE
17.  What was effective/ineffective about your 

teaching techniques in this lesson?

18.  Did you achieve desired outcomes?

19.  Were there outcomes achieved that you did not 
expect or plan for?

20.  How did students react to the materials you 
chose or the methods you used?

21.  Did the lesson achieve or help achieve a class or 
school goal (Common Core, AFNR)?

22.  How does the lesson relate to your philosophy of 
teaching?

23.  Describe the environment. Did it allow for 
intellectual comfort/risk-taking?

TRANSFORM
24.  What techniques/materials from this lesson will 

you continue to use? Which ones will you stop 
using or modify? Why?

25.  Based on how well the students learned the 
material, what will you do next?

26.  How will you continue to develop your personal 
teaching techniques based on the internal/
external feedback from this lesson?

27.  What did you learn from your students?

OVERALL (W. Camp, T. Park)

28.  What did you learn this week about teaching?

29.  What did you learn this week about students?

30.  What did you learn this week about schools and 
education?
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31.  What did you learn this week about agriculture?

32.  What did you learn this week about yourself?

QUESTIONS FOR TEACHER 
REFLECTION (Clements, 2013, adapted)

CLASSROOM CULTURE – QUESTIONS 
TO ASK ABOUT YOUR RULES & 
RELATIONSHIPS
1.  Are the relationships that I have with my 

students helping or hindering their ability to 
learn?

2.  Could the problems I have in my classroom 
be solved by pre-teaching my expectations or 
developing rules/procedures to deal with these 
issues?

3.  Was my demeanor and attitude towards my 
class today effective for student learning?

4.  Am I excited to go to work today?

5.  Are my students excited to come to my class 
today? (How much does #3 impact #4?)

6.  What choices have I given my students lately?

7.  Can I explain at least SOMETHING about each of 
my student’s personal lives?

CURRICULUM AND INSTRUCTION 
– REFLECTION ON ASSESSMENT & 
GRADING PRACTICES
8.  Does my gradebook accurately reflect student 

learning?

9.  Do my assessments really reflect learning, or 
merely task completion or memorization skills?

10.  Why did I REALLY choose this particular lesson 
to cover this objective?

11.  What evidence do I have my students are 
learning?

12.  What new strategies have I tried lately that 
might benefit a student I am struggling with?

13.  In what ways am I challenging students who are 
clearly being successful in my classroom?

QUESTIONS TO INITIATE 
REFLECTION CHECKLIST

14.  What do I do when students aren’t learning in 
my classroom?

15.  Which students benefited from this activity?

16. Which students did not benefit from this 
activity?

COLLABORATION – ?S  TO ASK 
OURSELVES ABOUT OUR PLACE 
IN A PROFESSIONAL LEARNING 
COMMUNITY
17.  In what areas can I improve professionally?

18.  Do my actions as a teacher show my belief that 
all students can learn at a high level?

19.  Do my actions as a teacher show that I take pride 
in my work?

20.  Are the relationships I have with my colleagues 
conducive to creating a collaborative culture 
focused on learning?

21.  Are the relationships I have with my student’s 
parents conducive to improving learning?

MENTAL HEALTH – ?S  TO HELP 
TEACHERS MAINTAIN A HEALTHY 
OUTLOOK
22.  What new ideas have I tried in my classroom 

lately to keep myself energized about teaching?

23.  What have I done lately to relieve stress and 
focus on my own mental health, to ensure I 
remain an effective teacher?

24.  What things am I currently doing that I could 
realistically make less of a priority in my 
profession?

25.  How much time have I spent with my friends 
and family in the last two weeks? 
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TEACHING OBSERVATION
AND EVALUATION
One of the best ways to improve your teaching practice is to observe other teachers, 
ask other teachers to observe you, and to observe yourself.

TIPS

OBSERVE YOURSELF
Take every opportunity to be recorded during a lesson. If you can be recorded once a month, you will be able 
to watch how you do in the classroom over time. Take the video home or to a place where you can watch it 
alone (if you choose), and use this form to evaluate your teaching behaviors and style.

Alternately, you can audio-record your lessons for later critique. Place the recording device where it cannot be 
seen so you will be less conscious of being recorded.

OBSERVE OTHERS
In addition, find out who are the most successful teachers in your school or in neighboring schools, and 
observe their methods and techniques. Additionally, ask them to observe you. Observing other classes can 
help you identify strategies that may help you in the classroom.
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ASSESSMENT
OF LEARNING

SECTION 6

One of the most challenging parts of being a teacher is assessing student learning. 
How do you ensure that a student is learning? What systems should be put in place?

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Formative and Summative 
Assessment 

Tips:
Grading     

1. Work with your school administrator to see if a 
standard grading procedure is already in place, 
or if you are able to make your own.

2. Develop a standardized grading system and 
stick to it. 
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FORMATIVE AND
SUMMATIVE ASSESSMENT

TIPS

So, after all that teaching, how do you know if your 
students learned anything? You have to assess their 
learning! There are two major types of assessment: 1) 
formative assessment, and 2) summative assessment. 
Teachers should be sure to plan for how they plan on 
assessing student learning while they are planning 
their learning objectives for a lesson, unit, and 
course. Beginning with the end in mind, or what 
you expect students to be able to do as a result of 
the planned learning activities is essential to aligning 
your learning objectives to the assessments used to 
measure student performance. 

FORMATIVE ASSESSMENT
This type of assessment is ongoing and informative 
to both the student and the teacher regarding 
the progress of the learner towards the learning 
objectives. Formative assessment can occur through 
oral questioning, worksheets, entrance and exit 
slips, homework assignments, demonstration of skill 
development, student skits, and more! The purpose 
of formative assessment is to provide feedback to the 
learner on how they are doing, and feedback to the 
teacher regarding the effectiveness of their teaching 
methods. If a teacher assesses their class at the end 
of the lesson only to discover that the majority of 
the class is still lost and confused, then the teacher 
should reflect upon their lesson that day and identify 
the areas where there was the most confusion. Then, 
the subsequent lesson should address the areas 
of confusion. In this way, the formative assessment 
informs the design of subsequent instruction.

SUMMATIVE ASSESSMENT
This is the final opportunity for students to 
demonstrate their learning, typically occurring 
through a written test or quiz, or through a 
performance-based assessment such as a project or 
skill demonstration. This is the summit or summation 
of student learning in a unit or course, and is usually 
weighted quite heavily in the gradebook as a result. 

For ideas on how you might format your assessment 
approach check out the following resource:  
https://www.teachthought.com/pedagogy/ways-to-
measure-understanding/

FINAL EXAMS/END OF COURSE EXAMS
It is likely that your school district will require you 
to administer a final exam to your students at 
the end of the grading period. Most districts have 
set requirements for final exams; work with your 
administrator to better understand how final exams 
are given at your school.

https://www.teachthought.com/pedagogy/ways-to-measure-understanding/
https://www.teachthought.com/pedagogy/ways-to-measure-understanding/
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GRADING

TIPS

DEVELOPING YOUR GRADING POLICY
Be sure to keep the following things in mind while 
developing and implementing your grading policy.

 ■ Determine your grading system, and adhere to it 
throughout the grading period. 

 ■ Some school districts may have a universal 
grading system; make sure to consult with your 
administrator and other teachers to learn more. 

 ■ Be consistent and fair when assigning student 
grades.

 ■ Be prepared to explain your grading system to 
others should any questions arise.

 ■ Inform students in advance how they will be 
graded. Provide them with your grading scale at 
the beginning of the course.

 ■ Learn about and find opportunities to use 
student self-grading or self-evaluating.

 ■ Assign grades to all students using the same 
system.

 ■ An easy-to-understand grading system is easier 
to administer than a complicated one.

 ■ Be able to support the grades you assign to 
students. When asked, show the student how 
you arrived at his or her grade.

 ■ Do not be afraid to admit it if you make a 
mistake in grading. Acknowledge it, and take the 
necessary steps to correct the grade.

TESTING, GRADING AND RECORD 
KEEPING PLAN
While developing your plan for testing, grading, and 
record keeping, keep the following questions in mind:

 ■ Will tests be announced or surprise?

 ■ What kind of tests will I use to measure 
progress?

 ■ What will be the classroom rules during testing?

 ■ What will students do who finish early?

 ■ What will the general components of my 
grading be? Is everything graded? Is a curve 
used? Will some assignments be more 
important than others? Will students be graded 
on improvement? How?

 ■ How will I/my students keep track of progress?

RUBRICS
From time to time, it may be necessary to use a 
grading rubric. A rubric is a scoring tool that explicitly 
represents the performance expectations for an 
assignment or piece of work. A rubric divides the 
assigned work into component parts and provides 
clear descriptions of the characteristics of the work 
associated with each component, at varying levels of 
mastery.

Visit this website to learn more about developing an 
effective rubric. (https://www.brown.edu/sheridan/
teaching-learning-resources/teaching-resources/
course-design/classroom-assessment/grading-
criteria/designing-rubrics)

https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/course-design/classroom-assessment/grading-criteria/designing-rubrics
https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/course-design/classroom-assessment/grading-criteria/designing-rubrics
https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/course-design/classroom-assessment/grading-criteria/designing-rubrics
https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/course-design/classroom-assessment/grading-criteria/designing-rubrics
https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/course-design/classroom-assessment/grading-criteria/designing-rubrics
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CLASSROOM AND 
LABORATORY
MANAGEMENT

SECTION 7

Students will not learn much if others in the class are disruptive or if they are confused 
about your expectations for behavior, classroom policies and/or procedures. Make sure 
you manage your classroom for students’—and your own—success. Your classroom 
management policy and procedures must comply with school administration 
parameters for appropriate action. Be certain to familiarize yourself with current 
school policies and procedures.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Managing Student Behavior,
Spaces, Time, & Materials

Tips:
Characteristics of Middle 
School Learners 

Tips:
Useful Reminders About  
Secondary Students    
   
Checklist:
Classroom Rules and Procedures

1. Think through the actions you will take to 
maintain the classroom environment. Be 
ready to set expectations and consistently 
enforce them. Be aware of group roles that may 
influence your actions.

2. Write out your classroom expectations and 
procedures so you are clear on your intentions 
and can explain them to students.

3. You will need to establish your grading policies 
and procedures. See section “Assessment for 
Learning.” Be sure to communicate expectations 
about assessments, grading and record keeping. 
Be clear on your intentions and explain them to 
students.



AGRICULTURE TEACHER’S RESOURCE 57back to table of contents

MANAGING STUDENT BEHAVIOR, 
SPACES, TIME, & MATERIALS

 ■ Set your standards early. 
Classroom control is established during 
the first day of the school year. Keep your 
expectations and policies  simple, clear, and 
to a minimum. Set up the room to encourage 
positive engagement between students and 
yourself . The use of a seating arrangement can 
be leveraged to facilitate student collaboration 
and productive interaction. The efficient use 
of instructional time will be crucial in assisting 
students to achieve the established learning 
objectives. Using time on task strategies will 
assist in making your learning environment 
productive and enjoyable for both students and 
yourself.

 ■ Understanding learner behavior. 
Know the background of each student. Learn 
all you can about your students’ previous school 
experiences (but do not let this information bias 
you). Check the backgrounds, meet with parents 
and investigate the home situation of habitual 
disciplinary offenders. After pursuing every 
available alternative to correct the situation, 
it may be necessary to refer students to the 
appropriate personnel.

 ■ Make your lesson interesting and varied. 
Employ a wide variety of teaching materials and 
methodologies that actively involve students. A 
lesson that does not actively facilitate student 
participation may  invite behavioral problems. 
Consider the attention span of your students. Be 
overly prepared each class and start on the bell.

 ■ Make learning enjoyable and fun. 
Listen to your students and let them feel it is 
their classroom. 

 ■ Emphasize the positive. 
Students who consistently experience negative 
classroom experiences tend to lose motivation 
to engage in positive classroom behavior. Give 
positive reinforcement to all students.

 ■ Empower students to learn. 
Use student-friendly approaches that get 
students involved in learning activities and 
keep them on task. This will reduce discipline 
problems.

 ■ Make your enforcement consequences quick, 
consistent, just, constructive and inevitable.   
Idle threats will soon result in challenges to your 
authority. Back your statements and policies 
with firm action. Students will be the first to 
realize when an instructor does not follow up 
with action.

 ■ Avoid group punishment. 
Instructors who enforce a consequence on an 
entire class for the poor actions of a few are 
inviting additional undesirable behaviors and 
resentment from students not responsible for 
the actions of others. Deal specifically with only 
the individuals involved.

 ■ Listen to your students and provide them the 
opportunity to take ownership in classroom 
activities.  
An appropriate sense of humor can often 
prevent negative confrontations.

TIPS
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 ■ Do not humiliate students or use sarcasm. 
You can effectively encourage positive behavior 
without humiliating students in front of their 
peers. If students constantly experience sarcasm 
and personal affronts, they will eventually strike 
back to regain some self-respect. For some 
students, sarcasm and humiliation may carry 
over from their home environments.

 ■ Do not use grades as a threat. 
Instructors who threaten to lower academic 
grades as a means of enforcing discipline 
circumvent the purpose of grades. Grades are 
an earned reward for academic achievement. 
Undesirable classroom behavior is a separate 
concern.

 ■ Let students know you value them as 
contributors to the learning environment. 
Students must feel they are valued and 
respected by their instructor. It is important to 
maintain your professional role as an instructor.

 ■ Be friendly but not a friend.  
You are the instructor. Good instructors, 
like good parents, can transmit feelings of 
respect and value toward students even when 
enforcing consequences are necessary. Student 
collaboration involves communication so be sure 
to tolerate some noise and movement.

 ■ Involve parents of students who constantly 
engage in undesirable behaviors.  
In many cases, parents can provide useful 
insights into their children’s behavior. Students 
may be carrying problems that originate at 
home to the classroom.

 ■ Do not assign extra school work as a negative 
consequence.  
Assigning homework as a negative consequence 
only encourages students to dislike the subject 
matter involved.

MANAGING STUDENT BEHAVIOR,  
SPACES, TIME & MATERIALS

TIPS

 ■ Keep a record of incidents omitted by 
recurrent offenders. 
Keep accurate notes of incidents of undesirable 
behavior. You cannot rely on memory alone to 
relate specific incidents of undesirable behavior 
to the student, administrator, parent or other 
appropriate personnel.

 ■ Cultivate your own special classroom and 
laboratory techniques. 
Because every instructor is different, classroom 
management techniques that work for one 
instructor may not work for another. Experiment 
with a variety of techniques and find what works 
for you. 

 ■ Use the principal as a resource before 
problems get out of hand. 
Find out your principal’s philosophy on student 
behavior and performance. The principal should 
serve as an instructional helper in dealing 
with classroom management challenges. 
This approach encourages implementation of 
preventive discipline. Too many instructors feel 
the principal’s sole responsibility is to handle 
disciplinary problems.

 ■ Know yourself.  
Even the best instructors can not motivate 
others 100% of the time. Know your limitations 
and capabilities. Students will be the first 
to recognize instructors who misrepresent 
themselves. To augment your skills, use the 
expertise of students, parents and community 
members.

(B. Bartow, Retired Agriscience Instructor, personal 
communication, Alpena, MI.)
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CHARACTERISTICS OF  
MIDDLE SCHOOL LEARNERS

TIPS

Early adolescents are interested in learning, full of energy and ready to conquer the 
world, given the chance.  They may also be distracted, unkind, and apathetic. Given 
the tremendous changes middle-grade students experience as they move from 
childhood to adolescence, their range of emotions and behaviors is understandable.

Within three to four years, most middle-grade 
students* go through more changes than at any 
period other than the first year of life, including —

 ■ physical changes: puberty, rapid physical 
growth, metabolic changes;

 ■ emotional changes: new anxieties about 
physical appearance, self-definition, societal 
issues and their own futures;

 ■ social changes: increased importance of 
peer relationships, emerging independence 
from family, strong needs for acceptance and 
recognition; 

 ■ cognitive changes: from strictly concrete to 
more abstract thinking—an ability to think in 
terms of “what could be” and not only in terms of 
“what is” or “what was.”

During these years of great transition, middle-grade 
students are also asked to begin to identify a career 
choice, acquire the knowledge they will need for 
high school and accept increasingly responsible roles 
in the family, school, and community. Agricultural 
education and FFA involvement can help middle-
grade students through the maze of occupational, 
school and social demands.

*Middle-grade students are those in sixth through 
eighth grades. Students in grades five and nine are 
sometimes also included. Students in grades seven 
and above may join the National FFA Organization.

Source: Honeycutt, M., Roberts, G. (1996). A Guide for 
Middle School Agricultural Science Teachers (Revised 
2009 ed.) [E-book]. National FFA Organization. Retrieved 
August 26, 2022, from https://alabamaffa.org/wp-content/
uploads/2019/06/A-Guide-For-Middle-School-Agriculture-
Science-Teachers.pdf

https://alabamaffa.org/wp-content/uploads/2019/06/A-Guide-For-Middle-School-Agriculture-Science-Teachers.pdf
https://alabamaffa.org/wp-content/uploads/2019/06/A-Guide-For-Middle-School-Agriculture-Science-Teachers.pdf
https://alabamaffa.org/wp-content/uploads/2019/06/A-Guide-For-Middle-School-Agriculture-Science-Teachers.pdf
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“Characteristics of Middle Grade Students,” Caught in 
the Middle (1989). Sacramento:

California Department of Education, pages 144-148.

INTELLECTUAL DEVELOPMENT
Middle Grade Students:

1. Display a wide range of individual intellectual 
development as their minds experience 
transition from the concrete-manipulatory 
stage to the capacity for abstract thought. This 
transition ultimately makes possible:

 ■ Propositional thought

 ■ Consideration of ideas contrary to fact

 ■ Reasoning with hypotheses involving two 
or more variables

 ■ Appreciation for the elegance of 
mathematical logic expressed in symbols

 ■ Insight into the nuances of poetic 
metaphor and musical notation. 

 ■ Analysis of the power of a political ideology

 ■ Ability to project thought into the future, to 
anticipate, and to formulate goals

 ■ Insight into the sources of previously 
unquestioned attitudes, behaviors, and

 ■ values

 ■ Interpretation of larger concepts and 
generalizations of traditional wisdom

 ■ expressed through sayings, axioms, and 
aphorisms

CHARACTERISTICS OF MIDDLE  
GRADE STUDENTS

TIPS

2. Are intensely curious

3. Prefer active over passive learning experiences; 
favor interaction with peers during learning 
activities.

4. Exhibit a strong willingness to learn things they 
consider to be useful; enjoy using skills to solve 
real life problems.

5. Are egocentric; argue to convince others; exhibit 
independent, critical thought.

6. Consider academic goals as a secondary level 
of priority; personal social concerns dominate 
thoughts and activities.

7. Experience the phenomenon of metacognition - 
the ability to know what one knows and does not 
know.

8. Are intellectually at-risk; face decisions that have 
the potential to affect major academic values 
with lifelong consequences.

PHYSICAL DEVELOPMENT
Middle Grade Students:

1. Experience accelerated physical development 
marked by increases in weight, height, heart size, 
lung capacity, and muscular strength;

2. Mature at varying rates of speed. Girls tend to 
be taller than boys for the first two years of early 
adolescence and are ordinarily more physically 
developed than boys;

3. Experience bone growth faster than 
muscle development; uneven muscle/bone 
development results in lack of coordination and 
awkwardness; bones may lack protection of 
covering muscles and supporting tendons;
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CHARACTERISTICS OF MIDDLE 
GRADE STUDENTS TIPS

4. Reflect a wide range of individual differences 
which begin to appear in prepubertal and 
pubertal stages of development. Boys tend to 
lag behind girls. There are marked individual 
differences in physical development for boys 
and girls. The greatest variability in physiological 
development and size occurs at about age 
thirteen;

5. Experience biological development five years 
sooner than adolescents of the last century; the 
average age of menarche has dropped from 
seventeen to twelve years of age;

6. Face responsibility for sexual behavior before full 
emotional and social maturity has occurred;

7. Show changes in body contour including 
temporarily large noses, protruding ears, long 
arms; have posture problems;

8. Are often disturbed by body changes:

 ■ Girls are anxious about physical changes 
that accompany sexual maturation;

 ■ Boys are anxious about receding chins, 
cowlicks, dimples, and changes in their 
voices;

9. Experience fluctuations in basal metabolism 
which can cause extreme restlessness at times 
and equally extreme listlessness at other 
moments;

10. Have ravenous appetites and peculiar tastes; 
may overtax digestive system with large 
quantities of improper foods;

11. Lack physical health; have poor levels of 
endurance, strength, and flexibility; as a group 
are fatter and unhealthier;

12. Are physically at-risk; major causes of death are 
homicide, suicide, accident, and leukemia.

PSYCHOLOGICAL DEVELOPMENT
1. Are often erratic and inconsistent in their 

behavior; anxiety and fear are contrasted with 
periods of bravado; feelings shift between 
superiority and inferiority;

2. Have chemical and hormonal imbalances which 
often trigger emotions that are frightening and 
poorly understood; may regress to more childish 
behavior patterns at this point;

3. Are easily offended and are sensitive to criticism 
of personal shortcomings;

4. Tend to exaggerate simple occurrences and 
believe that personal problems, experiences, and 
feelings are unique to themselves;

5. Are moody, restless; often feel self-conscious and 
alienated; lack self-esteem; are introspective;

6. Are searching for adult identity and acceptance 
even in the midst of intense peer group 
relationships;

7. Are vulnerable to naive opinions, one-sided 
arguments;

8. Are searching to form a conscious sense of 
individual uniqueness “Who am I?”;

9. Have emerging sense of humor based on 
increased intellectual ability to see abstract 
relationships; appreciate the “double entendre”;

10. Are basically optimistic, hopeful;

11. Are psychologically at-risk; at no other point 
in human development is an individual likely 
to encounter so much diversity in relation to 
oneself and others.
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CHARACTERISTICS OF MIDDLE 
GRADE STUDENTS TIPS

SOCIAL DEVELOPMENT
Middle Grade Students:

1. Experience often traumatic conflicts due to 
conflicting loyalties to peer groups and family;

2. Refer to peers as sources for standards and 
models of behavior; media heroes and heroines 
are also singularly important in shaping both 
behavior and fashion;

3. May be rebellious towards parents but still 
strongly dependent on parental values; want 
to make own choices, but the authority of the 
family is a critical factor in ultimate decisions;

4. Are impacted by high level of mobility in society; 
may become anxious and disoriented when 
peer group ties are broken because of family 
relocation to other communities;

5. Are often confused and frightened by new 
school settings which are large and impersonal;

6. Act out unusual or drastic behavior at times; may 
be aggressive, daring, boisterous, argumentative;

7. Are fiercely loyal to peer group values; 
sometimes cruel or insensitive to those outside 
the peer group;

8. Want to know and feel that significant adults, 
including parents and teachers, love and accept 
them; need frequent affirmation;

9. Sense negative impact of adolescent behaviors 
on parents and teachers; realize thin edge 
between tolerance and rejection; feelings of 
adult rejection drive the adolescent into the 
relatively secure social environment of the peer 
group;

10. Strive to define sex role characteristics; search 
to establish positive social relationships with 
members of the same and opposite sex;

11. Experience low risk-trust relationships with 
adults who show lack of sensitivity to adolescent 
characteristics and needs;

12. Challenge authority figures; test limits of 
acceptable behavior;

13. Are socially at-risk; adult values are largely 
shaped conceptually during adolescence; 
negative interactions with peers, parents, 
and teachers may compromise ideals and 
commitments.

MORAL AND ETHICAL DEVELOPMENT
Middle Grade Students:

1. Are essentially idealistic; have a strong sense of 
fairness in human relationships;

2. Experience thoughts and feelings of awe and 
wonder related to their expanding intellectual 
and emotional awareness;

3. Ask large, unanswerable questions about the 
meaning of life; do not expect absolute answers 
but are turned off by trivial adult responses;

4. Are reflective, analytical, and introspective about 
their thoughts and feelings;

5. Confront hard moral and ethical questions for 
which they are unprepared to cope;

6. Are at-risk in the development of moral 
and ethical choices and behaviors; primary 
dependency on the influences of home and 
church for moral and ethical development 
seriously compromises adolescents for whom 
these resources are absent; adolescents want to 
explore the moral and ethical issues which are 
confronted in the curriculum, in the media, and 
In the daily interactions they experience in their 
families and peer groups.
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USEFUL REMINDERS ABOUT 
SECONDARY STUDENTS

TIPS

Consider these insights when you wonder why students are often bored and resist 
learning and authority.

 ■ Students sit in class six to seven hours a day with 
little time for social interaction between classes.

 ■ Students experience good and bad teaching. 
Some instructors are not prepared and/or do 
not know how to deliver their material. Often 
students cannot see the relevance of what they 
are learning.

 ■ Students experience positive and negative 
attitudes on the part of teachers.

 ■ Students experience good and bad home 
environments that affect their ability to cope.

 ■ Many students have poor self-images and are 
insecure because they have never received 
positive reinforcement.

 ■ Some teachers give only negative reinforcement 
instead of emphasizing the positive things 
students do.

 ■ Many students are frustrated and have anxieties 
about life and whether they are actually kids or 
grown-ups.

 ■ Students spend a lot of time in an electronically 
medicated world.

 ■ Students have helicopter and bulldozer parents.

 ■ Some students have emotional or physical 
problems that are not being addressed.

 ■ Students must put up with the moods and 
quirks of each of their teachers.

 ■ Students are constantly comparing themselves 
with others, in person and on social media.

 ■ The classroom environment may not be 
conducive or inviting to learning.

Source: B. Heath-Camp, personal communication
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CLASSROOM RULES AND PROCEDURES

CHECKLIST

How will I start class?

How will I take attendance?

What is my definition of “tardy?” What will the consequence be?

What is the procedure for leaving the room during class?

What is the procedure for handling classroom materials and equipment?

What are the rules for team work? How will teams be formed?

How will late work be handled?

How will make-up assignments be given?

How will completed work be turned in?

How will completed/graded work be returned?

How will cell phones be handled?

What are the expectations of technology?
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LEADERSHIP
THROUGH STUDENT
ORGANIZATIONS

SECTION 8

One of the most exciting parts about being an agricultural educator is watching 
students grow and find their passions. For many students, this often comes when 
they are involved in a student leadership organization, such as the National FFA 
Organization. 

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Student Leadership  
Organizations Overview  

Tips:
FFA Chapter Success  

Checklist:
Step-by-Step FFA Chapter 
Development

Tips:
FFA Program of Activities 

Tips:
Student  Leadership  
Organization Partnerships

1. Have a thorough understanding of agricultural 
education and the three-circle model. 

2. Work with your student leadership team (and 
the previous agricultural educator if possible) 
to gain access to a current FFA program of 
activities.

3. Develop a working relationship with FFA alumni 
and supporters. 
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STUDENT LEADERSHIP
ORGANIZATIONS OVERVIEW 

TIPS

The local FFA chapter can provide motivation, fun and recognition for your students, 
your program, and you. Ensure FFA success by seeking information and encouraging 
students leadership.

BENEFITS
Effective chapters help students —

 ■ make school-to-career connections;

 ■ develop career skills;

 ■ develop premier leadership skills;

 ■ prepare for responsible citizenship;

 ■ earn recognition and build self-confidence.

In addition, the chapter can strengthen your 
agricultural education program by —

 ■ integrating experiential and classroom learning 
with recognition opportunities;

 ■ motivating students;

 ■ encouraging students to take responsibility for 
their own learning;

 ■ attracting additional students;

 ■ building goodwill and recognition in the school 
and community.

ADVISOR’S ROLE
If you are the school’s only agriculture teacher, then 
you will be the chapter advisor. If your school has 
multiple teachers, then you may not be the “official” 
FFA advisor but may still be involved with the chapter 
and its activities. In either case, you will be able to use 
leadership organization involvement to build student 
motivation and involvement in your program. 

Here are key activities related to the advisor’s role.

 ■ Supervise chapter activities year-round.

 ■ Stay informed about the organization’s 
programs, events and resources, and share 

related information with students.

 ■ Inform prospective students and their parents 
about the organization.

 ■ Instruct students in leadership and personal 
development.

 ■ Build school and community support for the 
program.

 ■ Encourage involvement of all chapter members 
in activities.

 ■ Prepare students for involvement in competitive 
events and awards programs.

KEY RESOURCES
Numerous resources are available for student 
leadership organizations. One of your first contacts 
should be your state agricultural education and/or 
FFA specialist for assistance with FFA. At the end of 
this chapter are resources specific to organizations.

The following National FFA Organization resources 
detail FFA chapter management and programming 
information. 

 ■ Official FFA Manual

 ■ Agricultural and Agriscience Research 
Proficiency Award Handbooks

 ■ American FFA Degree Handbook

 ■ Career Development and Leadership 
Development Events Handbook

https://ffa.app.box.com/s/wbvvrdx5rxxf7vv8n6vnka2dg3hdxid3
https://www.ffa.org/participate/awards/proficiencies/
https://www.ffa.org/participate/awards/proficiencies/
https://www.ffa.org/participate/awards/american-ffa-degree/
https://www.ffa.org/participate/cde-lde/
https://www.ffa.org/participate/cde-lde/
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FFA CHAPTER SUCCESS

TIPS

A successful FFA chapter provides a variety of activities and experiences that interest 
students, give them leadership responsibilities and help them explore careers and 
community involvement.

CHAPTER ACTIVITIES
During the course of a school year and extended 
program schedule, your FFA chapter will probably be 
involved in the following types of activities. 

 ■ Election of officers

 ■ Chapter meetings

 ■ Committee work

 ■ Fund raising

 ■ Public relations

 ■ Membership recruitment efforts

 ■ National FFA programs—National FFA 
Convention and Expo, National FFA week, 212°, 
360°, ILSSO, New Century Farmer, Washington 
Leadership Conference, Horizon Conference, etc.

 ■ Chapter recognition programs—National 
Chapter Award, district/region and state 
membership awards

 ■ FFA degrees and member recognition 
programs— Chapter Star Greenhand, Chapter 
Star in Agribusiness, Chapter Star Farmer, 
agriscience recognition award, proficiency 
awards

 ■ Local, district/region and state career 
development events

 ■ Community service projects

 ■ Career seminars and tours

 ■ State FFA Convention and National FFA 
Convention

 ■ Team building and recreation

 ■ Involvement with the local FFA Alumni chapter

 ■ Chapter banquet and recognition ceremony

RECOGNITION OPPORTUNITIES
Membership in the National FFA Organization offers 
your students many avenues for individual and 
chapter recognition. In addition to local publicity and 
the personal rewards of a job well done, members 
may want to seek recognition in some of the following 
award programs. Check the current Official Manual 
for information related to each opportunity.

 ■ Agriscience Awards 
Recognize members’ outstanding agriscience 
programs.

 ■ Agricultural Proficiency Awards 
Recognize members’ outstanding supervised 
agricultural experience (SAE) programs.

 ■ Scholarships 
Support members’ higher education.

 ■ Star Awards 
Recognize members’ accomplishments in SAE 
programs and leadership.

 ■ Leadership Development Events  
Recognize members’ performance in 
competitive events addressing major areas of 
agricultural instruction and leadership.

 ■ National Chapter Awards 
Recognize FFA chapters for development, 
implementation and evaluation of an annual 
Program of Activities.

 ■ Career Development Events 
Focus on student success. FFA members 
study and practice to gain a complete and 
comprehensive knowledge of what it takes to 
succeed in a related career.
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STEP-BY-STEP FFA CHAPTER
DEVELOPMENT

TIPS

Check off these steps to ensure your FFA chapter is ready for a year of exciting action.

EXISTING CHAPTERS
 ■ Review chapter records. Ensure the chapter has 

a constitution and is chartered. Check students’ 
membership status. (Some may have already 
affiliated for three or four years. Past years’ 
membership rosters will reflect these payments.)

 ■ Obtain a copy of last year’s Program of Activities 
(POA). See what results were achieved and which 
areas might attract further member involvement 
in the coming year.

 ■ Meet with elected officers (many chapters select 
their officers in the spring). Help them plan ways 
to obtain members’ input, involve members 
in planning, develop a written POA and keep 
members involved. Use as a guide for FFA events 
throughout the year. Make sure they are clear on 
their chapter roles and responsibilities. Provide 
them with key resources like the National FFA 
Manual. 

 ■ Support members as they set goals, develop 
activities and evaluate the results of their 
Program of Activities.

 ■ Ensure an accurate chapter roster and state and 
national FFA dues are remitted by the deadline 
date.

NEW CHAPTERS
 ■ Contact the state FFA advisor and state 

Agriculture Education Specialist to express your 
interest in establishing a chapter. Ask the state 
advisor to provide information and materials that 
will help you do so.

 ■ Contact the National FFA Organization for a 
packet that will guide you through establishing 
and chartering an FFA chapter.

 ■ Discuss your intentions with school 
administrators. Explain how FFA experiences 
will enhance student learning and career 
preparation. Ask administrators to support your 
efforts.

 ■ Inform students about FFA and get them excited 
to participate. The National FFA Organization 
offers many promotional publications and videos 
that can help. One such resource is their SAE 
Video Library.  There are also additional ideas for 
student recruitment in this manual’s Marketing 
Your Program chapter (Section 16).

 ■ Convene a meeting to organize the chapter, 
create the chapter’s constitution and bylaws, and 
elect student officers.

 ■ Complete the official membership roster and 
remit it, with dues payment, by the deadline 
date.

 ■ Develop a basic Program of Activities to help 
guide the chapter’s purpose. Ask an established 
chapter for a copy of their Program of Activities 
to assist the development of your POA.

 ■ Take students to FFA meetings and events, 
including district or state meetings, and 
leadership retreats and conferences.

https://www.ffa.org/official-manual/
https://www.ffa.org/official-manual/
https://www.ffa.org/ffa-video-center/sae-video-library/
https://www.ffa.org/ffa-video-center/sae-video-library/
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FFA PROGRAM OF ACTIVITIES

TIPS

Successful FFA chapters understand that success is the result of planning carefully, 
then carrying out the plans. They organize their plans through a written Program of 
Activities (POA) that defines chapter goals and outlines the steps students will take 
to meet the goals. The POA must be tailored to meet the unique needs of the local 
chapter, members and community. The POA is organized in three divisions, with five 
quality standards in each division, as outlined below.

DIVISION I—GROWING LEADERS
Leadership: Activities that help the individual develop 
technical, human relations, and decision making 
skills to enhance personal success.

Healthy Lifestyle: Activities that promote the well-
being of students mentally or physically, in achieving 
the positive evolution of the whole person.

Scholarship: Activities that develop a positive attitude 
toward lifelong learning experiences.

Personal Growth: Activities conducted that improve 
the identity and self-awareness of members.

Career Success: Activities that promote student 
involvement and growth through agriculture related 
experiences and/or entrepreneurship and promote 
career readiness.

DIVISION II—BUILDING COMMUNITIES
Environmental: Activities conducted to preserve 
natural resources and develop environmentally 
responsible individuals.

Human Resources: Activities conducted to improve 
the welfare and well-being of members and citizens 
of the community.

Citizenship: Activities conducted to encourage 
members to become active, involved citizens of their 
school, community, and country.

Stakeholder Engagement: Activities conducted to 
develop teamwork and cooperation between the 
local chapter and stakeholders.

Economic Development: Activities conducted to 
improve the economic welfare of the community.

DIVISION III—STRENGTHENING 
AGRICULTURE
Support Group: Activities conducted to develop 
and maintain positive relations among FFA, parents 
and community leaders interested in supporting 
agricultural education.

Chapter Recruitment: Activities conducted to 
increase agricultural education enrollment and/or FFA 
membership and encourage greater participation.

Safety: Activities that enhance safety in the 
community.

Agricultural Advocacy: Activities conducted to 
articulate and promote agricultural programs, 
practices, policies and/or education to elicit action.

Agricultural Literacy: Activities that help consumers 
become better informed about the production, 
distribution, and daily impact of food, fiber, and fuel.
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FFA PROGRAM OF ACTIVITIES
TIPS

PROGRAM BUDGET
Every chapter needs to have a budget to make sure 
that they are practicing good financial practices. 
Chapters host numerous fundraisers to help offset 
costs for conferences and competitions. Fundraisers 
also help chapters be active in their community by 
funding community service events. Fundraisers 
might also be used to help purchase equipment 
that will benefit the students education. The chapter 
budget should be created before the school year 
begins.

A chapter budget is needed to see if the chapter can 
actually fund events it wants to do. Remember when 
budgeting that programs should have money left 
over to fund the beginning of the next year. 

FFA CHAPTER OFFICERS
Refer to your chapter’s Constitution and Bylaws to 
follow proper selection process of officers

See the current Official FFA Manual for descriptions 
of officer responsibilities.

FFA CHAPTER OFFICER TRAINING
In order to ensure a successful year it is helpful to 
have an officer training prior to the start of the year. 

CHAPTER MEETINGS
 ■ Make sure you announce/ advertise your chapter 

meetings to ALL members.

 ■ Always prepare a written/typed agenda.

 ■ Use correct parliamentary procedure and official 
FFA ceremonies.

 ■ Have the secretary take accurate minutes, 
journaling the decisions made and motions in 
the meeting.

 ■ If time allows, adjourn for brief committee 
meetings, then reconvene.

 ■ Review the monthly calendar of events.

 ■ Try to meet at the same time and day of the 
week each time you meet.

 ■ Include a student-planned program. Members 
might find interesting presenters among—

 ■ school staff or students;

 ■ university faculty or staff;

 ■ FFA Alumni members;

 ■ state FFA officers;

 ■ employers;

 ■ parents and other community members.

 ■ After the meeting, offer a recreational event 
planned by students, like bowling, skating, 
basketball, volleyball, softball, swimming, videos, 
bonfire, food, social, etc.

https://ffa.app.box.com/s/wbvvrdx5rxxf7vv8n6vnka2dg3hdxid3
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FFA PROGRAM OF ACTIVITIES
TIPS

CHAPTER RECRUITMENT
Recruitment and retention of members is crucial 
for a program to thrive. Here are some resources to 
help you and your officers recruit new members and 
retain current members. 

Alabama FFA’s Guide to Recruitment and Retention

EVENT PLANNING GUIDE
Before the beginning of the school year, you and your 
officer team should sit down and create a Program of 
Activities or a calendar of events that the chapter will 
be participating in or organizing. Each event should 
have a committee that will help plan and organize 
that event. REMEMBER these events are student 
organized with advisor assistance. 

FFA chapters bring their year to an end by celebrating 
their accomplishments and successes at their FFA 
Banquet. This is planned by students and should be 
included in your Program of Activities.

National FFA Banquet Planning Guide 

TRAVEL

Part of your duties as an advisor will require traveling 
with your students. The following links can be helpful 
in planning and budgeting for your trips.

National FFA Convention and Expo Implementation 
Guide

https://alabamaffa.org/wp-content/uploads/2019/06/Recruitment-and-Retention-Handbook.pdf
https://ffa.app.box.com/s/tu8nniaww7imgcxnir9omaoubuubo270
https://ffa.app.box.com/s/1mx4mj99fsgcj0fvjpg8g2voh14yanaw
https://ffa.app.box.com/s/1mx4mj99fsgcj0fvjpg8g2voh14yanaw
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STUDENT LEADERSHIP
ORGANIZATION PARTNERSHIPS

TIPS

The National FFA Organization is one of nine career and technical student 
organizations (CTSOs) linked to career and technical education programs. As with 
the FFA, other CTSOs are major intra-curricular components of their respective 
educational programs. They provide students with a variety of activities that help 
them prepare for leadership roles and careers.

CTSOS
 ■ National FFA Organization - Agricultural 

education (middle grades, high school and 
collegiate)

 ■ National Young Farmers Education Association 
(NYFEA) - Agricultural education (adult)

 ■ Future Business Leaders of America - Business 
education

 ■ Family, Career and Community Leaders of 
America  - Family and consumer sciences 
education (formerly home economics)

 ■ Future Healthcare Professionals (HOSA) - 
Health care education 

 ■ DECA - Marketing education

 ■ Business Professionals of America - Office 
education

 ■ Technology Student Association (TSA) - 
Technology education

 ■ SkillsUSA - Trade, industrial and technical 
education 

EXTRA-CURRICULAR ORGANIZATIONS
Minorities in Agriculture, Natural Resources and 
Related Science (MANRRS) - Agriculture education 
(middle school, high school, and collegiate)

4-H - Agriculture education (elementary school, 
middle school, high school, and collegiate)

National Grange Youth - Agriculture education ( 
elementary school, middle school, high school and 
collegiate)

Key Club - Service Organization (high school)

MAKE THE STUDENT LEADERSHIP 
ORGANIZATION CONNECTION
Other Student Leadership Organization advisors in 
your school and community can be valuable allies as 
you begin your FFA advising efforts.

Although each program’s students will want to claim 
their CTSO is “the best,” each area has much to offer 
and can often complement the others. For example, 
if your FFA chapter grows flowers and designs floral 
arrangements, the DECA chapter might market and 
sell them. Such cooperation enhances extended 
learning opportunities and provides some “cross 
training” as students are exposed to other areas.

Ask your immediate supervisor for a list of the CTSOs 
in your school, their sponsors, a description of each 
and their purposes. Get to know the other CTSO 
advisors and their areas of expertise. Do not hesitate 
to ask for—and offer—assistance and ideas for joint 
projects.

https://ffa.org
https://nyfea.org/
https://nyfea.org/
https://www.fbla-pbl.org/
https://fcclainc.org/
https://fcclainc.org/
https://hosa.org/
https://www.deca.org/
https://bpa.org/
https://tsaweb.org/
https://www.skillsusa.org/
https://www.manrrs.org/
https://www.manrrs.org/
https://4-h.org/
https://nationalgrangeyouth.org/what-is-grange-youth/
https://www.keyclub.org/
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SUPERVISED
AGRICULTURAL
EXPERIENCE

SECTION 9

Supervised agricultural experience (SAE) programs are teacher-supervised, 
individualized, hands-on, student-developed activities that give students real-world 
work-based experiential learning experience directly applicable to careers in the 
broad field of agriculture. An SAE may involve student ownership of an agriculture-
related enterprise, a placement or internship in an agriculture-related job, research, a 
school-based enterprise, or service learning. SAEs will be unique and vital components 
of your agricultural education program, and your role in guiding and supporting 
students is an important one.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
What is an SAE?   

Tips:
What are the SAE Options? 

Tips:
SAE Implementation 

Tips:
SAE Supervision and Record Keeping 
 

1. Use written materials, training sessions and 
insights from experienced agricultural educators 
to gain an overview of supervised agricultural 
experience programs.

2. Examine what is already in place in the school. 
Become familiar with students’ ongoing SAEs 
by interviewing students and examining record 
books and other documentation.

3. Work with students, parents/guardians 
and employers to establish successful SAE 
partnerships.

4. Set goals for strengthening local SAE programs. 
Follow step-by-step SAE program development 
tips. Focus on quality indicators for SAE success.

5. Keep careful records of student–parent(s)/
guardian(s)–instructor conferences and your 
individualized instruction and supervision 
related to SAE programs.
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WHAT IS AN SAE? TIPS

America’s agriculture industry and education system has changed dramatically since 
Rufus Stimson launched the first official SAE, called a “Home Project” around 1910. It 
is unlikely that he could have imagined agricultural education programs with 25-30 
students per class, where most students do not live on a farm or ranch. The diversity of 
students served by today’s programs requires a new definition and approach to SAE, 
one that aligns SAE with 21st Century learners. Changes include new types of SAEs, a 
new approach to supervision, and a focus on measurable learning outcomes rather 
than only dollars earned or hours documented. However, the fundamentals remain 
the same, an SAE must be supervised, related to agriculture and provide a rich and 
meaningful work-based or experiential learning experience.

A NEW DEFINITION
Supervised Agricultural Experience (SAE) is a student-
led, instructor supervised, work-based learning 
experience that results in measurable outcomes 
within a predefined, agreed upon set of Agriculture, 
Food and Natural Resources (AFNR) Technical 
Standards and Career Ready Practices aligned to a 
career plan of study.

The Council. (2017). SAE for All Student Guide. Retrieved August 29, 

2022, from https://aese.psu.edu/teachag/instructional-classroom-

resources/school-based-support/supervised-agricultural-

experience

Teachers provide SUPERVISION of and guidance 
for the student’s program while engaging other 
necessary partners such as parents and/or employers. 
The teacher should also provide on-site instruction 
when and where appropriate but be able to use other 
methods — social media, computer technology, 
written documentation and group meetings — to 
provide supervision and guidance. 

While it is not necessary that an SAE take place 
on a farm, ranch or other private AGRICULTURAL 
enterprise, the experience should correlate with 
classroom instruction and a student’s career 
exploration, interest and planning within one of the 
recognized AFNR career pathways. 

Agricultural educators already provide EXPERIENTIAL 
learning on a daily basis. What makes the SAE 

component different is that the activity relates to 
some level of career planning, is student- rather than 
teacher-managed, and takes place in a real-world 
environment or simulated workplace environment 
(i.e., virtual program or school lab/greenhouse/farm). 
SAEs may even occur on the school campus or during 
the school day. 

Now more than ever, SAEs position agricultural 
education programs to be leaders in their school 
district in the STEM and College and Career 
Ready movement. While an administrator will not 
immediately recognize the name, “Supervised 
Agricultural Experience,” they will recognize the 
terms “work-based” and “experiential learning.” They 
will also value measurable outcomes and career 
plans. These are the components of the SAE program 
that will ring in the ears of school administrators at 
the middle and high school levels. When you share 
the SAE Roadmap with your administrators make 
sure to highlight the language on the following page:

Visit saeforall.org for the most current 
resources for students and teachers 
related to Supervised Agricultural 
Education programs. 

https://saeforall.org/sae-for-all-program/
https://saeforall.org
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WHAT IS AN SAE? TIPS

SAE IS A...
 ■ career exploration and planning system for all 

students.

 ■ student-led, teacher-supervised path to college 
and career readiness.

 ■ tool for measuring student progress toward 
college and career readiness.

 ■ method for authentically enhancing the high 
school experience.

 ■ small business incubator for young 
entrepreneurs.

 ■ path to connect students to STEM careers and 
mentors.

 ■ critical component of a comprehensive Career 
and Technical Education (CTE) program. 

FFA MEMBER RECORDS
Supervised Agricultural Experiences is the work 
based learning component of agriculture education. 
Keeping accurate records of these experiences will 
help students gain professional skills that will transfer 
to their future professions. The AET is an online record 
keeping platform that allows students to record 
what they have done in their experiential learning 
experience via computer or from their mobile device. 
Information about AET. In addition to AET many 
states have other methods for students to keep 
their records. Please contact your state agricultural 
education specialist.



AGRICULTURE TEACHER’S RESOURCE 76back to table of contents

What are the SAE options?
FOUNDATIONAL SAE

TIPS

The Foundational SAE is conducted by all students 
in the agricultural education program including 
students that are on a four-year sequence and those 
who enroll for a semester. It consists of the following 
five components: 

1) CAREER EXPLORATION AND 
PLANNING
In this component, students will research and explore 
career opportunities within the AFNR industry. 
They will complete interest inventories and identify 
a career goal. Ultimately, students will be able to 
describe AFNR career opportunities and the path to 
achieving those opportunities. 

2) EMPLOYABILITY SKILLS FOR COLLEGE 
AND CAREER READINESS

Through the Employability Skills component, 
students will develop the skills needed to succeed 
in both college and career. These skills include 
responsibility, communication, innovation, critical 
thinking, and collaboration.

3) PERSONAL FINANCIAL 
MANAGEMENT AND PLANNING
Crafting a personal financial management plan is 
the focus of the Personal Financial Management and 
Planning component. Students need to understand 
how personal financial practices like budgeting, 
saving, and appropriate use of credit lead to financial 
independence. 

4) WORKPLACE SAFETY
Where many of the AFNR career pathways contain 
hazardous occupations, it is critical that all students 
have a strong base of instruction and experience with 
workplace safety. In this component, students will 
examine and summarize the importance of health, 
safety and environmental management systems in 
the AFNR workplace.

5) AGRICULTURAL LITERACY 

All students also need a basic understanding of the 
width and breadth of the agricultural industry. This 
component will require students to research and 
analyze how issues, trends, technologies and public 
policies impact AFNR systems. They will also evaluate 
the nature and role of agriculture in society and the 
economy.

These components lead to the selection and 
implementation of one or more of the Immersion 
SAE categories discussed later in the document. 
The Foundational SAE is ongoing throughout the 
student’s enrollment in agricultural education and will 
continue alongside Immersion SAEs implemented 
by a student.

It is envisioned that the Foundational SAE be project-
based with the student selecting or proposing their 
own activities that lead to a learning outcomes for 
each component. A list of selected learning outcomes 
from the AFNR Technical Standards and suggested 
student activities is available in the SAE for All 
Teacher Edition under Foundational SAE Learning 
Outcomes and Activities. In addition, the Sample 
Instructional Plan includes an example of how to 
grade Foundational SAE activity completion as a part 
of the broader instructional program. 

IMPORTANT NOTE: While the Foundational SAE is 
essential for every student’s SAE program, hours 
spent on this element outside the context of an 
immersion SAE may not contribute to the attainment 
of FFA awards or degrees.

https://saeforall.org/educator-resources/
https://saeforall.org/educator-resources/
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What are the SAE options?
IMMERSION SAE

TIPS

Even though Immersion SAEs are an extension of the 
Agricultural Literacy component of the Foundational 
SAE, they will contribute to a student’s growth in all 
of the Foundational components in an authentic, 
contextualized manner.

1) CAREER EXPLORATION AND 
PLANNING
The selection of Immersion SAEs is aligned to and 
supports a student’s career interest as defined in 
their individual career plan from the Foundational 
SAE. Immersion SAEs are designed to help students 
transition from career exploration to career 
preparation

2) EMPLOYABILITY SKILLS FOR 
COLLEGE AND CAREER READINESS
Immersion SAEs take students into authentic work 
environments and settings, which is the best place to 
learn and receive coaching and feedback on critical 
employability skills. All Immersion SAE plans should 
include an identified list of employability skills to be 
developed and a method of evaluation by employer, 
peer, mentor or instructor.

3) PERSONAL FINANCIAL 
MANAGEMENT AND PLANNING
Due to the potential for earnings, Immersion SAEs 
may offer the opportunity for students to apply 
personal financial management and planning skills 
acquired through the Foundational SAE. Additional 
specific financial management and planning skills 
should be applied based on the Immersion SAE 
selected by the student.

4) WORKPLACE SAFETY
It is imperative for all participants of Immersion SAEs 
to foster and implement a culture of safety. This can 
be accomplished by:

 ■ Performing an environmental safety review on 
themselves and their work site.

 ■ Pursuing and completing the necessary safety 
training needed for employment.

 ■ Taking measures to address any safety concerns 
identified.

5) AGRICULTURAL LITERACY
Students move beyond agricultural literacy to 
developing knowledge, skills and expertise within 
a specific AFNR pathway based on the specific 
Immersion SAE selected.

Supervision of Immersion SAEs is a critical 
component that is overseen by the local agriculture 
instructor. The local teacher may delegate supervision 
responsibilities to other trusted adults. Supervision 
may be conducted in a variety of methods in addition 
to on-site visitations.

Immersion SAEs can happen in the school facilities 
and occasionally during the school day if the program 
is student-managed, outside formal instructional 
time, simulates a real-world work environment, is 
tied to a career plan and is otherwise not connected 
to directed laboratory instruction by the teacher.

THERE ARE FIVE TYPES OF IMMERSION 
SAES:

 ■ Placement/Internship SAE

 ■ Ownership/Entrepreneurship SAE

 ■ Research: Experimental, Analysis or Invention 
SAE

 ■ School-Based Enterprise SAE

 ■ Service Learning SAE
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What are the SAE options?
PLACEMENT/INTERNSHIP SAE

TIPS

PLACEMENT SAE
In a Placement SAE, the student is in an employment 
setting (either paid or volunteer). The student 
performs the tasks determined by the employer 
which are necessary for the operation of the 
business. Students are evaluated by the employer 
under the guidance of the agriculture instructor. The 
placement experience must provide opportunity 
for the development and advancement of skills and 
abilities aligned to the AFNR Technical Standards 
and Career Ready Practices.

PLACEMENT SAE QUALITY 
INDICATORS:
The student:

 ■ Maintains SAE documentation which contains:

 ■ SAE Agreement 

 ■ Hours worked

 ■ Income received

 ■ List of tasks performed in the placement

 ■ Knowledge and skills attained

 ■ Receives regular employer/supervisor evaluation

INTERNSHIP SAE
The Internship SAE is an advanced level of the 
placement. It entails greater involvement of the 
student, instructor and the employer in determining 
the activities the student performs in the job setting. 
The internship experience is directed not as much 
by the business operation but by a Supervised 
Agricultural Experience (SAE) Training Plan created 
for the maximum benefit of developing the student’s 
knowledge and skills. The plan also contains a list 
of AFNR Technical Standards and Career Ready 
Practices which the student will master as a part of 
their internship experience. Student evaluation is 
performed by the employer and measures student 
performance based upon the measures identified in 
the training plan.

INTERNSHIP SAE QUALITY 
INDICATORS:
The student:

 ■ Completes elements from the Placement SAE

 ■ Develops and implements a Training Plan 
centered on the educational development of the 
student

 ■ NOTE: The Supervised Agricultural Experience 
(SAE) Training Plan meets all expectations of 
U.S. Department of Labor (DOL) guidelines 
for student learner exemptions from HO Ag 
Occupations, Child Labor Bulletin 101 and 102 
(Hazardous Occupations).

 ■ Documents regular reflection on the experience

 ■ Presents a summary of the experience to a 
local committee organized by the agricultural 
education instructor
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What are the SAE options?
OWNERSHIP/ENTREPRENEURSHIP SAE

TIPS

OWNERSHIP SAE
Students conducting an Ownership SAE operate 
an individual business which provides goods and/or 
services to the marketplace. The operational and risk 
management decisions on how goods and/or services 
are provided are made by the student owner. Some 
facilities, input resources and equipment necessary 
for the SAE operation can be provided from outside 
individuals without expectations of compensation 
coming from the student or SAE. The operation 
must be of sufficient scope to enable development 
of student skills and abilities aligned to the AFNR 
Technical Standards and Career Ready Practices.

OWNERSHIP SAE QUALITY 
INDICATORS:
The student:

 ■ Completes the basic Supervised Agricultural 
Experience (SAE) Agreement

 ■ Provides the labor resources for operation of the 
SAE

 ■ Maintains financial records which reflect all 
inputs and outputs of the production functions 
performed by the business

 ■ Performs an analysis on the productivity and 
profitability of the enterprise at the completion 
of each production/business cycle

 ■ Documents knowledge and skills gained 
through the experience

ENTREPRENEURSHIP SAE
A student transitions to an Entrepreneurship SAE 
at the point the Ownership SAE is enhanced to 
contain or meet additional criteria. It incorporates 
all aspects of an Ownership SAE and requires the 
student to identify and account for, either financially 
or non-financially, all resources used in the business. 
The Entrepreneurship SAE includes a Supervised 
Agricultural Experience (SAE) Business Plan which 
provides for the continued growth and expansion of 
the operation. 

ENTREPRENEURSHIP SAE QUALITY 
INDICATORS:

 ■ The student:

 ■ Completes all elements from the Ownership SAE

 ■ Performs analysis on both production functions 
and profitability of business using standard 
acceptable business statements

 ■ Identifies those features of the business which 
are not realistic to the real world (e.g., buying an 
animal for show at greater than market value, 
feeding a ration different than a normal market 
animal would receive, selling in an artificial 
market or premium sale, etc.) and analyzes the 
business using real world scenarios

 ■ Identifies and accounts for, either financially 
or non-financially, all resources utilized in the 
business in the accounting system

 ■ Creates and updates a Supervised Agricultural 
Experience (SAE) Business Plan annually

https://saeforall.org/wp-content/uploads/2019/06/SAE-Agreement.pdf
https://saeforall.org/wp-content/uploads/2019/06/SAE-Agreement.pdf
https://saeforall.org/wp-content/uploads/2019/06/SAE-Business-Plan-EntrepSchool.pdf
https://saeforall.org/wp-content/uploads/2019/06/SAE-Business-Plan-EntrepSchool.pdf
http://saeforall.org/wp-content/uploads/2019/06/SAE-Business-Plan-EntrepSchool.pdf
http://saeforall.org/wp-content/uploads/2019/06/SAE-Business-Plan-EntrepSchool.pdf
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What are the SAE options?
RESEARCH: EXPERIMENTAL, ANALYSIS OR  
INVENTION SAE

TIPS

A student conducting a Research SAE is involved in an 
investigation of materials, processes and information 
to establish new knowledge or the validation of 
previous research. Research conducted must have 
applications within AFNR Technical Standards. 

There are three variations of research SAE available 
that students may conduct:

EXPERIMENTAL:
An Experimental Research SAE involves the 
application to the scientific method to control certain 
variables while manipulating others to observe the 
outcome. The student defines the hypothesis the 
experiment will test, determines the experimental 
design, conducts the research, collects the data, 
draws conclusions from the data and recommends 
further research that can be done.

ANALYTICAL:
An Analytical Research SAE often begins with a 
question that asks why or how something occurs, 
followed by a period of data collection using 
qualitative and/or quantitative methodologies. The 
student then conducts analysis of data, facts and 
other information to determine the answer to the 
posed question.

INVENTION:
An Invention Research SAE applies the engineering 
design process to create a new product or service. This 
type of research often begins with the identification 
of a need and the development of a product followed 
by an iterative process of prototyping and testing that 
results in a product that meets the identified need.

RESEARCH SAE QUALITY INDICATORS:
The student:

 ■ Engages in identifying an ongoing program 
of research following an approved Supervised 
Agricultural Experience (SAE) Research Plan

 ■ Follows scientific process and/or accepted best 
practices for conducting research to ensure 
reliability, validity and replicability of research

 ■ Conducts peer reviews with supervising 
agriculture instructor and other professionals 
during multiple stages of the research cycle (e.g., 
proposal, report of findings, publications, etc.)

 ■ Delivers a summary presentation to a local 
committee organized by the agricultural 
education instructor
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What are the SAE options?
SCHOOL-BASED ENTERPRISE SAE

TIPS

A School-Based Enterprise SAE is an Entrepreneurship 
SAE with a twist. The difference is that the operation is 
based at the school and involves a group of students 
working cooperatively.

School-Based Enterprise SAEs are student-led 
business enterprises that provide goods or services. 
They are operated from the school campus utilizing 
facilities, equipment, and other resources provided 
by the agricultural education program or the school 
in general. For a School-Based Enterprise, the student 
will be working with one or more of their peers on 
the operation of the enterprise. The business itself 
may be “owned” by the school or FFA chapter, 
meaning that the organization holds the risk of the 
business that is managed by students. Alternatively, 
the business may be structured as a partnership 
or cooperative between students. Partnership or 
cooperative agreements will be used to define how 
the responsibilities and profits are distributed.

NOTE: If an enterprise operated from the school 
setting is managed by an individual student, then 
it is considered an individual SAE and is treated as 
either an Ownership/Entrepreneurship SAE or a 
Placement/Internship SAE that happens to occur on 
the school grounds.

SCHOOL-BASED ENTERPRISE SAE 
QUALITY INDICATORS:
The student:

 ■ Creates and updates a Supervised Agricultural 
Experience (SAE) Business Plan annually

 ■ Operates the business under the overview 
of a board of directors to which the student 
management team provides reports throughout 
the business operation cycle

 ■ Structures the business to provide for varying 
levels of student responsibility to allow for skill 
development and student advancement

 ■ Operates the business in a realistic workplace 
environment providing real world workplace 
expectations for the students involved.

https://saeforall.org/wp-content/uploads/2019/06/SAE-Business-Plan-EntrepSchool.pdf
https://saeforall.org/wp-content/uploads/2019/06/SAE-Business-Plan-EntrepSchool.pdf
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What are the SAE options?
SERVICE LEARNING SAE

TIPS

A Service Learning SAE is conducted by one or more 
students in which they plan, conduct and evaluate a 
project designed to provide a service to the school, 
public entities or the community. It must provide 
benefit to an organization, group or individuals other 
than the FFA chapter.

The project must be pre-approved by a review 
committee that includes local stakeholders in 
addition to the agriculture teacher. It will be of 
sufficient scope to enable development of student 
skills and abilities aligned to the AFNR Technical 
Standards and Career Ready Practices. 

SERVICE LEARNING SAE QUALITY 
INDICATORS:
The Student/Service Learning team:

 ■ Develops a Supervised Agricultural Experience 
(SAE) Service Learning Plan

 ■ Operates under the overview of a local 
committee to which the student management 
team provides reports throughout the service 
learning experience

 ■ Provides for varying levels of student 
responsibility to allow for skill development and 
student advancement

 ■ Operates in the local school, community or 
beyond and provides real world service learning 
experiences for the students involved

 ■ Provides a summary report of the impact of the 
project to the local school and community

 ■ Writes a reflection paper which describes their 
growth from the experience

NOTE: A Service Learning SAE should not appear 
within the FFA chapter’s Program of Activities in a 
prior year unless it has been significantly expanded 
or changed.

WHAT IS THE DIFFERENCE BETWEEN 
COMMUNITY SERVICE AND SERVICE 
LEARNING? 
The main difference is the level of commitment and 
difference of intention. Community service projects 
are usually short, one hour to a day, investments of 
time to an organization or cause that will benefit the 
community.

Service learning involves being a part of the planning, 
preparation and implementation that results in 
benefit to the community. Service learning requires 
a higher level of commitment and a sustained 
investment of time. It also starts with an intention 
of learning and an expectation of reflection and 
evaluation

Managing and executing a community service 
project is service learning, volunteering the day of the 
event is community service.
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SAE IMPLEMENTATION

TIPS

TEACHERS SHOULD: 
 ■ Embed foundational SAEs into instruction.

 ■ Use the SAE For All resource to introduce 
students to the concepts of SAEs. 

 ■ Grade foundational SAE projects.

 ■ Require students to maintain accurate records of 
their immersion SAEs.

https://saeforall.org/
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SAE SUPERVISION AND
RECORD KEEPING

TIPS

THE ROLE OF THE TEACHER IN AN SAE 
PROGRAM IS TO:

 ■ Supervise project development

 ■ Provide feedback.

 ■ Assist the student in keeping accurate records.

 ■ Grade the student based on their involvement.

 ■ Visit any SAE program that takes place outside of 
the agriculture facility.

 ■ Use extended contract days as needed to 
supervise SAE programs.

ORGANIZE AN SAE VISIT SCHEDULE:
 ■ Select dates for SAE visits to take place. 

 ■ Visits should include SAEs taking place in the 
ag facilities and gardens.

 ■ Give students the opportunity to sign up for 
visits on the dates and times they are available.

 ■ Provide enough dates to visit all students.

 ■ Allow students to conduct their SAE visit 
electronically if necessary.

 ■ Require students to take pictures and give 
presentations.

 ■ If a student is unable to participate in an SAE 
visit, have them give a presentation about their 
SAE. Include demonstrations with various pieces 
of equipment or methods used to accomplish a 
task.

WHILE ON THE VISIT:
 ■ Confirm dates and times with each student 

before driving to the site.

 ■ Take notes and pictures.

 ■ Ask questions and give feedback.

 ■ Grade students based upon a presentation 
rubric or according to an SAE grading scale.

 ■ Take other students on the visits to learn about 
what they could do for their own SAE.

RECORD KEEPING
Students must keep accurate records of their 
SAEs. Each state has specific SAE record keeping 
expectations for students. Many states now use online 
record keeping systems. Students should document 
their foundational SAE experiences in some form 
of journal. As the SAE advances from foundational 
to immersion, student income, expenses, assets 
and time invested need to be recorded. Incorporate 
the teaching of financial record keeping in your 
classroom and give students time in class to update 
their records. Encourage students to take time on 
their own to maintain accurate records. Contact your 
state staff to learn more about the acceptable record 
keeping systems in your state.
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WORKING WITH
SCHOOL PARTNERS

SECTION 10

Ideally, your administrators, guidance counselors and school board members are 
personable, visionary, committed leaders who support, promote and defend your 
program throughout the school system and community. But even if reality is far from 
this ideal, it is vital to your program and your career that you develop and maintain 
effective relationships with these decision makers.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Engage Administrators as Allies   
 
Tips:
Data Collection

Tips:
Advocating with Counselors

Tips:
Advocating with the School Board of 
Education

1. Request a meeting with your administrator 
(Principal or CTE Director) to discuss the vision 
and goals for the ag program. During this 
meeting be sure to discuss the benefits of an ag 
program and the impact that it can have for the 
students and school community.

2. Engage administrators as allies by recognizing 
their priorities and participating on their “school 
team.”

3. Plan ways to work through challenges in 
communicating with administrators. Target 
their areas of particular interest and/or concern 
and clarify ways your program addresses 
these. Observe their preferred communication 
styles. Provide frequent, targeted, positive 
communications that cultivate administrators’ 
support.

4. Make sure you take accountability seriously. 
Provide the information administrators need 
to understand and endorse the value of your 
program.

5. Involve administrators, guidance counselors 
and school board members in program and FFA 
events.
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ENGAGE ADMINISTRATORS AS ALLIES

CHECKLIST

It is important to keep administrators as allies to your program. Below are items that 
can help keep administrators on your side.

 ■ Know your job and do it well.

 ■ Be enthusiastic about your job.

 ■ Keep administrators informed of your plans; 
they like to know what you are doing. Share your 
successes as well.

 ■ Give administrators a monthly calendar.

 ■ Make your department an integral part of the 
school.

 ■ Put major events on your school’s calendar and 
attend some of the general school events as well 
as events put on by other clubs.

 ■ Be willing to serve on school committees beyond 
agriculture department needs.

 ■ Be an effective public relations contact for the 
entire school.

 ■ Be willing to go beyond the call of duty.

 ■ Volunteer to help in any way you can if you have 
the required abilities.

 ■ Involve your administrators in FFA chapter 
activities, such as presenting awards or giving 
an opening speech at the FFA banquet, or 
participating in home or agribusiness visits or on 
field trips. Ask them to accompany your chapter 
to the state and national conventions.

 ■ Share articles and letters printed in National FFA 
materials that illustrate other administrators’ 
reasons for supporting agricultural education 
and a local FFA chapter.

 ■ Involve your administrators in advisory 
committee work. Keep them informed of 
committee activities and ask them to help select 
the members.

 ■ Give your administrators credit and praise. Look 
for ways to improve negative situations.

 ■ Be open to constructive criticism and use it to 
evaluate your program and performance.

 ■ Seek advice on matters you believe deserve 
administrative input.

 ■ Remember that you and your administration are 
in the business of education. A united front is 
more successful than a divided approach.

 ■ Communicate early and often with your 
administration. You can circumvent many 
problems if you clearly communicate with your 
administration.

 ■ Always let your administration know what is 
going on in your classroom and program. They 
want to know the good, the bad, and the ugly. 

 ■ Invite your administration to your chapter 
banquet.

Source: J. Mundt, personal communication
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DATA COLLECTION

TIPS

Agricultural education programs  and education in general, are expected to account 
for results produced with public monies and students’ time. The results of your 
agriculture program are, indeed, everybody’s business. Enrollments and budgets will 
be determined, in part, by whether others perceive your program as having   a strong 
and positive influence on students, the school and the community.

You can support your administrator, and enhance 
your relationship with him or her, through careful 
stewardship of the school’s educational goals as well 
as its funds. Track, record, and share information that 
documents —

 ■ student success in areas that the school 
considers important—citizenship, career 
awareness, leadership, academic achievements, 
etc.;

 ■ graduate placement and career advancement;

 ■ relevance of program (instruction, SAEs and FFA) 
to current community and industry needs;

 ■ implementation of learning activities that fit 
students’ needs and current educational theory;

 ■ accurate budgeting and careful budget tracking 
and analysis;

 ■ careful and timely completion of administrative 
paperwork.
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ADVOCATING WITH COUNSELORS

TIPS

School counselors are an important link between students and your program, since 
they often have a great deal  of influence over which courses students select. Be sure 
to advocate the benefits of your program with the counselors.

You may find that counselors’ experience with 
agricultural education, if any, does not reflect the 
realities of today’s programs. Begin by exploring 
their current knowledge level. Then identify what 
counselors want from your program, highlight 
program and chapter activities that deliver these 
benefits, and involve counselors with your program 
so they develop first-hand awareness.

Here are important messages to emphasize and 
steps to take when working with counselors.

 ■ Communicate the graduation requirements that 
your courses fulfill.

 ■ Make sure the counselors understand 
prerequisites for your class, why you have them, 
and why it is important to follow them.  

 ■ Demonstrate how your program provides 
school-to-career transition activities, including 
work-based learning (SAEs) and business–school 
partnerships (advisory committee).

 ■ Focus on career opportunities available in 
agriculture. 

 ■ Organization provide an impressive overview of 
careers.

 ■ Clearly communicate the mission of agricultural 
education and FFA.

 ■ Highlight scholarship opportunities available to 
FFA members and agriculture students. Make 
sure your counselor is aware of all scholarships 
awarded to your students.

 ■ Volunteer for school committees or activities that 
deal with student academic and career planning 
and scheduling.

 ■ Make sure you are involved in school-to-career 
programs such as serving as a job-readiness 
advisor to a small group of students.

 ■ Ask counselors to join you on visitations to 
students’ supervised agricultural experience 
(SAE) sites in businesses or home enterprises.

 ■ Involve counselors as evaluators of a leadership 
skills event at the chapter or district level.

 ■ Invite counselors to accompany the FFA chapter 
to the State or National FFA Convention.

 ■ Invite counselors to your chapter banquet.

 ■ Invite counselors to be a part of your advisory 
board.
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ADVOCATING WITH THE SCHOOL
BOARD OF EDUCATION

TIPS

The school board provides philosophical direction for 
the district’s educational approach and determines 
funding for its programs, including agricultural 
education. School board members serve as the 
community’s fiscal watchdogs over the use of public 
monies to provide the best possible educational 
experiences.

To nurture support from the school board, incorporate 
the following activities and approaches into your plan 
for each year.

 ■ Make sure to follow district policies on 
communicating with school board members. If 
you are unsure of the policy ask. 

 ■ Attend school board meetings and ask FFA and 
FFA Alumni members to join you.

 ■ Present annual or semi-annual reports of your 
program’s activities at school board meetings at 
your administrators request. Have students and 
advisory committee members (or other industry 
supporters) make the presentation.

 ■ Get to know school board members 
professionally. Create an open dialogue about 
what they want the agricultural education 
program to provide. Explain exactly how you 
provide students with those experiences, skills 
and attitudes.

 ■ Invite board members to chapter events and FFA 
conventions. (They will usually attend athletic 
events.) This is an opportunity for them to 
show their support for other students and their 
learning activities.

 ■ Train your students to be goodwill ambassadors 
for the school as well as the agricultural 
education program and FFA chapter.

 ■ Invite school board members to your chapter 
banquet.

 ■ Invite school board members to be a part of your 
advisory board.
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WORKING WITH
COLLEAGUES

SECTION 11

To succeed in your career, you need respect, assistance, and cooperation from fellow 
teachers and other school staff. You will be called on to work with other teachers 
on school and professional committees, teaching teams, and student organization 
events. You will also informally interact with colleagues to guide specific students, 
juggle schedules, and share equipment and facilities. Establishing effective 
professional relationships will smooth  your path to career success.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Building and Advocating 
Effective Relationships    

Tips:
Partnering with Special  
Needs Teachers   

Tips:
Substitute Teacher Packet

1. Learn about other educators and school staff. 

2. Implement pointers for effective relationships 
with colleagues.

3. Learn about students with disabilities and 
partner with special needs teachers to meet 
their needs.

4. Treat substitutes well and ensure student 
learning continues when you are out of the 
classroom.

5. Prepare a basic substitute teacher packet each 
time you start a new set of courses. 

6. Provide detailed substitute teacher plans 
whenever you will be out.
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BUILDING AND ADVOCATING 
EFFECTIVE RELATIONSHIPS

TIPS

Establishing effective professional relationships will smooth your path to career 
success.

 ■ Never make negative comments about another 
teacher or staff member to students, parents, or 
community members.

 ■ Learn about other teachers’ expertise and 
interests. Invite them to share these with 
your students. Turn to them for advice in your 
teaching and advising.

 ■ Initiate efforts to tie together what students 
learn in your classes and what they learn in other 
teachers’ classes. Help students recognize that 
the “academic” concepts others teach them do 
have real-world application.

 ■ Share your expertise and facilities as possible. 
Point out to other teachers the lessons their 
students might learn in the agriculture 
laboratories. Suggest ways to add real-world 
examples in their own classrooms.

 ■ Contribute to teaching teams. Many times other 
team teachers meet while you have students, 
but do all you can to stay up-to-date on and 
involved with team plans.

 ■ Invite other staff members to attend FFA chapter 
activities and accompany students on field trips.

 ■ Respect other teachers’ schedules and teaching 
goals. If you have to take students out of classes, 
make sure they discuss missed material with 
affected teachers and complete all required 
learning activities. Many instructors create a form 
to track students through this process.

 ■ Try to avoid getting too involved in defending 
your “turf” against other teachers. Keep your 
focus on what’s best for students.

 ■ Participate in faculty meetings and formal and 
informal staff get-togethers.

 ■ Use PIC meetings for dividing work efforts to 
best utilize skill sets.
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PARTNERING WITH
SPECIAL NEEDS TEACHERS

TIPS

When students with disabilities take your courses, you will work in partnership with 
other educators to fulfill their special needs. Here is some background information to 
lay the groundwork for that partnership.

The Individuals with Disabilities Education Act (IDEA), 
passed in 1990, legislates the provision of a free and 
appropriate education to children with disabilities. 
It also details the development of an Individual 
Education Plan (IEP) for each student with a disability. 
This plan is a collaborative effort among parents, 
children with a disability, school administrators 
and employers. The instruction and educational 
experiences you offer special needs students can 
become part of their IEPs.

The Americans with Disabilities Act (ADA), also 
passed in 1990, prohibits discrimination against 
individuals with disabilities in employment, public 
services, public accommodations, communications, 
transportation and state and local governments. Since 
Agriculture programs receive some in-kind or direct 
financial support from state and local governmental 
agencies, all facilities, services and communications 
associated with your program must, to the fullest 
extent possible, be made accessible.

It may be valuable to review with school administrators 
how legislation concerning students with disabilities 
directly affects your program and activities. Being 
proactive and informed can be effective means to 
minimize problems and ensure full participation by 
everyone.

Working with special needs students offers rewards 
beyond meeting legal requirements. Through the 
skills you teach and the care you demonstrate, 
you can cultivate independence and confidence 

in students with disabilities to enable them to go 
places they never thought possible. Furthermore, all 
FFA members can benefit from the opportunities 
to interact regularly with youth they perceive to 
be different and to learn they really are not so 
different. Members grow socially by developing 
positive attitudes and removing prejudices. They also 
enjoy the benefits of new friendships and shared 
experiences.

RESOURCE PEOPLE
Consult and collaborate with the following resource 
people as you develop ways to include and serve the 
needs of students with disabilities.

 ■ parents;

 ■ health care specialists;

 ■ government agencies;

 ■ school personnel (principal, administrators, 
special education teacher, para-professionals, 
school physician, school nurse, guidance 
counselor, school psychiatrist/psychologist, 
resource room teacher, homeroom teacher);

 ■ other FFA advisors;

 ■ local independent living center staff;

 ■ organizations specific to a particular disability;

 ■ regional assistive technology center.
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SUBSTITUTE TEACHER PACKET

CHECKLIST

Whether your absence is planned or unexpected, it is important that students 
continue to have valuable learning experiences when a substitute teacher fills in. 
Prepare a folder with standard information for substitutes each time you begin a new 
set of courses. Add detailed lesson plans for each class as soon as you know you will 
be out. Check that the packet includes the following.

 ■ Attendance procedures.

 ■ Lunch room procedures (if applicable). List times 
for all activities and lunch.

 ■ Study hall procedures (if applicable). Number to 
be excused at one time.

 ■ Issuance of passes—

 ■ Library (how many at a time, for how long, etc.);

 ■ Bathroom (if allowed);

 ■ Special activities (band, speech, remedial 
reading, etc.; include names).

 ■ Emergency procedures for fire, intruder, and 
weather emergencies. (Color code should be 
posted in each classroom.)

 ■ Class schedule with exact time of activities.

 ■ Up-to-date seating chart.

 ■ List of three students from each class who are 
dependable. Mark on seating chart.

 ■ “Emergency” lesson plan(s) that can be used at 
any time of the year in your class or subject area. 
(This is not a substitute for the required daily 
lesson plans.)

 ■ Name(s) of teachers in the area, with room 
number, who could assist the substitute with 
any questions.

 ■ Instructions if there is a student teacher involved.

 ■ Any other general classroom procedures.

 ■ Special locks and keys (where they are, etc.); 
combinations to lockers.

 ■ Location of all instructional materials/technology 
and procedure for using.

 ■ Textbooks for each class and location of same.

 ■ Student handbook.

 ■ Work with other teachers and your 
administrators to determine if there is a standard 
substitute teacher packet that should be used. 
If not, collaborate with another teacher to see 
how they provide this information to substitute 
teachers.

Remember: You will need to update the packet 
periodically!
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COMMUNICATING 
WITH CAREGIVERS,
PARENTS, AND
GUARDIANS

SECTION 12

Students whose Caregivers/Parents/Guardians are involved in and supportive of their 
education have much greater chances of school and “real world” success. Young 
people may not do much to invite their Caregivers/Parents/Guardians’ involvement, so 
it is up to you to reach out and find ways to bring them into the educational process.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
How to Involve Caregivers,  
Parents, and Guardians    

Tips:
lntroductory Letter to Caregivers, 
Parents, and Guardians   

Tips:
Communicating with Caregivers,    
Parents, and Guardians at Teacher
Conferences

1. Seek opportunities to meet students’ caregivers/
parents/guardians and find ways to involve 
caregivers/parents/guardians.

2. Explain your approach through an introductory 
letter to caregivers/parents/guardians.

3. Make the most of each caregiver/parent/
guardian–teacher conference.

4. Prepare for and track your contacts with parents 
regarding student problems.
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HOW TO INVOLVE CAREGIVERS, 
PARENTS, AND GUARDIANS

TIPS

Parental support is important to students, your program and FFA chapter activities. 
Even during the often turbulent teen years, young people want the encouragement 
and approval of parents, guardians and other adults with whom they interact. 
Here are some ideas for involving parents (the term used throughout this section to 
indicate biological parents and the other adults with whom students live).

 ■ Obtain the names and addresses of students’ 
parents. Contact them to introduce yourself 
and ask them to be partners in their students 
learning. (The sample letter on the next page 
may be useful.) Be sure to contact both parents 
separately if they do not live together but are 
both involved with the student.

 ■ Personally invite parents to visit you during 
school open houses and parent–teacher 
conferences. Offer to be available at other times 
for interested parents who cannot make the 
“official” conference times. (See tips for parent/
guardian–teacher conferences on page 97).

 ■ Support the local parent–teacher organization, 
and try to become involved in activities with your 
students’ parents.

 ■ Welcome parent volunteers in your classroom 
and during FFA activities. 

 ■ Create take-home assignments that require 
interaction with parents, like researching the 
family’s connection to agriculture or bringing a 
soil sample from home.

 ■ Recognize that some adults are not comfortable 
in the school setting. Invite parents to help on 
field trips and events held in the community.

 ■ Recognize that many families do not have 
both a mother and father in the home. Review 
all materials and presentations for parents to 
make sure they do not assume a two-parent 
household. Some parents will not participate 
in school events because they feel they are 
different from everyone else.

 ■ Encourage parents to become involved in the 
FFA Alumni affiliate.

 ■ Make parents true partners in their child’s 
supervised agricultural experience (SAE) 
program. (See Section 9, Supervised Agricultural 
Experience.)

 ■ Provide information, including brochures 
available from the National FFA Organization, 
that illustrates the breadth of careers related to 
agriculture.

 ■ Salute parents at the annual FFA chapter 
banquet and other events. Mention their 
assistance with chapter activities in newspaper 
reports. Make sure they know you appreciate 
their help.
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INTRODUCTORY LETTER TO 
CAREGIVERS, PARENTS, AND 
GUARDIANS

TIPS

[Date]

[Parent/Guardian’s Name] [Address] 
[City, State, ZIP]

Dear Ms./Mr. [last name]:

ABC High School agricultural education department is happy to welcome you 
and [student’s name] to our program and FFA chapter. We believe you will find 
the curriculum provides a solid foundation that prepares students for both 
further education and career goals. The FFA chapter provides important (and 
fun) opportunities to develop leadership and other career-related skills. Each 
agriculture student is also asked to plan and complete an individual learning 
project called a supervised agricultural experience (SAE) program.

Our agricultural education program thrives on parental support, and we hope 
you will participate in our many FFA activities and events. You can help prepare 
your student and others for successful futures by helping out as a guest 
speaker, chaperone, event judge — or in many other ways. Please let us know if 
there are particular ways you would like to be involved. And, please say yes if at 
all possible when we ask for help with a specific project.

Copies of our curriculum outline and calendar of events are enclosed. We 
look forward to working with your student and you this year. If you have any 
questions about the program or chapter, please call [instructor’s name] at 
[phone number].

Sincerely,

Agriculture Instructor/FFA Advisor

FFA Chapter President
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COMMUNICATING WITH CAREGIVERS, 
PARENTS, AND GUARDIANS AT 
TEACHER CONFERENCES

TIPS

 ■ Welcome caregiver(s)/parent(s)/guardian(s) to 
the conference. Shake hands and introduce 
yourself.

 ■ Make sure you have the  adults “matched” to the 
correct student.

 ■ Always start with a positive statement about 
the student—their warm smile, sense of humor, 
good manual skills, etc. Stretch your imagination 
for something if you have to!

 ■ Summarize what your course has covered to this 
point. Point out the range of careers to which 
this learning applies.

 ■ Indicate the grade the student has earned for 
the grading period.

 ■ Indicate ways the student could improve future 
grades.

 ■ Cover any concerns you have regarding the 
student’s specific behaviors or actions.

 ■ If there are problems with out-of-class 
assignments, “fish” for indications of student 
work at home. Suggest an amount of time 
most students spend on your out-of-class 
assignments each day or week.

 ■ Ask if adults have any questions. Listen to their 
ideas and concerns.

 ■ Redirect parents’ concerns to actions the 
student can take to improve learning and 
performance. Steer them away from critiques of 
your teaching.

 ■ Thank adults for coming. Give them your 
business card, and make sure they know they 
should feel free to call you with any questions.

 ■ Keep a record of who participates in parent–
teacher conferences. You may want to keep 
a digital record which can be updated as you 
communicate with caretakers, parents, and 
guardians. 
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WORKING WITH 
BUSINESS AND
INDUSTRY PARTNERS

SECTION 13

Your local business community will be very important to you and your agriculture 
program. Members of the business community can be your program’s advisors, 
benefactors, advocates and partners—as well as the “consumers” of your final 
product, career-ready students. Becoming familiar with and to members of the 
business community could be vital to your success.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Explore Your Business Community   
 
Tips:
Involving the Business Community  

Tips:
Staying in Touch with Your 
Agriculture Community 

1. Explore your business community by researching 
and/or visiting businesses and industries located 
in your area. Make a list of these businesses and 
place asterisks next to those that could prove 
helpful or important to your program.

2. Compile information about the people you meet 
and the businesses and industries you visit.

3. Involve the business community in your program 
and FFA chapter.

4. Stay in touch with the local agriculture-related 
community for long-term partnership and 
success.
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EXPLORE YOUR BUSINESS COMMUNITY

CHECKLIST

Check off each category as you obtain information about the businesses located in 
your school district and within the geographic area in which local citizens work. 

 ■ agricultural production enterprises

 ■ agriculture-related businesses —

 ■ sales/service to production enterprises;

 ■ ag marketing or communications firms

 ■ ag-focused financial institutions

 ■ regional agriculture-related sales/service 
divisions

 ■ school district suppliers

 ■ retail businesses

 ■ business-to-business services

 ■ consumer services

 ■ financial services

 ■ health care services

 ■ small businesses and entrepreneurs

 ■ agriculture-related agencies

 ■ agriculture-related organizations

CONTACT OPPORTUNITIES
Look for every opportunity to meet members of the 
business community. Some good opportunities may 
be —

 ■ community events 

 ■ Visit their businesses. 

 ■ Seek out their displays at community events. 

 ■ Attend civic organization meetings and 
Chamber of Commerce activities in which they 
participate.

Introduce yourself as the new agriculture instructor, 
and give them your business card. Be prepared with 
pertinent information about you, your program and 
how the business might become involved.

Arrange for FFA officers and other students to give 
presentations to civic and business organizations.

Make sure to keep a log of the businesses that you 
have contacted. This may be beneficial at the end of 
the school year.
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INVOLVING THE BUSINESS COMMUNITY

TIPS

Your business community and its members can be vital resources for your agriculture 
program. At the same time, your program and its students provide businesses with 
current and future workers, as well as leaders who will take charge of tomorrow’s 
agriculture industry and local community. Try some of these suggestions for involving 
business contacts with your program and FFA chapter.

Your business community can provide

 ■ guest speakers (on everything from specific 
businesses or agricultural career options to 
personal and leadership development topics);

 ■ Advisory Committee members (see Section 
14, Developing and Managing an Advisory 
Committee);

 ■ CDE judges and coaches;

 ■ current, real-world information and examples;

 ■ real-world experiential learning opportunities 
for students, including supervised agricultural 
experiences (SAE) and other work-based 
learning experiences;

 ■ field trip sites;

 ■ interactions for student learning experiences/ 
projects such as job shadowing, industry 
interviews, research, etc.

 ■ student employment (paid or unpaid);

 ■ graduate placement;

 ■ program promotion, including quotes in 
brochures or videos and presentations to 
students, parents, school board, etc.;

 ■ validation that your program’s goals, curriculum 
and lesson plans to prepare students for the 
world of work;

 ■ evaluation of students’ performance;

 ■ borrowed resources (merchandise, equipment, 
literature, handbooks, displays, industry guides);

 ■ assistance with purchasing decisions for 
program equipment, materials and resources;

 ■ equipment and materials for your agriculture 
program (donations of new or used materials 
usually provide tax deductions for the business);

 ■ financial support.
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STAYING IN TOUCH WITH YOUR 
AGRICULTURE COMMUNITY

TIPS

 ■ Meet all business, industry and agriculture 
organization leaders important to your program 
area.

 ■ Stay in touch with these people on a regular 
basis.

 ■ Ask to be put on their mailing lists.

 ■ Keep them informed about your program. 
(Involve students in this effort.)

 ■ Mail them holiday greeting cards from your 
program (being conscious of people from 
various faith communities).

 ■ Invite them to program functions and events.

 ■ Invite them to your classroom and laboratory.

 ■ Organize an appreciation banquet for your 
business community.

 ■ Ask them for their assistance, and be willing to 
offer your assistance to them.

 ■ Say thank you, thank you, thank you!

COMMUNICATING WITH BUSINESSES
1. Introduce yourself and program.

2. Be personable.

3. Tell the business how their support will be used. 
Be specific.

4. Sign the letter.

Sample Sponsor Letter and Sample Fundraiser 
Donation Request Letter

https://www.ptotoday.com/filesharing/category/142-fundraiser-forms-a-letters
https://www.ptotoday.com/filesharing/category/142-fundraiser-forms-a-letters
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DEVELOPING AND
MANAGING AN
ADVISORY COMMITTEE

SECTION 14

An advisory committee is a group of business, industry, community and school-related 
people who help you keep your program on track. With appropriate management, it 
can provide both guidance and support. Use your committee and its members to help 
you develop, design and deliver a quality program.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Advisory Committee Function    
 
Tips:
Step-by-Step Advisory 
Committee Implementation  

Tips:
Pointers for Success with
Your Advisory Committee 

Sample:
Advisory Committee Agenda 
- First Meeting 

1. Gain an understanding of advisory committee 
functions and operations. Talk with experienced 
agricultural educators and, if possible, observe 
other programs’ committees.

2. Set up your advisory committee using a 
step-by-step process for advisory committee 
implementation. Even if your program’s advisory 
committee is already established, review the 
steps to ensure everything has been covered.

3. Ensure success with your advisory committee 
through clear communication, effective 
management and meaningful involvement.
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ADVISORY COMMITTEE FUNCTIONS

TIPS

 ■ A well-functioning advisory committee will

 ■ Evaluate the current agricultural education 
program to determine if it is providing realistic 
and current preparation and training for 
students.

 ■ Review all features of the program—goals, 
competencies, curriculum, lesson plans and 
classroom and lab formats—and evaluate overall 
program effectiveness.

 ■ Assist in conducting surveys and interpreting 
survey data as well as research and recommend 
changes in agricultural education programs.

 ■ Identify the most recent educational and 
employment trends in agricultural businesses 
and industries, and determine those agricultural 
education programs needed to provide 
preparation for jobs in the community.

 ■ Provide advice on the establishment and 
maintenance of a realistic agricultural education 
program.

 ■ Provide advice about curricula content, training 
techniques and equipment.

 ■ Investigate the types of facilities and equipment 
currently used in business and industry.

 ■ Research and explain technical information.

 ■ Inform school personnel of changes in the labor 
market.

Members of your agricultural education advisory committee play an important and 
necessary role in the development of a successful agricultural education program. 
Members must also understand from the beginning that the committee has no 
administrative policy-making or legislative authority.

 ■ Act as a change agent to increase the 
agricultural education program’s relevance.

 ■ Follow up on recommendations made to 
agricultural education coordinators, instructors, 
administrators, and the local board of education.

 ■ Help secure training stations, assist with the 
development of student placement programs, 
and assist in the placement of program 
graduates.

 ■ Identify places and policies for internships and 
cooperative work experiences and assist and 
counsel students preparing to enter the job 
market.

 ■ Assist in implementing procedures to provide 
students release time for part-time jobs.

 ■ Suggest and support local, state and national 
action regarding agricultural education 
programs: attend legislative meetings, write 
letters, promote agricultural education 
programs.

 ■ Provide financial assistance to agricultural 
education programs: arrange for donations, 
establish student scholarships and awards.

 ■ Act as a communications link to assist in the 
development of community understanding 
of and support for the agricultural education 
program.
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 ■ Encourage cooperation and a better 
understanding of agricultural education 
programs among employers, students and the 
general public.

 ■ Develop plans for recognizing outstanding 
students.

 ■ Recommend resource personnel, guest speakers 
and instructors for agricultural education 
programs.

 ■ Serve as judges for local awards and contests.

 ■ Help plan special events: Career and Technical 
Education Week, National FFA Week, career 
development events, banquets and other social 
activities.

Source: Shinn, L. (1988). Advisory Committees: A Guide for 
Organization and Use. Cincinnati, OH: South-Western Publishing.*

ADVISORY COMMITTEE FUNCTIONS

TIPS
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STEP-BY-STEP ADVISORY
COMMITTEE IMPLEMENTATION

CHECKLIST

POLICIES AND PROCEDURES
 ■ Advisory committees are required for every 

program. To learn more about federal and state 
code in regards to advisory committees, reach 
out to your state ag ed staff.

 ■ Determine what policies or procedures are 
in place in regards to advisory committees 
at your school or district. Seek answers from 
nearby ag teachers, CTE directors or teachers, 
administration, etc. Explain the function of an 
advisory committee to administrators. Point out 
the local need for and advantages of the advisory 
committee. Provide examples of schools where 
advisory committees are successfully operating.

 ■ Show how an advisory committee will be an 
asset to administrators, the school, and yourself.

 ■ Ask for administrators’ assistance in preparing 
final plans for presentation to the board of 
education.

 ■ Present plans to the board of education.

 ■ Outline specific purposes of the advisory 
committee. Point out that it is not a pressure or 
lobby group, but merely addresses problems.

 ■ Explain that the board of education may 
designate a member to sit in on all committee 
meetings.

Determine if your school has an existing Advisory 
Committee

If you are coming into an existing program you may 
already have and established advisory committee or 
an inactive advisory committee.

To determine if you have an advisory committee ask 
your administration, co-teacher, CTE director, other 
CTE teachers, or the previous teacher. 

If you find out that your program has an advisory 
committee, then reach out to the members and ask 
if they want to continue to serve.
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STEP-BY-STEP ADVISORY
COMMITTEE IMPLEMENTATION

CHECKLIST

SELECT AND CONTACT COMMITTEE 
MEMBERS

 ■ Prepare a list of people from which committee 
members will be selected. Work with the 
superintendent and/or the board of education to 
make the final selection. 

 ■ Be sure to include representatives from the 
following groups:

 ■ business or industry

 ■ community

 ■ school-related

 ■ parents

 ■ “nonusers”—people who have not had close 
ties to your program in the past.

 ■ Contact selected members and determine 
whether they are interested in serving.

 ■ Visit all members who accept a position on the 
committee. Answer their questions about the 
overall program. Check on possible times to hold 
the first meeting.

 ■ Arrange for the secretary of the board of 
education to write personal letters of notification, 
signed by the board president, to each newly 
selected committee member.

CALL THE FIRST MEETING
 ■ Avoid time conflicts as much as possible.

 ■ Stress the importance of attendance.

 ■ Email reminders to committee members, and 
call them the day before the meeting.

 ■ See page 108 for a sample agenda.

Source: Shinn, L. (1988). Advisory Committees: A Guide for 
Organization and Use. Cincinnati, OH: South-Western Publishing.
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POINTERS FOR SUCCESS WITH
YOUR ADVISORY COMMITTEE

TIPS

 ■ Send a letter to each new committee member, 
signed by the highest possible school official, 
appointing the representative to the committee.

 ■ Provide biographical information about 
the chairperson and other members of the 
committee to each new member.

 ■ Communicate your program’s purpose and goals 
so committee members can provide on-target 
advice and guidance.

 ■ Tell committee members exactly what is 
expected of them in the way of advice, 
assistance, cooperation, and time. Provide a 
written position description.

 ■ Familiarize committee members with education 
staff and the school environment.

 ■ Continually provide committee members 
with information concerning educational 
developments at the local, state and national 
levels.

 ■ Occasionally invite committee members to 
attend school functions, board of education 
meetings, or state board meetings.

 ■ Inform committee members of happenings in 
other schools and school systems.

 ■ Demonstrate your enthusiasm for and 
commitment to the committee’s role in 
improving your program.

 ■ Invite committee members to the school and be 
willing to spend some time with them.

 ■ Provide opportunities for representatives to 
meet with students several times during the 
school year.

 ■ Select a representative from each graduating 
class to serve as an ex-officio member for one 
year to help determine the effectiveness of 
committee action.

 ■ Form sub-committees of three to four members 
to address specific issues and accomplish 
specific tasks.

 ■ Schedule meetings at a convenient time, 
preferably at the school.

 ■ Notify committee members of meetings at least 
two weeks in advance.

 ■ Keep meetings within a reasonable time limit. 
Industry and business representatives are 
accustomed to crisp, business-like procedures.

 ■ Before each meeting, provide members with 
an agenda containing a brief background 
statement of the problems to be discussed and 
possible solutions for each.

 ■ Provide recognition in newspaper articles, 
presentations, your program’s annual report and 
at the annual FFA chapter banquet.

Sources: Hutt, R. (1979, October). “Get the Most Out of Marketing 
and D.E. Advisory Committees,” The Balance Sheet, pp. 58–62. 
Shinn, L. (1988).

Advisory Committees: A Guide for Organization and Use. 
Cincinnati, OH: South-Western Publishing Co.*
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ADVISORY COMMITTEE AGENDA — 
FIRST MEETING

SAMPLE

1. Welcome and opening remarks by school 
personnel.

2. Introduction of and biographical information 
about committee members.

3. Statement of the role of the committee and how 
it is expected to be of assistance to the school.

4. Names and brief biographical information of key 
school officials and teachers.

5. A brief sketch of the history and background of 
the school.

6. The objectives of the school as a whole.

7. The nature and objectives of the specific 
agricultural education program.

8. A brief outline of problems in the school and in 
the specific agricultural education program.

9. Future plans for expansion of the school or 
specific program.

10. Standards specified in federal acts for 
agricultural education and the state plan for 
agricultural education.

11. Discussion/input from committee members 
about what they need from and envision for the 
local agricultural education program.

12. Organization of the committee—                   
selection of chairperson and secretary;  selection 
of dates and times for meetings.

13. Discussion of upcoming events and input on 
how to proceed.

14. Other items.

15. Adjournment.

Source: Shinn, L. (1988). Advisory Committees: A Guide for 
Organization and Use. Cincinnati, OH: South-Western 
Publishing.*
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ENGAGING
VOLUNTEERS

SECTION 15

“If you want to go fast, go alone. If you want to go far, go together.” The best way 
to grow your agricultural education program is to engage volunteers in your local 
community.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Working with FFA Alumni and 
Supporters 

Tips:
Local FFA Alumni Activities 

Tips:
Purposeful Recruitment   
and Use of Volunteers

1. Work with your alumni and advisory board to 
develop a list of individuals who may be willing 
to volunteer their time and talents to help grow 
your program. 

2. Work with your alumni to find opportunities for 
them to engage with and support your program.
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WORKING WITH FFA ALUMNI  
AND SUPPORTERS

TIPS

National FFA Alumni and Supporters secures the 
promise of FFA and agricultural education by creating 
an environment in which people and communities 
can develop their potential for premier leadership, 
personal growth, and career success. The association 
operates at the local, state and national levels. 
Members may be former FFA members, parents, 
industry representatives, counselors, administrators, 
community leaders, agricultural educators or any 
other adults who wish to support the FFA and 
agricultural education.

BENEFITS
An active FFA Alumni and Supporters group can 
strengthen your agricultural education program by

 ■ supporting FFA members through coaching, 
mentoring or financial contributions;

 ■ linking students to the community and the 
community to students;

 ■ bringing parents back to school;

 ■ building community partnerships;

 ■ influencing educational legislation and policies 
at the local, state, and national levels;

 ■ helping ensure continued program support and 
success.

Former FFA members and others in the community can supply invaluable assistance, 
expertise, and support to your program and FFA chapter. Organizing supporters 
through local affiliates of National FFA Alumni and Supporters will add cohesion, 
prestige and national resources to their efforts.

In the meantime, involvement in FFA Alumni an d 
Supporters benefits adults through opportunities to:

 ■ grow personally and professionally;

 ■ gain recognition;

 ■ contribute to students’ growth and success;

 ■ strengthen local agriculture and agricultural 
education;

 ■ contribute to the community.

THE INSTRUCTOR’S ROLE
As the agriculture instructor and FFA advisor, you 
will be an important resource to the FFA Alumni and 
Supporters affiliate, just as it will be a tremendous 
help to you. Here are some important aspects of your 
role.

Share your expectations for the agricultural education 
program. Identify specific areas in which Alumni  and 
Supporters members might provide assistance.

Communicate with Alumni and Supporters members 
openly and directly. Clarify roles. For example, the 
instructor generally directs the program, an Advisory 
Committee provides vision, and Alumni and other 
volunteers support efforts to achieve the vision.

Encourage FFA members and Alumni and Supporters 
members to work together. The resulting interactions 
can be valuable real world learning experiences for 
students.

 Recognize and thank Alumni supporters.
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WORKING WITH FFA ALUMNI  
AND SUPPORTERS

TIPS

CHARTERING OR REACTIVATING AN 
ALUMNI AND SUPPORTERS CHAPTER
To charter or reactivate as a National FFA Alumni and 
Supporters chapter, your chapter must meet and 
maintain these qualifications:

1. Have at least 10 annual or life members that will 
pay National FFA Alumni member dues and 
State FFA Alumni dues (if applicable).

2. Have current bylaws in harmony with the 
National FFA Alumni Bylaws.

3. Have a council of elected officers.

4. Complete the Application for Chartering/
Reactivating/Renaming.

5. Submit the completed application for 
Chartering/Reactivating to your State FFA 
Alumni Association. 

Your state FFA alumni association will complete the 
process on their CREATE NEW CHAPTER tab of the 
ALUMNI STATE PROFILE page of Manage My FFA. 

Once the state has completed the process they 
will notify alumni leaders of their FFA.org account 
information. You will have 30 days to submit your 
initial roster using Manage MyFFA on FFA.org and 
30 days following submission of your membership 
to pay your membership dues invoice. After this has 
been completed you will then be allowed to apply to 
be a part of National FFA’s 501c3 status.

KEY RESOURCES
National FFA library of resources for additional FFA 
Alumni and Supporters

https://ffa.app.box.com/v/start-an-alumni-chapter

This library includes in-depth materials related to

 ■ How to Start an Alumni & Supporters Chapter

 ■ Marketing membership

 ■ Awards

 ■ Membership & Rosters

Suggested Alumni and Supporters Chapter Bylaws 
https://ffa.app.box.com/v/start-an-alumni-chapter/
file/322108479179

The National FFA Alumni and Supporters provides 
assistance and information for local instructors and 
FFA Alumni and Supporters affiliates. 

P.O. Box 68960 
Indianapolis, IN 46268-0960 
(888) 332-2668

https://ffa.app.box.com/v/start-an-alumni-chapter
https://ffa.app.box.com/v/start-an-alumni-chapter/file/322108479179
https://ffa.app.box.com/v/start-an-alumni-chapter/file/322108479179
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LOCAL FFA ALUMNI & SUPPORTERS  
ACTIVITIES

TIPS

Local FFA Alumni & Supporters activities provide rewarding experiences for 
community supporters while enhancing your agricultural education program and 
FFA chapter. Your FFA Alumni & Supporters affiliate might want to try some of the 
following ideas.

 ■ Present agricultural careers day for school, 
school district or county.

 ■ Coach CDE teams.

 ■ Raise funds to support agriculture program and 
FFA chapter projects—pork raffle, fruit and nut 
sale, steak fry, chicken BBQ, pancake breakfast, 
etc.

 ■ Raise funds for improved agriculture program 
facilities and/or technology.

 ■ Finance students’ trips to National FFA 
Convention.

 ■ Finance students’ trips to Washington 
Leadership Conference.

 ■ Assist with agricultural improvement programs.

 ■ Host a beginning-of-school-year event for FFA 
members, families, incoming students and FFA 
Alumni and Supporters members.

 ■ Sponsor scholarships for FFA members to study 
agriculture after high school.

 ■ Assist with students’ SAE programs and other 
work-based learning experiences.

 ■ Assist with FFA chapter activities—county fair 
auction, annual banquet, fund raisers, etc.

 ■ Assist with FFA chapter programs—Food For 
America presentations, community service, etc.

 ■ Chaperone students on FFA trips.

 ■ Transport students’ projects to fairs, judging 
events, etc.

 ■ Host a joint leadership seminar for FFA and FFA 
Alumni officers.

 ■ Judge local award applications and CDEs.

 ■ Serve as guest speakers in agriculture classes 
and at FFA meetings.

 ■ Challenge FFA members to recreational 
tournaments...softball, volleyball, etc.

 ■ Advocate for agriculture program and FFA 
chapter at school board and town council 
meetings.

 ■ Arrange an exchange between two FFA chapters.

Source: compiled from reported activities of 
Michigan Alumni and Supporters affiliates.
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PURPOSEFUL RECRUITMENT AND USE 
OF VOLUNTEERS

TIPS

BEFORE YOU RECRUIT 
1. Be aware of your school’s volunteer policies and 

procedures. (Do volunteers have to complete a 
background check?)

2. Know who makes up your school’s community.

3. Identify and describe the different areas that you 
will need volunteers.

RECRUITMENT BASICS 
1. Always recruit volunteers to help students and 

teachers, not to give service to the school. People 
work for people, not organizations. 

2. Tell people what they will do, how long they will 
be expected to do it, and who will benefit.  

3. Be honest and upfront with people when trying 
to recruit. Do not lie about the work or minimize 
the time needed.  

4. Never use guilt when trying to recruit.  

5. Avoid the “first-warm body through the door” 
method of recruitment. If you cannot get the 
right person for the specific task, do not take 
anybody.  

6. Remember that you are trying to take away a 
person’s reason for saying “NO”, not twisting 
their arms to volunteer.  

7. Peer recruitment works well. Parents recruit 
parents; retired persons recruit retired persons, 
etc.  

8. For small programs, it is crucial that you 
concentrate on developing a corps of dedicated 
volunteers. They will be your best recruiters. Their 
enthusiasm and dedication can lead to wider 
acceptance of volunteers by the teachers and 
school staff. Remember, quality, not quantity, 
counts.

Source: Albuquerque Public Schools. (n.d.). Recruiting, Placing 
and Retaining Volunteers. Retrieved August 25, 2022, from 
https://www.aps.edu/community/volunteer-with-aps/documents/
Recruiting,%20Placing%20and%20Retaining%20Volunteers.pdf

SETTING THE TONE WITH 
VOLUNTEERS

 ■ Explain the roles and responsibilities for your 
volunteers

 ■ Have defined and clear expectations

 ■ Communicate clearly with your volunteers 
before and after the volunteer opportunity

 ■ Keep your volunteers up to date with your 
programs activities
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MARKETING YOUR
AGRICULTURAL
EDUCATION PROGRAM

SECTION 16

Sharing the positive things happening in your program is one of the best ways to 
create a group of stakeholders who will support the growth of your program and your 
students. This section will help you identify target audiences and create systems to 
strategically and consistently share the successes of your students and your program.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Purposes of Marketing

Tips:
Developing Your Marketing Strategy 

Tips:
Social Media Toolbox

Tips:
Developing a Program 
and Chapter Brand

1. Identify your stakeholders

2. List the purposes for marketing your program/
chapter.

3. Develop marketing strategies target toward each 
of your different audiences.

4. Establish norms for your program/chapter’s 
online presence.

5. Utilize existing resources to assist you in 
marketing your program/chapter. 
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PURPOSES OF MARKETING
TIPS

Agriculture teachers need to market their programs 
and chapters for many reasons. One key point to 
remember is the purpose you are marketing. This 
most often will depend on your audience. Agriculture 
programs and FFA chapters have two main groups of 
“customers” each with their own subgroups: internal 
and external stakeholders.

INTERNAL STAKEHOLDERS
These are individuals within your schools who have 
a direct interest in your program and/or chapter. You 
market to each of these groups for different purposes.

 ■ Administration Team (Principal, CTE Director, 
Assistant Superintendent, Superintendent, 
School Board).  
School and district administrators have a lot of 
power over what happens in our agriculture 
programs. They can be great partners for 
securing program funding, getting approval for 
trips and ultimately ensuring the survival of our 
programs.

 ■ Guidance Staff  
Obtaining the support of your school’s guidance 
counselors can make or break your program. 
These individuals register students for your 
classes and if they do not know much about 
what your program does, they cannot do an 
adequate job of ensuring the right students find 
you and your program.

 ■ Teacher Colleagues  
Commonly, your teaching colleagues on campus 
lack an understanding of your program and 
the variety of responsibilities that agriculture 
teachers shoulder on a daily basis. They often 
innocently fail to recognize the value that 
agricultural programs bring to the table be it 
through team building activities, developing 
responsibility through campus livestock or 
horticultural activities, or developing student 
confidence and public speaking abilities through 
CDEs, etc. A monthly newsletter that provides an 

overview of program and chapter activities that 
took place during the month will go a long way. 
This can help your colleagues understand the 
activities and value that our programs bring to 
the table.  
 
With any luck this may open up opportunities 
for fostering collaborative opportunities between 
your program and that of other disciplines on 
campus.

 ■ Students and Parents/Guardians                         
This may seem obvious but keeping students 
and their parents/guardians up to date on 
what is happening in your program/chapter 
is essential to sustaining and growing your 
program. Marketing to current and potential 
students and their parents/guardians will keep 
your enrollment and engagement up and 
ensures your program enjoys longevity in your 
community.
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PURPOSES OF MARKETING

TIPS

EXTERNAL STAKEHOLDERS
These are individuals and groups outside of our 
schools in our communities who have a vested 
interest in our program for one reason or another. 

 ■ Community Groups 
There are many agricultural, philanthropic, and 
government groups in our communities that 
love to support local schools. These groups may 
provide support in many ways once they know 
what is happening in your program. Some 
examples of these groups include:

 ■ local Cattlemen’s club

 ■ county Farm Bureau

 ■ local gardening clubs

 ■ Master Gardeners

 ■ Chamber of Commerce

 ■ Rotary Club

 ■ Soil & Water Conservation districts 

 ■ Cooperative Extension Service

 ■ Parks & Recreation

 ■ food banks

 ■ Local Businesses 
Businesses in your community may provide 
many opportunities such as partnerships, job 
opportunities for students, and fundraising for 
your chapter or donations. Examples of these 
businesses could include:

 ■ Farm Credit

 ■ local feed stores

 ■ implement dealerships

 ■ nurseries

 ■ florists

 ■ CSA-focused producers

 ■ landscapers

 ■ farm-to-table restaurants

 ■ grocery stores

 ■ real-estate agents
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DEVELOPING YOUR MARKETING
STRATEGY

TIPS

Just as there are different purposes for marketing to different groups, you also must 
consider different marketing strategies to use for each of those groups. It is vitally 
important that you keep in mind your audience when deciding how you are going to 
market to a particular group because some tools work better for specific groups than 
others. We will explain some of those different strategies below.

Experienced agriculture instructors have 
recommended the following activities/practices 
for spreading the word about your program to the 
following groups:

INTERNAL STAKEHOLDERS:
Administrative Team

 ■ Meet face-to-face with administrators about your 
goals, expectations, and vision for the program; 
get their input.

 ■ Involve your administration team in your 
activities and classes on a regular basis. Have 
them present an award at your chapter banquet.

 ■ Keep them up-to-date on what is going on with 
your program and chapter through regular email 
correspondence.

 ■ Invite them to chaperone an FFA activity, above 
the chapter level with you and your students.

 ■ Regularly attend meetings with students to 
update them on your chapter.

Guidance Staff

 ■ Present to guidance staff yearly to give a 
program overview and class highlights.

 ■ Provide current course description fliers for the 
guidance office.

 ■ Have students talk about their experiences in 
your program with them

Teacher Colleagues

 ■ Send regular emails to the entire faculty 
detailing student successes

 ■ Invite content experts to collaborate on lessons 
and activities with you:

 ■ Have the English department work with your 
public speakers

 ■ Have the Math department work with your 
agricultural mechanics students

 ■ Get out of your classroom or building and build 
relationships with the other teachers on campus. 
Eat lunch in a common area, converse in the 
copy room, etc.

 ■ Have the FFA chapter provide giveaways to 
teachers during Teacher Appreciation Week.

Students/Parents

 ■ Host an informational session/open house at 
the beginning of the school year highlighting 
your program and chapter’s opportunities for 
involvement.

 ■ Get involved with local elementary/middle school 
programs

 ■ Hold yearly recruitment booths/presentations in 
middle school classes/activities

 ■ Invite parents to be a part of your alumni/booster 
group.
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DEVELOPING YOUR MARKETING STRATEGY

TIPS

EXTERNAL STAKEHOLDERS:
Community Groups

 ■ Attend regular meetings of your local 
community groups, whenever possible ask for 
the opportunity to schedule a date to provide 
the groups with a presentation about your 
chapter/program. Consider having your FFA 
members conduct the actual presentations 
whenever possible as they are a product of 
your program and audiences show a natural 
affinity and increased interest towards students 
performing in a public speaking role.

 ■ Partner with these groups by having your 
students volunteer at their events

 ■ Send emails/newsletters when your program 
is doing something that may be of interest to 
these groups.

PROGRAM AND CHAPTER MARKETING 
RESOURCES

 ■ Alabama FFA Guide to Recruitment and 
Retention 

 ■ NAAE National Teach Ag Campaign

https://alabamaffa.org/wp-content/uploads/2019/06/Recruitment-and-Retention-Handbook.pdf
https://alabamaffa.org/wp-content/uploads/2019/06/Recruitment-and-Retention-Handbook.pdf
https://naae.org/teachag
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SOCIAL MEDIA TOOLBOX

TIPS

Social media is an excellent tool used for highlighting student achievement as well as 
chapter and program recruitment. We’ll explain some of the different strategies below 
that can help. 

COMMONLY USED ONLINE 
PLATFORMS:

 ■ Chapter Website/Blog

 ■ Facebook

 ■ Instagram

 ■ Twitter

SOME DO’S AND DON’TS FOR SOCIAL 
MEDIA
DO

 ■ Post on a regular basis, not just when something 
big happens.

 ■ Ensure you have parent/guardian permission 
to post names/photos of students. Include the 
permissions statement on your FFA membership 
form, requiring student and parent signatures 
for ease of record keeping. 

 ■ Share positive stories related to your program, 
chapter and agriculture in general.

 ■ Post high quality video and photos along with 
text; keep in mind that videos garner higher 
audience views and interaction.

 ■ Check spelling, punctuation and grammar on all 
posts.

 ■ Comment back and interact with your social 

media followers.

 ■ Post different content across your different social 
media platforms.

 ■ Limit the number of people who can post as 
your chapter/program to as few as possible.

 ■ Check with your school/district for any social 
media policies they may have.

DON’T

 ■ Post photos of poor quality.

 ■ Use slang or unprofessional language.

 ■ Post in all capitals - Your followers will take this 
as yelling.

 ■ Purely post event reminders - followers will stop 
paying attention to your posts if they are not 
interesting.

 ■ Post the same content across all platforms - 
why would we need to follow you on Facebook, 
Twitter and Instagram if it’s the same post on all?

 ■ Overpost - Limit your posts to the important and 
engaging content only.

 ■ Set up social media pages before clearing it with 
your school/district leadership.
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DEVELOPING A PROGRAM AND 
CHAPTER BRAND

TIPS

Branding isn’t just for businesses seeking profit. Through branding, we establish 
and convey program identity, image, and reputation. Ultimately, your brand is 
defined by your audience’s experience when they interact with your program. Your 
brand encompasses your mission and vision statements, website and social media 
platforms, the way you and your students answer the classroom phone, and how you 
welcome stakeholders during program visits. 

Great brands don’t just happen… they are the result of 
a well thought out strategic plan. Here are some steps 
to help you think through shaping your program’s 
brand.

Step 1: Establish what your brand represents. 
Create a list of your program’s core strengths, and 
refer to your program’s mission, purpose, and vision 
statements as references to guide your brand 
development decisions.

Step 2: Create brand distinction, outline your 
program’s qualities and benefits. 
Keep in mind that you are competing with a 
multitude of student groups; both intra and 
extra-curricular, along with other non-profit 
community groups for support (monetary and 
other). You are looking to position your brand to 
gain top-of-mind awareness among your audience 
(stakeholders). Consider how your competition is 
branding themselves and then get creative with 
your branding efforts. Outline the key qualities and 
benefits of your program and compare them to 
those of your competition. Keep the differences in 
mind and use them as you create your own distinct 
brand and message.

Step 3: Determine who your target audiences are. 
Keeping in mind that you cannot be everything to 
everybody; you still must identify the stakeholder 
groups you wish to market to. You will tailor your 
branding message and delivery mechanism to 
fit each of the stakeholder groups as part of your 

marketing strategy. Refer back to the marketing 
section to assist you in identifying these audiences.

Step 4: Create your elevator pitch. 
An elevator pitch is a brief persuasive speech that 
you employ to spark the interest of others, in your 
program. The value of an elevator pitch is that it 
allows for the sharing of an accurate and consistent 
message to stakeholders despite being delivered 
by separate individuals, in different venues, over a 
multitude of marketing platforms. The goal is to 
deliver a consistent message everywhere your brand 
is represented.

Consider how great it would be if all of your 
chapter officers were delivering the same message 
to stakeholders, the uniform experience your 
stakeholders have when they call your classroom/
program phone on different days and times and yet 
they still are greeted the same by every individual 
who answers.

Step 5: Build out your brand.

1. Determine your brand’s target audience

2. Establish a brand mission statement

3. Outline the key qualities and benefits your brand 
offers.

4. Form your brand voice

5. Build a brand message and elevator pitch
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PROFESSIONALISM

SECTION 17

The image you project and the success of your program will depend, in part, on your 
own commitment to professionalism and personal development. As a role model for 
students, you need to “walk the talk”—to practice the same high standards of ethics, 
professionalism, goal setting, leadership and coping skills you expect from students.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
Ag Teachers Creed 

Tips:
Steps for Setting Professional Goals 

Tips:
Ethics and Public Image   

Tips:
Teaching in the Age of Social Media

Tips:
You as a Leader  

Tips:
Coping with Stress  

1. Plan ways you will establish a reputation for 
strong image and ethics. Make these practices 
an integral part of everything you do.

2. Recognize and prepare for your role as leader.

3. Commit to professionalism by striving for the 
standards outlined in the Teacher’s Creed of the 
National Association of Agricultural Educators.

4. Set professional goals, develop detailed plans for 
their attainment and work your plan.

5. Implement strategies for coping with stress.
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AG TEACHER’S CREED

TIPS

I am an agricultural educator by choice and not by chance. 

I believe in American agriculture; I dedicate my life to its development 
and the advancement of its people. 

I will strive to set before my students by my deeds and actions the highest 
standards of citizenship for the community, state and nation.

I will endeavor to develop professionally through study, travel and 
exploration.

I will not knowingly wrong my fellow teachers. I will defend them as far 
as honesty will permit.

I will work for the advancement of agricultural education and I will 
defend it in my community, state and nation.

I realize that I am a part of the school system. I will work in harmony with 
school authorities and other teachers of the school.

My love for youth will spur me on to impart something from my life that 
will help make for each of my students a full and happy future.

© National Association of Agricultural Educators
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STEPS FOR SETTING PROFESSIONAL 
GOALS

TIPS

1. Identify your professional goals. These can be 
in reference to classroom management, scores 
on evaluations, degrees or certifications you will 
achieve, program growth, or any other metric 
that is important to you professionally.

2. List the benefits you will realize by reaching the 
goal.

3. List any additional skills you will need to have, 
or other things that have to be in place before 
you can reach each goal.

4. Categorize your goal by when you will achieve 
it. A good general way to do this is by asking 
yourself, “Will I achieve this goal

  in the next 6 months? 
  in the next year? 
  in the next 5 years? 
  in the next 10 years?

      You do not have to stick with this grouping - use  
       a time frame that makes sense for you.

5. Develop a detailed plan of action for each goal. 
Be specific! For instance, if it is your goal to grow 
your Alumni group by 10 members in the next 6 
months, you might need to:

 ■ ask your current Alumni leaders to identify 
potential members or brainstorm at a 
meeting.

 ■ Network at community functions or with 
other community organizations to invite new 
members.

 ■ Design a banner or sign to put up outside 
your building, encouraging people to join.

6.  Put dates in your calendar for when you will 
work on this goal. Make the appointments as 

specific as possible. Back to the Alumni example; 
perhaps you will set aside 3:30-4:30 p.m. a couple 
of times each month to call potential members.

7. Identify a reward for accomplishment. Make 
it something exciting that you’ll look forward to. 
Celebrating your accomplishments is important. 

Make your goals SMART! 
SMART goals are detailed goals that have several key 
parts to make them easier to carry out. SMART goals 
are:

 ■ S - specific

 ■ M - measurable

 ■ A - achievable

 ■ R - relevant  

 ■ T - time-based

Example of a goal without using a SMART objective: 

 ■  Participate in several FFA events this year.

SMART Example: 

 ■ Within this school year, participate in at least 4 
CDE or LDE area events with at least 4 students 
participating in each event.
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ETHICS AND PUBLIC IMAGE

TIPS

Among the many factors that contribute to the survival of a beginning teacher, ethics 
and public image are among the top contenders. The topics cannot be separated, 
since they are so closely related. Volumes could be written and several courses taught 
on these topics. You will need to “flesh out” the limited tips here to fit your personality 
and community needs.

Begin by taking a careful look at the community in 
which you teach. Pay close attention to the nature 
and background of the people you will serve. You are 
the professional, but community members pay the 
salaries and thus deserve consideration.

ETHICS
True or False: “In this age of moral turmoil, what is right 
and wrong is viewed as a conditional issue that can 
be skewed to fit each individual’s wants and wishes, 
as long as it can be properly rationalized.” That may 
have been “true” at the college you attended or even 
your home community. The reality in the community 
where you teach is likely to be quite different.

Most communities where agriculture is taught are 
conservative and reflect a legacy of strong ethics 
and values. Therefore, you will always do better to act 
and live in ways that fit those standards. This is not 
to say you should adopt specific political or religious 
doctrines, but you will do well to respect and uphold 
the community’s overall attitudes in such matters.

In addition, clear professional and personal ethics 
will earn you respect, career success and personal 
fulfillment. Here are some basic tips for upholding 
ethical standards.

 ■ Never violate the integrity of a student. 
When a student is embarrassed by the teacher, 
that teacher must be prepared to expect and 
accept repercussions. After all, every person is 
an individual and must be treated with respect. 
Otherwise, students will fight back to preserve 
their self-worth.

 ■ Always speak positively about colleagues. 
Students pick up on nonprofessional behavior 
and take it back to the staff person in question. 
They may even turn it on you if it is in their best 
interest to do so.

 ■ Avoid the use of inappropriate language. 
If you cannot find enough descriptive adjectives 
with which to communicate, you cannot expect 
a student to so.

 ■ Realize personal habits are often emulated by 
students. 
After all, “If Ms./Mr. Adams does it, it must be 
okay for me too.” Expect students to behave in 
ways similar to the example you set.

 ■ Hold to high moral standards.  
If parents find out a teacher has loose moral 
standards (with regards to sexual conduct, 
alcohol abuse, illicit drugs, criminal activity, etc.), 
they will undoubtedly pull their children from 
that teacher’s classes. You may never find out 
the reason—it will just happen.
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 ■ Stand firm on convictions as to what is right 
and wrong. 
You will earn more respect from students and 
parents when you do not waver concerning 
absolutes in your life. Hold fast to a single 
standard. Inconsistency, when spotted, erodes 
others’ perceptions of your dependability. 
Students recognize inconsistency quickly and 
will often risk negative behavior.

 ■ Avoid being alone with a student. Being alone 
with a student can be detrimental to your career. 
It is a best practice to make sure that you are not 
alone with a student and that doors or rooms 
are left open. For serious discussions, consider 
having another teacher or adult who can serve 
as a witness to the discussion. 

 ■ Maintain your professional image in person as 
well as on social media. 

PUBLIC IMAGE
Strong ethics are the start of establishing a positive 
public image for yourself and your program. Here 
are some tips to maintaining a professional public 
image. For specific suggestions about marketing 
your program, please see Section 16.

 ■ Make some quality friends in the community.
Get to know people in the community. Find 
friends who are not only compatible to you but 
will be a source of strength and help in times 
of need. On the converse, you can be there for 
them when you are needed.

 ■ Develop an advisory committee.  
It is absolutely imperative that you form an 
advisory committee. A good advisory committee 
provides solid guidance and direction for you 
and your program. (See Section 14, Developing 
and Managing an Advisory Committee.)

ETHICS AND PUBLIC IMAGE TIPS

 ■ Respond in a caring manner when there is a 
serious illness, death, or other tragedy in the 
community.  
It is amazing what a visit to the hospital or home 
or some similar outreach accomplishes. When 
you act from the heart, people respond in a host 
of positive ways.

 ■ Locate a good agriculture organization and 
become a part of it.  
When community members observe you in a 
supportive role, they realize you care about them 
and their livelihood.

 ■ Become involved in other community groups 
or organizations.  
Examples include a church, service clubs, sports 
leagues, etc. Other members of these groups 
can offer perspective and support.

 ■ “Blow your own horn,” even if it makes you 
uncomfortable. 
It is not normally the nature of service-oriented 
teachers to tell their own story, but it must be 
done. Community members will never know 
what is happening in your program if nothing is 
reported. If it is impossible for you to tell the story 
to the media, do it through a parent or chapter 
reporter. Social media is also something that you 
will want to utilize and is necessary for reaching 
other parents and students. 

 ■ Be an advocate for agriculture.  
In your schools, your communities and online, 
there is a need for individuals who can tell 
agriculture’s story effectively. Make this a part 
of your professional image. Learning how to 
respond professionally and calmly to those 
who disagree with you is an important part 
of advocacy. Attacking those with a different 
background or opinion will be unlikely to win 
others over to your side. Working on your own 
public speaking and professional relations skills 
allow you to be an advocate and a leader for the 
agriculture industry. 
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TEACHING IN THE AGE OF
SOCIAL MEDIA

TIPS

While social media has many advantages, such as the ability for teachers to ask for 
help or share resources instantly, it can also allow videos, screenshots or comments to 
be shared in ways that may harm your image. Social media often requires teachers 
to maintain a professional image at all times, even on their personal accounts. There 
have been numerous stories of social media comments, images, or relationships that 
have caused teachers to lose their teaching positions or advisor responsibilities.

TIPS FOR SOCIAL MEDIA AND EMAIL 
USE

 ■ Consider maintaining personal social media 
pages that are separate from your social media 
presence as a teacher. It is usually best to keep 
your personal social media accounts private and 
not searchable by your students. 

 ■ Use apps or programs that allow you to send 
announcements without giving out your 
personal phone number. Examples include 
GroupMe or Remind.

 ■ Talk with your school about its social media 
policies. Some may not allow you to have social 
media pages for your programs. 

 ■ Do not friend your students on your personal 
social media accounts. Allow them to contact 
you through your chapter social media pages or 
other apps. 

 ■ Document any negative social media or email 
interactions with parents, community members, 
etc. just like you would if it happened in person. 

 ■ Tone on social media and through email is very 
hard to convey. Many negative interactions have 
occurred because of a misunderstanding of tone. 
Really consider how your words could be taken 
by others before you post or email, even when 
using your personal pages.

 ■ When you are angry, do not send social media 
messages or emails. Consider waiting 24 hours 
before you post or send the message. 
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YOU AS A LEADER

TIPS

Agriculture instructors often find themselves in leadership roles, not only in their 
classrooms but with colleagues and other adults in school, community and 
professional organization settings.

A “facilitator” leadership style works well with students 
and adults and produces desirable results in terms of 
both activities completed and goodwill generated. It 
also provides the instructor with an opportunity to 
model a leadership style used by effective managers 
in a variety of work settings.

As leader/facilitator, you provide a group with the 
training, information, equipment and materials it 
needs to act. Your goal is to empower group members 
to work together to find their own solutions and 
manage their own efforts.

To empower the groups you lead

 ■ share information with group members;

 ■ help members attain the knowledge and skills 
they need;

 ■ seek, find, and create the resources members 
need;

 ■ build member confidence;

 ■ help remove barriers that prohibit or limit the 
release of individual member energy and talent;

 ■ resolve conflicts that paralyze group action;

 ■ provide organizational arrangements 
appropriate to group effort;

 ■ share power by giving initiative and 
responsibility to members.

DELEGATION
There are many reasons leaders fail to delegate, 
including fear, distrust, lack of confidence, time and 
planning. Nonetheless, delegation is an important 
means to achieve goals, strengthen an organization 
and build additional leaders.

Here are five essential areas to cover when delegating 
a task.

 ■ Task: What do you expect the delegated person 
or group to do?

 ■ Reasons: Why does the task need to be 
accomplished? Why should the person or group 
complete this task?

 ■ Players: Who is involved in this task? Why is 
each involved?

 ■ Standards of performance: What are specific 
expectations? At what quality and quantity do 
you expect the task to be completed? What type 
of feedback do you expect? By what time do you 
expect things to be completed?

 ■ Authority given: What decisions are the 
delegated person or group allowed to make? 
Within what set of limitations must decisions be 
made? 

Sources: National FFA Organization. (1991). BOACtion Leaders 
Facilitators’ and Staff Member Guide.

Manz, C. C., & Sims, H. P. (1995). Business Without Bosses: How Self-
Managing Teams Are Building High- Performing Companies. New 
York: John Wiley & Sons, Inc.
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COPING WITH STRESS

TIPS

Stress is an inevitable part of any new job and a fairly constant companion for 
teachers. Check off the strategies below that you will use to cope with day-to-day 
stress.

CONTROL THE SITUATION.
 ■ Avoid unrealistic deadlines.

 ■ Do your best, but know your limits.

 ■ Realize you cannot be everything to everyone.

 ■ Learn to identify and limit your exposure to 
stressful situations and people. Recognize when 
to walk away from a stressful situation rather 
than fight a losing battle.

OPEN UP TO OTHERS.
 ■ When faced with a tough situation, smile! A 

sincere smile often can defuse emotion and 
build a bridge of goodwill.

 ■ Discuss your problems, frustrations and sources 
of uptightness with those who care about you.

 ■ Start a peer teacher support group, professional 
learning community, or community of practice 
to share frustrations and solutions with others in 
similar situations.

 ■ Ask for help from others who help your chapter 
regularly

 ■ PACE YOURSELF.

 ■ Plan your day on a flexible basis.

 ■ Do not try to do two or more things at the same 
time.

 ■ Remember—haste makes waste! Counter 
unproductive haste by forcing yourself to slow 
down. Stop and smell the roses.

 ■ Think before reacting.

 ■ Live on a day-to-day basis rather than on a 
minute-by-minute basis.

EXERCISE AND RELAX.
 ■ Engage in regular physical activity.

 ■ When feeling uptight, relax for a few minutes by 
following these simple steps

 ■ sit comfortably with eyes closed in a quiet 
location;

 ■ slowly repeat a peaceful word or phrase over 
and over to yourself in your mind;

 ■ avoid distracting thoughts by keeping a 
passive mental attitude.

Source: Kreitner, R., & Cassidy, C. (2012). Management (12th ed.). 

Boston, MA. Cengage Learning.

Remember that stress is normal. However, if you find 
that the level of stress that you are under is causing 
you to lose interest in other aspects of your life or your 
career, it might be time to make some changes. Here 
are some ideas that may help you recharge. 

 ■ Ask for help.  
We always talk about how important community 
support is to your programs. Why not get 
community support and assistance at the same 
time? Do you have people in your community 
who could help with CDE or LDE trainings? Do 
you have someone who would love nothing 
more than to help with a judging team? What 
about a local gardener who is retired and would 
like to help with horticulture contests? Also, try 
to reach out to your local extension agent and 
see if you can train each other students to give 
each of you a break on certain CDEs. You do not 
have to do it alone!
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 ■ Evaluate why you are doing certain activities. 
Are you doing it because a few students want 
it, or because it is good for your community? 
Sometimes we participate in events because 
one or two students want to when instead we 
should focus on events with lots of support or a 
connection to industry in our area. 

 ■ Make it ok to say “no” or at least “maybe 
later.” 

 ■ Lean on your Alumni and Supporters chapter 
and Advisory Groups to take the lead on 
events. 

 ■ Plan for “me time.”  
Intentionally plan time for you to relax with 
friends or participate in a hobby outside of 
school. Plan at least one day a month when no 
events get scheduled so you do something for 
you.

 ■ Ask for resources from other teachers. 
Teachers are more than happy to share what 
they have, but you have to ask for resources. 

COPING WITH STRESS
TIPS
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PROGRAM 
DEVELOPMENT

SECTION 18

Your agricultural education program will consist of three major components—
classroom and related instruction, a Supervised Agricultural Experience program for 
each student and an FFA chapter. To develop a successful program, bind the three 
components together with a clear mission for your program and yourself as a teacher.

IN THIS SECTIONSTEPS TO SUCCESS
Tips:
The Power of Strategic Planning 
 
Tips:
Program Mission Statements  

Tips:
Benefits of Program Goal   
Development 

Tips:
Program Evaluation and 
Improvement   

1. Explore the power of mission and the role written 
mission statements can play in your success.

2. Review sample mission statements from other 
instructors and programs.

3. Follow ten steps for setting program goals. 
Record your program goals and goal attainment 
plans.
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THE POWER OF STRATEGIC
PLANNING

TIPS

Program vision, mission, and philosophy.

GUIDING QUESTIONS 
Teachers should have a guiding philosophy for all 
three components of the program. To facilitate the 
program mission, vision, and philosophy answer 
these questions.

 ■ What is your philosophy of teaching? 

 ■ What is your personal vision for leadership 
development?

 ■ What is your policy or vision for SAE? 

 ■ What is your vision for community 
development?

STRATEGIC PLANNING 
Fail to plan or plan to fail, this is all too true. Strategic 
planning is an important step for program success. 
To help facilitate the strategic planning process, 
teachers should answer the following questions.

1. Where do you want to be in the next three 
years? Long term goals help frame the future of 
the program. 

2. What resources are available that will help 
accomplish these goals? To truly develop a local 
program mission, vision and philosophy, the 
teacher should strategically identify the needs 
of the local community and provide students 
opportunities to develop skills to meet those 
needs. Use the resources identified in this guide 
to identify stakeholders, school, and community 
resources that will facilitate goal completion.

3. What strategic goals do you have for the coming 
year? Once long term goals are in place, it is 
easier to identify what needs to be tackled in the 
coming year. Engage teaching partners, chapter 
officers, administrators, and  alumni to help 
accomplish the yearly strategic goals. 

4. What’s the plan? Develop a purposeful approach 
to tackling the goals. Plans involve things like 
role assignment, budgets, and marketing 
campaigns.  Identify the actions, expenses, and 
messaging which bring a goal to life. During 
planning sessions, create plans that lay out the 
necessary budgets, project plans, deadlines and 
accountability. Without a purposeful plan, the 
strategy remains an academic exercise with a 
low chance of goal accomplishment. 

5. What are the known risks? Every plan will 
face risks and potential derailments. Having 
alternative plans is important to mitigate for 
those challenges.
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PROGRAM MISSION AND VISION 
STATEMENTS

TIPS

Mission and vision statements define your program’s purpose and serve as a clear 
guide for helping you make decisions. Although they are often spoken about in the 
same breath, your program’s mission and vision are two very different things.

MISSION
A mission statement focuses on today and what you 
do to achieve your vision.

Misson statement questions look like:

 ■ What do we do?

 ■ Whom do we serve?

 ■ How do we serve them?

VISION
A vision statement focuses on tomorrow and what 
you want your program to become. 

Vision statement questions look like:

 ■ What are our hopes and dreams?

 ■ What problem are we solving for the greater 
good?

 ■ Who and what are we inspiring to change?

Source: Skrabanek, B., Skrabanek, W. by B., Skrabanek, 
B., Percy, B., Knerl, L., Hil, L., Rodela, J., &amp; Buleen, C. 
(2022, October 7). Difference between Vision & Mission 
statements: 25 examples. ClearVoice Blog. Retrieved 
November 22, 2022, from https://www.clearvoice.com/
blog/difference-between-mission-vision-statement-
examples/

Vision and mission statements should be simple 
but meaningful. When considering taking an action 
for your program, you should be able say, “Does this 
align with our mission and vision?” If so, then the 
answer about what to do becmes much more clear.

Here are the vision and mission statements from 
a few well-known organizations to provide some 
inspiration for writing your own. 

National FFA Organization

 ■ Mission: FFA makes a positive difference in the 
lives of students by developing their potential for 
premier leadership, personal growth and career 
success through agricultural education.

 ■ Vision: FFA provides the next generation of 
leaders who will change the world.

Bayer

 ■ Mission: Science for a better lilfe.

 ■ Vision: Health for all, hunger for none.

Google

 ■ Mission: To organize the world’s information and 
make it universally accessible and useful.

 ■ Vision: To provide access to the world’s 
information in one click.

Amazon

 ■ Mission: We strive to offer our customers 
the lowest possible prices, the best available 
selection, and the utmost convenience.

 ■ Vision: To be Earth’s most customer-centric 
company, where customers can find and 
discover anything they might want to buy online.
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BENEFITS OF PROGRAM GOAL
DEVELOPMENT

TIPS

Setting goals for your agricultural education programs offers you, your students, and 
other program participants many advantages.

PROGRAM GOALS CAN:
 ■ Enable programs to provide opportunities for 

students and communities.

 ■ Empower the program to use participants’ 
talents.

 ■ Provide purpose and direction to the program.

 ■ Set parameters to guide program related 
decisions.

 ■ Improve organization and effectiveness.

 ■ Enable the program to do more for others.

 ■ Improve the program’s sense of purpose.

 ■ Make program participants more enthusiastic 
and motivated.

 ■ Empower the program and its participants to 
achieve uncommon results.

USING SMART GOALS FOR YOUR 
PROGRAM 
Similar to when you set personal goals, when setting 
goals for your program, it is important to make them 
SMART.

SMART goals are:

 ■ S - specific

 ■ M - measurable

 ■ A - achievable

 ■ R - relevant  

 ■ T - time-based

For instance, a SMART program goal might be to add 
one new Animal Science course for the upcoming 
school year. 

In order to make help inform your program goals, 
it is important to focus on continual improvement 
through program evaluation. Program evaluation 
and improvement continues in the next section of 
this resource.
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PROGRAM EVALUATION AND 
IMPROVEMENT

TIPS

IMPORTANCE OF CONTINUAL 
IMPROVEMENT & PROGRAM 
PLANNING
Continuous quality improvement is a commitment 
to develop and implement ways to raise performance 
in the specific quality measurements chosen by the 
class. It is a continuous process of student problem 
solving and evaluation of themselves, their peers and 
their work processes.

USING THE NATIONAL QUALITY 
PROGRAM STANDARDS
The National Quality Program Standards were 
developed by The Council in 2009 as the result of a 
need to provide consistent delivery of high-quality 
agricultural education programs across the nation. 
The hallmarks of these standards focused on relevant 
instruction, rigorous clear goals, continuous program 
improvement, and the development of essential 
skills for student success. Agriculture educators are 
encouraged to involve stakeholders .

National Quality Program Standards (https://ffa.app.
box.com/s/z4iwobguov606xvl4hrb1s2yod3qbt9j)

https://ffa.app.box.com/s/z4iwobguov606xvl4hrb1s2yod3qbt9j
https://ffa.app.box.com/s/z4iwobguov606xvl4hrb1s2yod3qbt9j

